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Appendix 4: Discussion Section
Muhammadiyah University of Yogyakarta

1) The Use of Augmented Reality-Based Learning Media: Arloopa for English

Descriptive Text in Secondary School

Journal of Forcign La age Teaching and Learning
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Figure 8. Virtual cat of Arloopa in the classroom
Authors’ collection

In the next stage, the teacher asked several questions related to the text that had been
read. The students simultancously answer the questions posed by the teacher. At the end of the
lesson session, the teacher asked students to rewrite the contents of the text that had been read
bue still displayed the virtual animals described. At the end of the class, the teacher asked the
students ro make their descriptive rext by describing the object projecred by Arloopa via LCIDD
Projector. The students are enthusiastic about doing that assignment. They can arrange sentences
describing things more casily than before.

Rescarchers wheo participated in the class activity found that students learned descriptive
text much better using Arloopa's AR learning medin featuring virtual animals. Students see
virtual creatures as if they were real. It is straightforward te notice the characteristics of the
animal. How an animal's physical characteristics, such as headdress, skin color, and body shape,
can be seen. Virmual animal displays can help students arrange words into sentences that explain

animal objects. Using Arloopa for learning descriptive text can increase students’ attention and

motivation in learning and also increase students’ creative thinking. These findings were in line

with the work of other studies in the area of urtilizing digital learning media (Hsiao et al., 20125

Ivanova, 2011; Lam et al., 2018; Yilmaz & Golktas, 2018; Yu et al.,, 2018)

Concl

sion and mplication

Digiral learning media can be defined as media thar help reachers in the reaching and

learning process by ur g applications to deliver the learning materinl. Augmented reality

2) Communicative Language Teaching in Aviation Vocational College Context:
The Effect of Students’ Learning Perception and Attitude on Their EFL
Learning Performance

apstregse Lenchiingg aad Lenoaing
-

1047
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significant traits in determining onec's perception. For instance, Wang and Degol (2016)
conducted a study on revealing personal and surrounding environment influcnce on the shape
of learning achievement. Zajda (2018) portrayed that the surrounding environment gave better
efficacy in accomplishing learning goals and getting the best learning performance. Even though
this study was only limited to general environment factors (i.c., peer and teacher support and

infrastructure availability), this study exhibited that environmental rtrairts influenced one's

learning performance better than personal factors (i.e., ing masz ne). Some similar

studies also found similar findings, which justified why the p Ustudy's » lents showed

higher influence of the external factors (Bhowmik et al., 2023; Ramli et al,, 2018). In other
studies, Arini and Wahyudin (2022) proved thar positive and good students' learning perceptions
led them to master the materials easily, and Siron et al. (2020) supported that there was a
commection between how students perceived subjective views of the lesson and how they
accomplished the lesson. Hence, the cffect of learning perception (especially the external factors)
on learning performance ought to be considered by teachers as this variable was found ro be
more significant than the internal factor.

In a seting of aviation vocational college, students were confronted by activities,

including but nort limited to physical and academic excrcises (Ahir ot al,, 2020). Many studics in
this setring found thar the students were easily exposed to physical exhaustion and mental issues
duc ro unsupporrtive environments (Flosscini cr al., 2023; Rochmawarti cr al.,, 2023). Decmontc
(2013) conducted a study to reveal whether using learning video in CLT classes for aviation
vocational college can boost students' English skills. The study found that the use of media and
the instruction done by the teachers were significant. Therefore, the learming environment
helped them determine the success of accomplishing the course. Since the aviation vocational
college was confirmed similar to a semi-military school, another study found thar learning EFL
could be a challenge for teachers as they had to prepare the materials interactively to increase

ed

students' awareness and perception (Al Asmari, 2015). This burden given to the teachers imp!
that cxternal factors martter and contribute to helping students cnhance their EFL learning
process and atrainment (Siron et al., 2020). Thus, providing a good learning atmosphere and

setting could be an effort to actualize the external factors of learning perception.
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Generally, lcarning perceprion refers to how individuals understand, interprer, and
respond to the learning process (Rezalou & Yagiz, 2021), including understanding the teacher's
teaching methods, the interaction between teachers and students, and discipline in learning
activides (Gibson, 1994). Resecarch shows that students' perceptions of teachers' teaching
merthods can affect their learning achievement (Zaim et al, 2019). In addition, two-wvay
interaction berwecen teachers and students was considered important in improving students’
undcrstanding and memory of lcarning matcrials (Tan ct al.,, 2020). Learning disciplince also

played a crucial role in improving students’ learning achicvement, where students who lacked

discipline tended to have low learning achievement (Wang et al., 2022). Therefore, paying
atrention to and improving students’ learning perceprions, interactions, and learning discipline
was important to improve the quality of the learning process.

The present study also found a significantly positive effect of lecarning artitude on student

performance. The study concluded thart the better the learning atritude, the higher the lcarning

performance. Similar studies also found that learming attitudes could increase students’ learnming

perfc in EFL classes (Liu, 2020; Namasziandost et al.,, 2022; Oden et al.,, 2021). For
instance, A'yuni (2021) conducred a study revealing students’ learning actirudes while

implementing EFL online learning using CLT. The study found thac the ur ed final score

implicd the least of students' learning attitude toward the material delivery process (Alyuni,
202 1). This study also showed the effect of learning attitude on student achievement (A'yuni,
2021). Mandasari (2020) also found similar resules: vocarional students seemed to have good
scores when they had a good attitude toward the learning process. The study conveyed thatc
learning attitude affected student's learning performance.

Another result found in the present study was that engagement, active involvement, and
collaboration were the dominant factors in influencing learning performance within the setting
of the CLT classroom. Shahid et al. (2022) believed that CLT aimed to enhance interpersonal
skills, so the learning process required more student parrticipation during the class. As it was a

studentcentered approach, CLT was belicved to be an approach that asked for morc

collaboration during classroom activities (Wargas ot al., 202 1). Many previous studies also found
that students’ engagement and active participation during the EFL leaming using the CL1

approach were the most influential determinators of how success the students accomplished the
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lesson (Komeol & Suwanphathama, 2020; Rezalou & Yagiz, 202 1). Different studies found chac
engagement and active involvement did not guarantee the students higher scores (Bouchrika <ot

al., ZO0Z 1). Several factors, such as the absentecism of relevant learning <fforts or the exaggeration

of CLT application must cause this fact. Therefore, CLT activities invite the participants to be
more active and communicative (Zhao ot al., 2023).

The rexulix of this research suggested that the individunls involved in the study possessed

looks

=ric o fclusnls hamed roswared

tudes referring ro the

ghly pos vorable and opr

various aspects of learning. These amitudes were characrer

ed by a consrrucrive aritude roward

implementing CILT acriviries. They acknowledged rhe benefirs of participating in such acriviries

wirthin the subjcct marrer on the

hstrucrional framework of English language cducarion for
individuals whose narive language was not English, commonly referred to as reaching English as

a Forcign Languagc (EFL) (Albahri, 2021). CLT as a a ical a h d a rangc

of acrtivitics that were highly favored by scudents, including

in pair
participating in sroup discussions, describing visual stimuli to peers, delivering narradives in a

public ing, and collak i

on gsroup projects (Philli n & H d4,2018). Lherefore,

CL1 could be beneficial to teach more i i when L = EFL.

Conclusior mcd Tanaplica

This study concluded thar learning perceprion can shape students learning performance.

Regarding learning perccption, external face i k ‘s instrucci > 1 i

media availability, learning activitics, attained leaming goals, and cxperience of assessment of

learning and v as 1 is more significant in influencing student's learning
performance. This study also shows that learning attitude also affects students learning

performance. This study finds that engagement, active involvement, and collaboration are the

most dominant traits influencing leaming performance ammong the s

ix sub=kills of learming

nmitude. Since the present study involved CIT activities, these three traits can be justifinble as

those are the characrerisc

s of CCI.T. To the best of the researcher’s knowledge, rhere have been

Tisn

ed srudies on revealing how internal and external facrors contribure o the shape of learning
performance, and there are fow studics examining how the six learning ardmdes influcnce the

shape of perccprion and vice versa. Thercefore, this study suggests thar further rescarch can be
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3) Task-Based Activities to Improve Oral Communication Skills in Adult Learners

instructor lets one or two of them try to answer it. Besides, if the teacher's explanation was
insufficient, participants could explain the topic or question in another way, using the targetr
language.

Discussion

This study aimed 1o implement task-based activities 1o improve speaking ability through
oral intcraction in in-scrvice tcachers. Regarding the rescarch question, to what extent will task-
based acrtivities improve adults' speech fluency? There was a significant improvement in adulrs'
speech fluency by applying task-based activities. The result was in line with Lépez and Velasquez
(2022), who stated that task-based language teaching (TBLT) has been considered one of the
most useful and meaningful approaches to learning a foreign language. The resules of Table 2
have considerably demonstrated the success of implementing task-based activities in improving
speaking ability in adult learners. The goal was achieved as the candidates improved their
communication skills and listening comprehension.

The tcacher-rescarchers roles in this study impacted students' learning results because

they enhanced their teaching. It is norable in the words of Davila and Barrera (2023), who

assured that the teacher

s the one who coniributes to the success of the student's oral

performance, contributing with cffective guidance in the learning process.

Mejia et al. (2023) stated thar educators should design a variety of meaningful tasks that
allow students to improve their selfresteem while learning. As proposed, in this study,
participants felt confident speaking using activities learned in the program that helped students'
professional growth while reinforcing their knowledge and interaction with others.

Sanchez (2023) emphasized that mortivation is essential for learning a second language,
increasing or decreasing student performance depending on its application. Students in this
study were motivated to speak because of the teacher's input during the speaking activities. The
teacher provided flexible and interacrive classroom resources thart the students felt in a familiar

learning environment. It facilitates the understanding and appropriate use of this methodology

with the students.
Regarding the second research question, what is the students' perspecrive rowards these
activities? The data found coincided with the study by Quevedo (2023), who mentioned that the

student's affective and cognitive commitment are the main factors that cnable the acquisition of



Journal of Forcign Language Teaching and Learning

Volume ©, No. 1, January 2024

Available online at: hrrps:/journalumy.ac.id/index php/FTL /issuc/sew/ 1047
e ISSN: 2580-2070, p-ISSN: 2527-7650

72

a new language. Likewise, in this study, students concluded that task-based activities benefited
them due to their high expectations in improving their level of oral expression with great
achicvements in their fluency and accuracy scores.

The studenrs also found this straregy beneficial because they could berrer communicare
their ideas by developing interpersonal relationships with their classmates, encouraging critical
thinking in the students. According to Heymo and Danna (2019), it is essential to encourage
interacrion with peers due ro the sarisfacrory condirions for acquiring a language. In addirion ro
being more acrive in class, they will become more familiar wirh rhe rest of rheir classmares,
improving and practicing what they have leamed in the target language and (ostering a pleasant
learning environment.

©n rhe orher hand, parricipants mentioned thar they felr they could nor speak adequarcly
and fluently when reaching rheir classes ar rhe beginning of the study. They felr insecure and did
not trust commumnicating in the target language due to their pronunciation and accent problems.
Rao (2019) supported this statement by stating that the lack of English teachers with adequate
knowledge of communicarion in rhe forcign language reflecrs a grear concern in the educarional
process.

In addition, some students showed (rustration, siress, and nervousness while applying

the study. They could not hold a short conversation without fecling those negative obstacles

during the leaming process. As highlishied by L I-Clouston (2018), the alfective filter
increases in students because they fecl uncomfortable or nervous while learming a language,
blocking any inpurinte the acquisition process. Undersrandably, students have expericnced such
situarions during rhe application of rhis study; however, their perspecrives changed wirh the

Lnowledze ncquired through the strategy, consolidating its results into positive ones.

Conclusion and Implicarion

To conclude, the strategy of rask-based activities to improve oral skills in adult learners
was  sadsfactory and  useful because the students bmproved their quality of English
communication by applying meaningful TBLT activitics to achicve the study's objective. It proved

positive results as rthis applicarion cncourages acrive inreracrion, cooperarion, and smidenrt

4) Improving Students’ Engagement Using Collaborative Canva Storyboard
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collaborative Canva storyboards into the ecducational setting. The findings provide a

comprehensive understanding of how collaborative Canva storyboards improved student

in the cla:

engagement, motivation, and learning experiences room. They shed light on how th

inmovative tool positively influenced individual and group dynamics within the learning

environment.
Students who participated in the study described how the technology allowed them to

unicare ingfully with their peers, even in virtual learning environments. They were

inspired to collaborate by Canva storyboards' collaborative features to exchange concepts,
develop creative solutions, and advance shared objectives. This collaborative element promoted
a sense of community and support among young people while enhancing participation.
Additionally, students underlined how the creation of storyboards together facilitated successful
communication. They talked abour how they needed to express their ideas in dertail in order for
them to be faithfully portrayed on the canvas. By using Canva storyboards, students improved
their communication skills, which was considered a beneficial outcome and favorable to their

interaction and general engagement with the course material.

Discussion

Discussion of the result of the observation

Based on the observartion results, the students could pay atrention to the presentation, meaning
that students were better engaged compared to the previous session. During the presentation,
the students actively took notes within their group to identify the key points presented. They
sometimes were actively discussing the point of the presentation if they did notr understand one
or more things. After taking notes, the students were busy creating their storyboards by providing
essential information about the presentation. Kuh (2009) asserted that engagement is an
important antccedent of learning achicvement, meaning that students’ cngagement is a

departure of improved achicvement of the students in the aspects of cognitive and non-<ognitive.

Discussion of the result of the interview
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Based on the interview results, it is shown that the students felt happy and motivated as a result
of using Canva Storyboards. Previous studies have also found that students felt motivated in
writing when the teacher used Cunva in the writing lesson (Utami & Djamdjuri, 202 D). Students’
interest, attention, and ndication of happy (celings during a lesson using Canva have also been
found in a previous study by Wahyuni et al. (2022). The following excerpt shows how the
students felt while implementing Canva Storyboard to improve student engagement.

“I think such an activity encouraged us to pay more attention to the presentation. We

usually did not pay enough arrention because the educarors (lecrurer) did nor give us

anyrhing ro do. She only asked us ro listen and wrire new vocabulary down.”

The students

hterviewed also srared rhar it is berrer if rhe educarors give such an assignment in
furure classes, as the studenrts will ger engaged berrer, as shown by the following

exerp.

"It will be berrer and meore offecrive if the lecrurer provides such an acriviry for the

upcoming classes, as all smudents will more likely pay arrenrion o the prescnrarion. They

will not keep with one 1 S
Discussion on the result of the study concerning 21st Century Skills

In addition, using Canva storyboard also helped them to improve the 4Cs (communication,

collaborarion, crirical rhinking, and creariviry) as described in the following parr.

Commumnication

In rerms of improving srudenrts’ communicarion skills, using Canva sroryboard will
require them ro communicare rheir ideas wirhin their groups afrer raking nores abour rhe
presentarion. Bascd on rhe resule of rthe obscrvation checklist, the studenrs tried their best ro
propose their ideas to help other members develop a good storyboard based on the notes they

took. Also, based on the interview resules, the respondents agreed thar their communication

skills would improve if given such in every . The foll ing Pt sk how

storyboards will help them i ove their mication skills. Canva in an EFL classroom can
cncourage communication skills since students are generally required to tell or communicate a

story (Nuroh et al., 202 1).
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Collaboration

As mentioned above, collaboration is necessary to help students compete in this era.
Composing a storyboard in a group also required them to work together in good management,
making them know how to distribute the work and be responsible for the assignment. The
storyboard will not be complete if collaboration does not go as planned. Based on the result of
the classroom observaton, the students were actively managing thelr assignments by distributing
work to every group member. Composing a storyboard in a group can improve students’
collaboration.
Critical Thinking

During the presentation, the students had to synthesize what the presenters were talking
abour and then take some notes about it. Right after the presentation, all group members will
sharc their notes, and they will compare the resule of the note-taking before they summarize it
nts felt disorganized at the

into a storyboard. Based on the interview result, one of the particip

beginning of the treaiment, But laics, she siarted o understand the topics of the présentation.
Her understanding got better after the group started the discussion. Even though students did
experience challenges, they were comfortable and engaged when using Canva (Al Khoeri et al.,
2021). This experience also shows a practice of critical thinking skills. This finding aligns wich
what Alshaye (2021) found in an experimental study where digiral storytelling can significandy
improve students' critical thinking.
Creativity

Canva is a web-based application thar allows users to create graphic products. In this
study, the rescarchers considered thart Canva provides a fearure thar allows users to create the
storyboard. As mentioned above, as students were required to develop a storyboard, they were
challenged to producc a graphic display showing the presentation's content. When doing the
storyboard, the students tried to be as creative as possible to develop the best product without

neglecting the presentation's content. Based on the observation of the result of the student's

work, each group showed a different way of composing the storyboard. The indications of

students’ creativity and criticality during the use of Canva have also been shown in another study,

for example, from the students' interpretation of stories (Fauziah, 2022), their imagination in
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5) Evaluating Task Variety in an EFL Module: “Easy English for Package B
(SMP)” from PKBM Bandung
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percentage among the six task categories. Nunan (1999) stated that linguistic tasks are essential
for the basic level of language learning, as they help students build and cxplore rheir language

foundartion.

The module analysis portrays that most of rhe rasks idenrified in this module are not

oprimally organized for classrcom implemenrarion. For insrance, rhe pracricing rask, which
belongs to the linguistic task category, consists of exercises that require students to write self-
introduction conversations based on specific situations depicted by pictures or predetermined
subjects and their selfinroduction conversations with actors of their choice. However, students
arc rarcly ordered ro pracrice dircerly, such as pracricing sclffinrroducrion wirh friends in fronr
of the class, showing that the pracrice rasks have not been oprimally covered as stated by Nunan
(as cited in Alemi and Hesami, 2014) and Nunan (2004), practicing tasks in language learning
requires the leammers to reinforce their language skills through drills, exercises, or games.
Regarding Conversarional parrerns, module 1 provides nine rasks representing conversarional
partern types. However, the rasks mostly instruce learners ro pay arrention to the language forms

and expressions of sclffintroduction (8 tasks) rather than grammar rules (1 task). Although the

distribution of this task type is not balanced, conceptually, the tasks are effective for EFL Students
of junior high school, especially in using rhe language in a particular manner. Ellis (2003) asserred

thar language parrerns in rask-bascd language reaching can make srudents learn boerrer.

Meanwhile, using context is also accommeodated in Module 1. Using context tasks

requires the learners to use clues or hinrs from rhe surrounding rexr or situation ro undersrand
the meaning of unfamiliar words or expressions (Nunan, 1999, as cited in Alemi & IHesami,
2014). Morcover, regarding creative tasks, Module 1 provides a task that promotes brainstorming

activity (Figure 5) to activate their 1 1 aad L ledge. The students have to guess the

expressions of situations in the picrures. Unforrunarely, there is only one crearive rask involved,

cven though thi

rask is very good for cncouraging learncrs to gencrare as many new ideas as
possible. Scane et al. (1991), students will feel less stressed and more confident in language

learning

F they cngage in brainsrorming (crearive rask) acriviries

Consequently, the rasks presented in rhe rextbook "Easy English for Package B, module

1, Getting Acquaintance, are more focused on developing stud ' lang skills (inguistic)
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improve the quality and diversity of tasks to be more pertinent, more internctive, and cooperative,

as well as explicit inarrucrions, as the reacher’s expression as follows,

1 hope that textbook developers pay more attention to the needs and characteristics of students, 1
hope they can crecdte o more engaging, relevant, and meaningfied texiboolk for stiedenis
and more comprehensive guidelines for rteachers implementing the rtasks would also be
appreciated. 1 suggest adding other task types focusing more on communication, such as cognitive
and collaboreative skills.

Cleeares

Morcover, the tecacher suggested thar other recachers who planncd ro use these rasks vary
their xources beyond the texibook nnd show more inventiveness and adepiability in modilying
these tasks, as the reacher srated.

O ther teachers who want to use these tasks do not rely solely on tf textbook as a learning sowurce

bt calxer seek cned e ovher vervied and vich sowrces. | suggest being v coned flexible in
adapring these tasks ro the situarion and conditions of their class.

L'he excerpt above portrays that the other teachers who want to use the tasks in the textbook

should have supplementary sources ro suir their needs.

Teo sum up, the tecacher ralked confidenctly abour using tasks in the rextbook bur admircted

they did nol know much about it The teacher uses some tasks thae Gie wl the siudenis need

and like. Ilowever, some tasks in the book arc unclear, raking much of the reacher's time to fix
el medj

have clearcr instrucrions and more msks where srudenes ralk and work rogecher. Tle adviscs other

the probles

% by planmning, changing things, ting. The tencher thinks the book shouald

tenchers to find other supporting sources to help and be creative.
Tiscunsions

Bascd on the findings, there are 42 roral rask rypes available in linguistic tasks, which arc
Practicing (22), conversational partera (), and usiog conrext (12). Tlowever, only onc creative
task type is found in the rextboolk, which is the brainstorming rask. Te shows that rlie o10sr fiegiiens
task proscited in the toxtbook is the lingaistic task. 1t supports the findings related to sk types
presented by Tambunan (2019) and Alemi et al. (2021), who also found rthar the linguistic tank

was the dominant task type from Nunan's (1999) typology in the textbooks, had the highest
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rather than other aspects. The tasks refer more to activities that enable students to understand
language patterns in English (conversational patterns), answer questions related to cerrain
language cxpressions (using context), and practice language by reading and writing activities
(practicing task). However, this indicated that modude 1 had not reached a good level of suitable
textbook for students, considering that many types of msks, such as collaborative (interpersonal)
tasks, critical thinking (cognitive), and affcctive, arc not accommodated in the tasks. This finding

contrasts the interpretation that task:

should prioritize meaning above linguistic form and be
complete and independent communicative acts (Nunan, 1999). Addirionally, this finding
supports the previous rescarch that many textbooks do not meet the criteria of what constitutes
a high-quality textbook, as highlighted by Tambunan (2019) and Alemi et al. (2021). Richards
(2002), the task is a classroom work that makes learners use or interact wich the targer language
and focus on meaning rather than form, as well as an activity that involves a cognitive process

(Richard, 2010).

The interview findings show that the sccond rescarch question has been addressed
comprehensively. Thus, the interview indicated that zhe reacher has a negative artitude roward
the tasks inn Module 1. Some of his responses indicated dissatisfaction as someone who used the
module He said that some tasks in module 1 are comnsistent with the theory, and from his
experience, some rasks are quite good to apply, especially in developing students' language skills.
However, he found many shortcomings in this module, many tasks that neglect other important
aspects such as thinking, feeling, socializing, or collaborarting acriviries. Therefore, he thinks the
textbook is not perfect, considering that tcaching language to children is not only about how to
use language bur also how to think needs to be developed. This finding aligns with the research
by Harbi (2017), who found that clarity of the rextbook objecrives and tasks was one of the
teachers’ negative comments. The content of the textbook does not help apply teaching theorics

and pracrices.

However, the teacher also responds when asked about the challenges of implementing

the wmasks, highlighting the problem of unclear and incomplete instructions and many important

tasks that are missing, such as the need for group work, reflecrion, and others that require him

to add and present new activitics beyond what is instructed. The textbook developer prioritizes

3 of sn 1 Teaching and Lears
Volume ©, No. 1, January 2024

Available online at: hrtps/fieournal umy.ac.id/index.php/FTL issuc/view/ 1047
e ISSN: 2580-2070, p-ISSN: 2527-7650

s

the marcrial ro develop the srudent's language skills rarher rhan rhe cognirive, affecrive, and
interpersonal aspects. This (inding also confirms the results of the document analysis Gnodule)

thar reached rhe same conclusion (see 76ird £ fr of disc Z - The currenr finding is in

line withh Alemi et al,, who found that the 1 =2 ze mmaterial d pers are mostly focused on

crearing communicarive rasks thar represent linguisric forms rarher than holisric communicarive
skills to improve learners' language ability (as cited in Alemi et al., 2021). Morcover, tasks in
language learning should be more communicarive, and have a clear or unclear goal, instrucrion,
and roles for teachers and learners (Nunan, 1999). In addition, this shows that teachers and
institutions are not very selective in choosing appropriate rextbooks. As stated by Alemi et al.

(202 1), most reachers do nor realize significant gaps in rextbook rask types. They may need ro be

more careful in selecting textbooks or willing to provide specific supplementary materials to
compensare for the shortcomings in the rextbooks. The role of instirurions and reachers in
choosing appropriate textbooks is very inportant to match the needs of students. This supports
the argumenrt made by Alemi and Ilesami (2014) rhar language instrucrors and insrirure

authorities can choose the most appropriate materials for their goals by knowing the dilferent

rask rypes used in cach of them. They also suggesred rhar linglish reachers should be aware of the
tasks and exercises in the ELT textbooks and help their students improve their English skills by
using different rexrbook rasks. This would also allow rhem ro overcome the shorrcomings of each
rextbook in rerms of the task rype. All in all, this evaluation is solely based on Nunan’s rubric.
As Gholampour and Mechrabi (2023) argued, most textbook analyses might pose theoretical

biases.

Conclusion, Limitations, and Recommendation

This study evaluates how well Module 1 of the "Easy English for Package B textbook
reflects the task rypes from Nunan (1999; 2004 and the EFL reachers’ views on these rasks. We
discovered that Module 1 of EFL has not achieved u suitable level for students, as it does not
accommodare inrerpersonal, cognirive, and affecrive rasks (096). The module mainly includes
linguistic tasks (97.6696), with only one creative task (2.3296), indicating it does not aim to

enhance studenrs’ thinking, social, and emorional skills. In rhe inrerview, the reacher was unclear
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Discussions

The research draws on the dominant image used in Indonesian EFL commercial textbooks. It
shows thar the images presented in the textbook are primarily dominared by the Inner Circle culrural
representation over the Extended and Outer Circle, which is counted at 67.9 %, 29.49%, and 2.8%,
respectively. The culrural representation was shown through Western-looking people, outfits, movies, and
food. The Inner Circle culrure is linked to the US, UK, and Canada.

Liu (2020) found that American and British culture’s dominance in the textbook is prevalent,
while the culture of the outer and expanding circle is ignored. Furthermore, the students’ local culrure,
the Chinese culture, is not well presented. Similarly, in the Turkish textbook, cultural representation is
dominant, with the inner circle culture having less cxposure to local culture (Arslan, 2016; Ulum &
Koksal, 2021). In the Mongolian context, the English textbook received criticism as it does not represent
a mulriculrural perspective. Xiang and Yenika-Agbaw (2021) asserted thar such a textbook could bring
tension in power relations among nations, ethnicities, social classes, and genders because of its
unbalanced cultural representation. Another context was an Iranian school that examined its textboolk,
which has been a carrier of Western culture and values (Bahrami, 2015).

This issue has received strong criticism from ELT experts, such as Pennycook (2017), who argued
that English teaching is an industry for profitmaking through the development of teaching materials and
proficiency tests, which is also linked to colonialism. Pennycook (2006) and Phillipson (2012) asserred
that the expansion of ELT as a market is tightly linked to finance, politics, and cultural aspects due to
cconomic concerns in both the US and the UK. In reviewing the global commercial ELT indusrtry,
textbooks published by international publishers are the primary carrier of EL'l throughout the world.
However, textbook producers need to ensure the sensitivity of the social culture of a country.

For most people, the text does not carry political interest. Nonetheless, the extensive production

of a textbook

not valuedfree. It may contain a hidden curriculum. As Apple (2012) has stated, literacy
or textbooks encompass hidden curricula as they are the rransmitters of values widely decided ro approve
the actual social order. In addition, the textbook content presents skilled and famous people limited to

English-speaking Westerners. Lastly, the rescarcher suggests thart teachers and local students can produce

SAADDING LDIDU-LU (U, P-ADDING LD L(-(OOU

their rextbooks ro avoid rhe dominance of the Inner Circle models of English. In addirion, the textbook
content presents skilled and famous people limited to English-specaking Westerners. Lastly, the rescarcher
suggests that teachers and local students can produce their textbooks to avoid the dominance of the Inner
Ciircle models of English.

However, English rextbooks can be a wide-open door for Wesrern value dissemination. Although
not all values should be restricted, some values contradict the Muslim lifestyle, such as the way how
Western people dress, celebrate their special day, food, and many more. Still, tcachers at Islamic-affiliated
schools can infuse Wesrern culmure through English, yer the marerials should be carefully selected.
Orherwise, instead of building Muslim youth ro be a good ambassador of Islam, wirhour mindful marerial
selection, the Muslim young generation will be casily assimilated to Western values. Huntington (2000)
emphasized that, indeed, there is a clash of civilizations between the West and the East, which is caused
by, among others, economic and cultural entities and ideology.

This srudy is srill limited ro analyzing rthe images of the rextbook. Further researchers can delve
into the text or other aspects of the textbook. Also, the English textbook analysis can be done through a
comparative study so that a more comprehensive conclusion and the complex interplay between the
English texibook and ideology can be drawn.

This research conrribures ro undersranding rhe complex intersecrion berween discourse markers
used in the text and the language ideology associated with it. The figure below formulates the Critical

Discourse Analysis model of the EFL textbook used in Islamic-affiliated schools.

Conclusion and Implication

This study concludes rhar a rextbook used in Islamic-affiliatred schools brings more inner circle culrure,
i.e., American, British, and Australian culture. It accounts for 67.99 of images used in textbooks that
bring Western ideologics. Thus, the textbook serves to transmit other ideologics into the idecology of the
periphery students. Therefore, schools in the Indonesian context, particularly those affiliated with Islamic
schools, should design English marerials on their own. The main reason is that Wesrern culrural enriries

can be contradictive to Muslim values. English teaching marterials should be culturally responsive to
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Discussions
The integration of Project-Based Tearning with  Information and Communicntion

Technology proves to be an offecti a ical del for fostering 2 lst-cencury skills, notably

the 4Ca such as communicarion, collaborartion, crirical thinking, and creativiry. This discussion
highlights the benefits and challenges nssocinted with this appronch, drawing comparisons with

ical A

= i h and

Benefits of Project-Basced Learming with 1CL for Developing 4Cs Skills

Clommaunication Skills
PiBT. with 1T significantly enhances communication skills ncross receptive, orml, and

written domains, aligning with Communicative Language leaching (CL'1) principles (Savignon,

1991). This approach fosters an acrive learning cnvironment o 3% izi collal

and

Aigitnl cormmunicntion, which helps studenis articuliie their idens effectively across various
mediums. Oral communication skills are particularly refined throuzh sroup discussions and

project prescenrtarions, which are supported by CLT principles and cmpirical srudics (Parron,

20125 Widanin, 2023). These nctivities promeote nctive participation and peer (cedback, which

1l for i 1 communicarti . Written communication skills are also

developed through scriprwriting and project planning, reflecting a process-oriented approach

Jiang & Lee, 2022). Studics by Alemi et al. (2022) and Munajah cr al. (2023) confirm thar digiral

storytelling and multimedin tools enhance writing skills, including organization and vooabulary

use, highlighting the comprehensive impact of PiBL with IC T on communication.

Collaborarion Skills

The integration of PiBL and 1ICT 1 collal i skills, which aligns with

cooperative learning theories (Johnson & Johnson, 2009). The boarding school environment,
which resiricis personal gadger use, promotes effective group interaction, emphasizing positive
interdependence. The structured szroup roles and responsibilities foster collaboration and
murual support (Reeves et al, 2018). Effective group dynamics are enhanced by strategic

grouping of introverted and extroverted students, supporting heterogencous grouping theorie:
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(Le & Wubbels, 2018). Teachers’ observarions of active idea exchange and support within groups

underline the effectiveness of this collaborative approach.

Critical Thinking and Problem-Solving Skills

PiBL, combined with ICT, effectively cultivates crirical thinking and problem-solving
skills. The approach engages students in a holistic problem-solving process involving problem
definition, solution proposal, and implemenrtation. The problem definition phase focuses on
idenrtifying project requirements and serring goals, which aligns with inquiry-based learning
methods (Tasnim et al,, 2023). Solurion proposals involve research and assessment, fostering

critical rthinking (Worachak er al, 2023). The solution implemenrtation phase promotes

adaptability and perseverance (Gadad et al., 2021). Overall, PiBL with ICT provides authentic

problem-solving experiences, preparing students for complex challenges.

Creartivity and Innovation Skills

I'he combination of PiBL and IC1 enhances creativity and innovation, supported by
rescarch showing that such integration stimulates creative expression. Students benefit from the
autonomy to cxplore and present their projects creatively, aligning with Ambiyar and Syah (2023)
and Mumford ct al. (2019). ICT tools like Canva and videco cditing software cnable
cexperimentation with presentation formats, fostering creativity (Fitria, 2022; Ghernaout, 2018).
This integration allows students to push the boundaries of traditional learning methods,
particularly in EFL settings where language barriers are minimized through innovative digital
tools.

In conclusion, integrating PiBL and ICT creates an effective learning environment thar
helps EFL students nurrure the 4Cs skills. This model promores a holistic learning experience
by involving students in realworld projects that require both individual and collaborative efforr.
Each of the 4Cs rcinforces the others. For example, when students work together on group
projects, they naturally improve their communication skills, both orally and in writing, because
they must clearly articulate their ideas to peers and instructors. This collaborative process also
improves critical thinking as students analyze problems and devise innovative solutions,

frequently relying on one another's feedback to enhance their strategies.
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Furrthermore, ICT rools nor only facilitare communicarion and collaborarion bur also

provide a platform for creative expression. They are encouraged ro cxperiment wirh new ideas by
using mulrimedia presenrations, video projecrs, and digiral sroryrelling, which push the
bLoundaries of traditional classroom learning. This combined impact is especially effective in EFL
settings, where language barriers may hinder communication and collaboration. By combining
PiBL and ICT, these barriers are reduced, giving them a variety of opportunities to practice and

improve their language skills while also developing critical 2 1stcentury competencies.

Challenges of Project-Based Learning with ICT in Nurturing 4Cs Skills

Implementing Project-Based Learning with Information and Communication
Technology to enhance students’ critical thinking, communication, collaboration, and crearivity
presents significant challenges. These challenges can be categorized into four main aspects: time
management, rechnological issues, physical and psychological factors, and reacher rraining and

scaffolcing, which are rhe findings of the second resecarch quesrion.

Time Management

Time management emerges as a significant challenge

n PiBL with IC1. The approach
requires exrensive planning, exccurion, and adminisrration compared ro fradirional merhods
(Lapina & Prakasha, 2022). Teachers scrugele ro balance projecr design, ICT inregrarion, student
guidance, and assessment (Sanroso or al, 2021; Milian, 2023). Inregraring fime management
skills inro the learning process and using digiral projecr management rools can mirigare these
challenges (Sanrucci or al., 2020). Effecrive rime management is crucial, as limired rime can
compromise crirical thinking, communication, and crearivity by leading ro rushed projecrs and

diminished opporruniries for in-deprh analysis.

Technological Challenges

Technological issues, such as unstable interner connections and varying levels of digital
literacy, pose substantial obstacles in PiBL with ICT. Intermittent connectivity disrupts
collaboration and resource access, leading ro frustration and delays (Zilka et al.,, 202 1). Disparities

in digiral literacy hinder effective engagement and collaboration (Surur et al.,, 2023). Solurions
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include incorporating offline resources, providing digital literacy training, and developing
contingency plans for technical issues (Motogna ct al,, 2020; Fami, ct al., 2023; Paril & Karikarti
eral., 2022). Technological challenges can divert focus from crirtical thinking ro rroubleshooring,

affecring overall engagement and creariviry.

Physical and Psychological Factors

Physical and psychological facrors, including srress and burnour, impacr borh reachers
and students. The rigorous demands of PiBL with ICT conuribute to clevated siress levels and
exhaustion (Cai et al., 2019; Taylor ct al., 2024). Srudents also face stress from technical issucs

and rime constraints, affecring mortivarion and academic performance. Addressing rhese

-hall i 1 impl ting stress management initatives, promoting self~care, and
offering rcliable rechnical supporr (Demir & Onal, 202 1; laylor er al., 2024; Mergendoller &

Thomas, 2017). Stress can reduce cognitive funcrions and mortivario impacting critical

thinking, communication, and creativity.

Insufficient Teacher Training and Scaffolding

Inad wate t 1 © i and ffolding hinder the effective use of ICT in PiBL.

Many reachers lack confidence and comperence in ICT inregrarion, resulring in suboprimal use

of technology (Kwon et al., 2019; Voogt et al., 2018). Continuous professional development and

toring are ry to add this gap (Koh ct al., 2020; Kopcha ct al., 2023). Effective

reacher rraining should include rechnological, pedagogical, and conrent knowledge (Voogr et al.,

2018). Imsulficient training can lead o poorly structured projects und limited creative
exploration, affecting students’ ability to develop 4Cs skills.
In conclusion, Implementing PiBL with ICT to enhance critical rhinking,

ication, collal u and  creativity faces several significant challenges. Time

management issues arise as teachers strugsle to balance their increased workload for designing

and managing projects with their other ibilities, i ing students' cngagement and the

deprh of rheir work. Technological challenges, such as unreliable interner connecrions, sofrware

compatibility issues, and varying levels of digital literacy, can hinder colluboration, resource

access, and creariviry. Physical and psychological facrors, including stress and burnour amonsg
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both teachers and students, further exacerbate these issucs, negatively affecting motivation and
well-being. Additionally, insufficient teacher training and scaffolding limit the effecrive use of
ICT, leading to underutilization of technology and inadequate support for diverse student needs.
Addressing these challenges requires better time management strategies, enhanced technical
support, stress management initiatives, and comprehensive professional development for

teachers to integrate ICT and support student learning in PJBL environments effectively.

Conclusion and Implication
This study explored the potential benefits and challenges of integrating project-based

learning with information and communication technology in nurturing students' 4C skills in

EFL classrooms. The findings highlighted several advantages, including enhanced verbal and

written communication, improved collaboration, cffective problem-solving stratcgics, and the

generation and presentation of innovative ideas. However, challenges such as rime management
issues, technical constraints, physical and psychological burdens, and insufficient teacher

training were also noted. Thi

pedagogical model promotes active learning, problem-solving,
cooperartion, and creativity through reallife projects supporred by rechnology, aligning with the
evolving nceds of students in EFL contexts.

The research has broader implications beyond EFL classrooms, suggesting that
integrating PjBL with ICT could foster essential 21st-century skills in various educational
settings. Educators and policymakers should consider adopting this approach better to prepare
students for contemporary workforce and societal challenges. Successful implementation
requires addressing the identified obstacles through cffective teacher training, resource
allocarion, and support mechanisms. While the study provides valuable insights, its qualitative
naturc and limited sample size restrict the generalizability of the findings. Future rescarch should
include quantitative assessments of skill improvement and evaluate the long-term impact of PiBL
with ICT on students’ 4Cs skills and language proficiency. Educators and policymakers must
ensure proper teacher training, allocate necessary resources, and establish robust support systems

to optimizc benefits and address challenges.

8) Boosting Young EFL Learners' English Vocabulary Acquisition by Utilizing
Puppet Pictures as Storytelling Media
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of significance being below 0.005 (0.000 < 0.005). Table 4 shows notable improvements in the
vocabulary acquisition of young EFL learners at Ariya Merta Elementary School. These

improvements occur before and after utilizing pupper photos as a storytelling medium to teach

English vocabulary to firstgrade pupils.

Discussions

The fundamental purpose of this study is to elucidate the enhancement of students'
vocabulary acquisition through puppet photos as a medium for storytelling among primary
school pupils at Ariya Metta Elementary School. The researcher developed research questions
to investigate the enhancement of students’ vocabulary acquisition through puppet photos as a

medium for storytelling. The research issue concerns whether there are significant differences

or enhancements in the vocabulary acquisition scores of young EFL learners when puppet photos

are employed as storytelling media in vocabulary instruction. This study utilized statistical

quantitative data from a single group, specifically the pre-test and postaest classes, as the
instrument for data collection. In contrast, the data was analyzed using the IBM SPSS Statistics
29 edition. The data collected from a sample group included pretest and posttest scores,

measured before and after treatment utilizing puppet photos as a form of media.

Regarding the initial rescarch question resulrs, this preliminary study showed thar pupper
picturcs as a medium for storyeclling in rhe instrucrion of vocabulary to young learncrs of English
as a forcign language can greatly cnhance students' vocabulary acquisition. The improvement of
student’s vocabulary acquisition is critical duc to learncrs must view language as a pracrical rool
for communicarion which is not only trear language learning as mercly memorizing a set of vocal
symbols, grammar rules, or a dictionary of words. Instead, they must view language as a pracrical
tool for communication (Viera, 2017). For this reason, they should be able to idenrify which
expressions will be most effective in conveying their message, and, equally important, they must
learn which words or phrases are appropriate to use depending on the social or cultural contexr.
This ourcome is contrary to that of Patesan et al. (2019) who found most of nonmative English

speakers struggle with communication, even if they have not fully grasped grammar. However,
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a notable cffect on various teaching and learning processes, encompassing cognitive rehearsal,
performance, and enhancing communication and expression skills (Kroger & Nupponen, 2019).
Luthfiana (202 1), in her study, provided evidence that puppet pictures enable young learners to
acquire new vocabulary. The acquisition is achieved through the combination of teachers'
storytelling and the visual representation of words, which enhances students' comprehension
and retention of English vocabulary. In general, the results suggest that students derive pleasure
from and facilitate their vocabulary acquisition processes by comprehending and memorizing

word meanings and effecrively using English words in acrual interacrions wirth reachers and peers.
Conclusion and Implication

The present study examines the vocabulary acquisition proficiency of first-grade pupils at
Arlya Metta Elementary School before and after being Instructed to utilize puppet photos as a
dy. The student's pre-

medium for storytelling. Several conclu y be drawn from this s

s 1

test yielded an average score of 56.79, indicating a low performance. Following the
implementation of therapy using puppet photos as a medium for storytelling to teach vocabulary,
the average posttcst score significantly improved to 88.57. The average post-test score surpasscd
the pre-test score conducted before the treatment. Secondly, the student’s vocabulary acquisition
abilities are significant before and after being taught using puppet pictures as storytelling media.
nple Test statistics analysis, the

Bused on the results of puired s ull hypothesis that there was

no significant difference before and after being mught by using puppert pictures ns the storyrelling
media to reach vocabulary was rejected can be reflected in rhe significance score in paired sample
T-test calculation was 0.00 which is lower than 0.005. Bascd on the tindings, the study can
conclude that the class before and after being treated and taught with the puppet picture
~ores in vocabulary ac

storytelling media gets significantly different s quisition because puppet

pictures storytelling media is more enjoyable and helpful for them. Puppet picture storyrelling
media is more efficient in giving students real experience acquiring vocabulary and practicing the
English words they are lecarning in classroom communication. Eventually, puppet picture
storytelling medin significantly influences the students' ability to acquire vocabulary. Therefore,
employing this alternative kind of medin for teaching vocabulary is highly suggested, particularly

for first-grade children at Ariya Mertra Elementary School. This study is limited in scope since it

9) Reading Comprehension and Test-Taking Strategies of Different Achievement

Levels
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and ranslating were used throughout the test. F1 employed reducing and guessing to discern

the main idea while translaring aided in decoding veocabulary. Derermining the main ideas
facilitated an overall review of the sccond passage, contributing to Fl's success in
comprehending and responding o the test questions.

In contrast, 2 employed only two straregics, resulting in a single correcr answer our of

ten questions. Despite this limited success, F2's strategies of finding word or sentence similaricy

and recognizing keywords were applicd across various question ypes, ranging (rom main iden
to unstared derail.
M1 employed cight distinct strategies during the test, yielding four correct answers.

Sirategies like reviewing the entire text and preemptively addressing questions were coupled

with translaci and id ifying cted words. These approaches addressed inquiries abour

transitions and vocabulary, contributing te Ml's partial success in  navigating the
comprehension questions.

Similarly, M2 cmployed five distincr strarcgics, achicving three corrcer answers. The

ser i 1 from findi Laci to prloyi = Lk, enabli M2 to address

inquiries related 1o main idens and vocabulary. Despite fhcing challenges, M2's strategic

approach conrribured ro their partial in navigaring the o 1 i cucstions.
Discussions

The srtudy rcveals distincr reading and rescraking stratcgics among high and low-

achicving students, with mnotable gender differences. High-achicving female studenes (F1)

Aemonsiraied a broad application of memcognitive nnd FIVES sirategios, cmploying (our out
of five TIVES strarcgics and various meracognitive rechniques such as planning, monirtoring,

and cvaluating. In contrase, high-achicving male students (M 1) used a more limited range of

strategies but were still  effe i their application. Tow-mchieving studenis exhibited o

narrower range of strategics, with significant genderdbased differcnces. Low-achicving females
(F2) utilized fewer strategies and had lower test performance than their male counterparts (M 2),
whes, despite using more strntegies, still Mmeed challenges with effectiveness.

These findings align with cxisting rescarch on reading and tescraking strategics.

Nurhayati and Neche (2016), < hasized the i of sclecting strategics based on
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use comprchensively. Additionally, exploring the impact of specific strategics on reading
comprehension and test performance could provide decper insights into their effectiveness,

while ir ing the r behind achievement gaps and individual differences in strategy

use would be valuable for developing rargered instrucrional intervenrtions.

Conclusion and Implications

This research analyzed srudents' straregics in reading acriviries and rheir performance in
answering reading comprchension resrs. The findings indicare thar students generally employed
a limired varicry of reading straregics. Despire 23 Meora cognirive straregics available, only cleven
were urilized by the subjcers, suggesring a lack of exposurce or undersranding of these strarcgics.
Similarly, among the five FIVIES srrarcgics, four were commonly used by all studenrs, wirth the
absence of rhe "facr' srrarcgy indicaring porenrial gaps in background knowledge. There was
also a noriceable dispariry berween male and female srudenrs in srraregy applicarion, where
female students employed more straregies than male students.

Addirionally, the srudy idenrified several new srraregies nor included in  the
Meracognirive reading straregy list, such as inducrive processing and starting reading with
prayer. Srtudents employed various strategies during the reading comprehension rest, with
uneven urilizarion observed among individuals. The researcher concludes that factors beyond
the mere quantity or type of strategics employed, such as strategy relevance, predictive abilivy,
and topic familiarity, influence students’ achicvement in reading comprehension tests.

Based on the conclusions drawn, recommendations are proposed for language

cducators, students, and furure rescarchers. Language cducarors should ensure studenes arc

exposed to various reading strategies, including M FIVES, and orhers, through

explicit instrucrion and opporfuniries for pracrice. Encouraging srudents to spend more rime
reading diverse resources can enrich their background knowledge and improve comprehension.
Furthermore, educarors should promorte rhe development of individualized reading strarcgics
railored ro cach smident's needs. Srudenrs should be rrained in various resr-raking strarcgics ro

enhance rheir performance

n preparing for reading resrs. Addirionally, furure rescarch should

explore the relevance of srraregics, predicrive abiliry, and ropic familiarity further and
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question types and text skimming. This argument corresponds with our results, where high

i Salchi and

achicvers applicd cffective strategics such as skimming and key 1 id
Abbaszadeh (2017) and Gilakjani and Sabouri (2016), highlight the role of diverse strategies in
enhancing comprehension, reflected in the higher performance of students who used a variery
of strategies. Conversely, Assiri and Alodhahi (2018), noted rhar rest-taking straregies can
sometimes overshadow deeper text understanding. This statement resonates with our findings
that high-achicving students cffectively used strategics, occasionally at the cxpense of deeper
comprehension.

The results emphasize the imporrance of marching straregy use wirh specific quesrion

types to improve reading comprehension and test performance. High-achieving students

demonstrated the abi

ity to employ various strategies milored to different question types,
indicating a deeper engagement with the text and an adaptive approach to testaaking. The
limited success of low-achicving students suggests that a broader application of strategics,
particularly those focused on comprehension and test-taking, could enhance their performance.

Addirionally, rthe srudy idenrified mnew reading straregies among participants,
highlighting varied approaches during pre-rending, reading, and postreading phases. Both high-

achieving and low-achieving females used an

rductive approach during pre-reading. In
contrast, the high-achicving male employed tools like pen and paper, and the low-achicving
male started with prayer. These findings underscore the individualized nature of reading
strategies.

Further rescarch is necessary to confirm these patterns and evaluate their effectivencss.
For instance, while high-achieving and low-achieving females used similar pre-reading strategies,

understanding the reasons behind rthis similarity warranrts further Pl tion. M, .

nvestigating the high-achieving male’s emphasis on note-taking and vocabulary building could

provide insights into its impact on comprehension and test performance. Gaining a deeper
understanding of thesc strategics may lead to more effective reading instruction and targeted
support for students of varying achicvement levels.

The srudy's limitations include a small sample size and reliance on selfreported
interview dara, which may nor fully caprure srudents' srraregies in diverse conrexrs. Furure

research should involve larger sample sizes and observational methods ro understand strategy

81
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clarity, coherence, and creativity. Although most students showed positive enhancements, some

students still needed additional support to maximize the benefits of the video.

This finding highlights the importance of further customization in the use of interactive videos to
ensure that all students can achicve optimal results, including those who may require addirional
assistance. Thus, the interactive video not only serves as a useful tool to increase students'
engagement but also as a medium that can enhance their writing quality in learning to write

descriptive texts.

o

The findings underscored the important role thar ICT-based inreracrive videos play in
boosting students' ecngagement and supporting their descriprive wriring skills. Inreracrive videcos

not only caprurcd strudents' atrention bur also cncouraged them to participate acrively in the

learning r . This di ion will cxplore these findings in light of cxisting literarure and

analyze rhe implications for teaching practices.
Students’' Engagement with the Use of Interactive Videos

The noticeable change in student engagement following the implementation of ICT-based

interactive videos indicates that these tools assist in making learming materials more engaging and
accessible to students. Before the introduction of interactive videos, students exhibited low levels
of engagement, which was evident through their passive behavior and lack of interest in class

i

cussions. However, alter the videos were integrated into the learning process, there was a
substantial shift. Students became more involved, participated actively in  discussions, and

demonstrated greater enthusiasm for the learning materials.

This increase in engagement aligns with the findings of Rachamalla (2021), who

emphasized the transformative influence of ICT on traditional teaching methods. According to

Rachamalla, ICT has the potential to make teaching more innovative and engaging for students,

which i

s crucial in maintaining their interest and motivation in the learning proc; Similarly,
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Kusdinar et al. (2023) found that interactive videos, when designed with students' characteristics
and learning objectives in mind, have a high potential to increase students' engagement and
motivation. This research further supports the idea that interactive videos can serve as a valuable

resource for boosting student participation in the classroom.
Students Descriptive Writing Skills with Interactive Videos

In addition to increasing cngagement, the study revealed that ICT-basced intcractive vidcos
had a positive influence on students' descriptive writing skills. The majority of students

demonstrated notable advancements in their writing quality, with a large percentage achieving

scores in the "Excellent” category. These students demons

rated a strong ability to produce clear,
coherent, and creative descriptive texts, which highlights the contribution of intcractive vidcos to

their development in writing.

This finding is consistent with the research of AhmadaandHilmiah (2021), who provided

empirical evidence that the use of video clips as teaching media is effective in improving students’

writing skills. Their study showed a significant difference in students' writing ability before and
after being taught using video clips. This finding supports the notion that interactive vidcos can be
a powerful tool in improving writing skills, as they provide students with engaging and relevant

content that can be directly applied to their writing tasks.

Furthermore, the research by Hidayati et al. (2022) also aligns with these findings

suggests that the application of an ICT competency development model can help students enhance
the quality of their writing. It further rcinforces the idea that the integration of ICT in the

classroom, particularly through the use of interactive videos, can contribute to nortable

advancements in students

Despite the overall positive influcnce of ICT-based interactive videos, it is important to

norte that nor all students responded equally to this intervention. While the majority showed clear

progress, a small number of students remained in the "Good" category, indicating that they srill
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require addirional supporrt to benefit from the full use of interacrive videos, highlighring the need
for further cusromizarion and differenriation in reaching pracrices ro ensure rhar all students can

achieve oprimal resulrs.

The findings also underscore the importance of considering individual student needs when
integrating ICT tools into the curriculum. As noted by Kusdinar et al. (2023), the design of
interactive videos should take into account the diverse characteristics and learning objecrives of
students. This approach can help optimize the use of this tool and ensure that it caters to the

diverse needs of all learners.

The positive outcomes observed in this study have important implications for teaching
pracrices, particularly in the context of writing instruction. The use of ICT-based interactive videos
can be a valuable addirion ro rraditional teaching merhods, providing a more engaging and
inreracrive learning experience for students. However, ro fully realize the porential of rhese rools,

educators must be mindful of the need for ongoing evaluarion and adaprtation.

Teachers should consider incorporating interactive videos into their lesson plans as a way
to boost student engagement and support writing skills. Additionally, they should be prepared to
provide additional support to students who may struggle ro benefit from rhese rools, ensuring thar
all learners have the opportuniry ro succeed. By adopring a flexible and student-centered approach

to reaching, educarors can create a more inclusive and supporrive learning environment.

In conclusion, ICT-based interactive videos have demonstrated their value in fostering
students’ engagement and supporting the development of descriptive writing skills. The findings of
this study are supporred by existing literarure, which highlights the potenrial of interactive videos
to rransform rraditional reaching merthods and provide srudents wirth a more engaging and relevant
learning experience. However, the success of rhese tools depends on their thoughrful inregrarion
into the curriculum and the ongoing support provided ro students. As educators explore new ways
to integrate technology into their teaching practices, it is important to stay attentive to the needs of

all learners and to enhance instructional mecthods continually.

11) Digital Literacy Skills and Foreign Language Anxiety of Gen Z in Malang:
How Does It Correlate?
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Ilowever, an opposing resule appears in the corrclarion berween DLS and FLA among

Malang's 25-ro-29-ycarold Gen Z. The valuce of Sig. (2-railed) is 0.004, which is smaller than

0.005, demonsrraring rhe correlarion. Furthermore, the Pearson correlarion score of -0.0486

su that the ction is S that the higher their IDLS, the lower their FLA.

lly insignifi €k the Pearson Correlation value is

IHowever, this corrclation is

less than 0.5 (sce Table 9).

Table 9. The Correlation berween DILS and FIA of 251029 vear-old Gen Z in Malang

Digitnl Literncy Skills Forcign Langunge Anxictly
Level (25-29 yo) Level (25-29 yo)
Digiral Lictcracy Pcarson Corrclarion . | -0.486""
Skills Tevel i (2ovai
(25-29 yo) Sig. (Z-tailed) 0.004
~ 34 34
Foreign Pearson Correlation -O0.486" 1
Lungunze s
e el Sig. (2-railed) 0.004
(25-29 yo) ~N 34 34

. Correclation is significant at the 0.01 level (Z-tailed)

The datn obumined demonstrates that the Pearson Correlation measurement between
DLS and FLA shows a corrclarion (Sig.2-tailed—0.004, <0.05) only on Gen Z aged 25 ro 29 ycars
old. However, the calcularion presents an insignificant negarive corrclarion. These Pearson

Correlarion resulrs suggest rhar even rhough Gen 7 in Malang 1

s sufficient IS, they srill
2020

experience the FIA. The resulis are slightly different from whar Yuostiks S Tswa

claborated that the limited skills of DLS affect the learning outcomes of the students and raise
the fecling of anxicty. Considering the results of dawn calculations to determine the correlation
between DLS and FLA experienced by Gen Z in Malang, the proposed hypothesis's results are
presented below. LThe null hypothesis (FHO) is rejected since the alternative hypothesis is accepted
even only for the correlation between DLS and FLA of Gen Z aged 25 to 29 years old. The resules

above prove a weak correlation between DLS and FLA of Gen Z in Malang.

Bascd on the findings presented above, Gen Z in Malang agree thar they are anxious

when rhey communicare wirh orhers using a forcign language, and arc afraid of orher peoplc's
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evaluation of them even if they have adequarte skills in terms of operating, interacting, and
finding information through digital media. Some reasons support the Pearson Correlation
results such as contents and platforms accessed, the language used during the involvement in the
digital media, and preference merthod in learning foreign languages. IHowever, further research
is needed on this martter to identify the causes or factors that bridge this correlation berween
DLS and FLA of Gen Z in Malang.

In this case, Gen Z in Malang adheres to the idea that they are digital natives with
extensive exposure to digital technology and a high DLS (Pratikto & Kristanty, 2018).
Interestingly, the findings of this study are different from Yustika and Iswati (2020), who stated
that higher levels of DLS promote learning outcomes and prevent learners from feeling anxious
about participating in the learning process. According to Alla et al. (2020), FLA can occur as a

result of the widespread utilization of digital technology. It could happen to Gen Z in Malang,

as well as their learning characteristics, which include the tendency to multitask when learning,

ion. Media mul

which leads to elevated FILA and depre: asking, FLA, and depression all have
a negative effect on learners' focus (Alruthaya et al.,, 2021; Ashour, 2020; Li and Fan, 2022

Hurd and Hauck discovered that FLA can be caused by factors such as distance mode
and lack of prompt feedback when learning forcign languages using digital technology, despite
learners’ high DLS (as cited in Alla ct al., 2020). It can also happen to Malang's Generation Z,
who, despite having a high level of DLS, requirce direct assistance from educators in order to
reccive direct feedback on their forcign language learning. Kock (2004) also found that using
digital technology in the learning process could raisc cognitive strain, communication
uncertainty, and decreased physical arousal, all of which have a negative impact on students’
affective domains and potentially lead to FLA.

In this regard, Alruthaya et al. (2021) explains that there are three levels of digiral
technology used in educarion methods; low level (digital platform for learning and facetoface
cducators), medium level (integrating mobile devices, social, media, and facet-to-face cducators),
and high level (digital platform and social media associated with mobile devices used in virtual
learning cnvironments). However, looking at the resules obtained, the appropriate level to be
applicd in the foreign language learning process for Gen Z in Malang is level 2 - Medium, where

Gen Z's digirtal literacy skills can be urilized optimally while still assisting them directly in the face-
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ro-face sessions to avoid the negative cffccrs or disadvantages of DLS in the forcign language
learning process.

Thus, having an offline class thar is inregrared into rthe use of digiral rechnology, direcr
assistance from the educator, and the main reference used will be beneficial and effective for
Gen Z in Malang. Fauzi et al. (2022) and Yang et al. (2022), who integrated foreign language
learning with digital platforms that effectively reduce the anxiety level of foreign language

learners, can be some of the references for foreign language learning methods.

Conclusion and Tmplication

The current study aims to determine the DLS and FLA levels of Gen Z in Malang, as well
as the relationship between DLS and FLA. The findings reveal that Gen Z in Malang has a high
level of DLS, which is consistent with the notion that Gen Z are digital natives. However, Gen Z
in Malang continues to face FLA when learning foreign languages. Pearson correlation
calculation shows that there is a weak negative correlation between DLS and FLA in Gen Z aged
25 to 29 years. lhis resulc implies that higher DLS may lessen learners’ FLA over participating
in the learning process.

The findings suggest thac high DLS may have an indirect correlation with FLA due to a
variety of factors, including the widespread use of digiral rechnology, which has the porential to
increase feelings of anxiety, Gen Z's learning characteristics, specifically mulritasking, which can
disruprt a person's focus in the learning process, and Gen Z's desire to receive direct assistance
and feedback during the learning process. As a resulr, their high DLS skills are not optimally
urilized for foreign language learning.

This study implics thar Gen Z in Malang do nort fully rake advantage of their high DLS
to learn forcign languages, so they still require dircer aid from cducarors. Thus, incorporaring
DLS into forcign language classcs is critical for Gen Z in Malang. Promprt feedback and direcr
interacrion berween Gen Z in Malang and their foreign language reachers arc also cssenrial. Duec
to its limirations in analyzing the DLS and FLA levels of Gen Z in Malang, as well as the
corrclation berween DILS and FLA, future rescarchers arc encouraged ro investigare the facrors

menrionced thar may causc an indirccer corrclarion berween DILS and FLLAL
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In paired samples, the correlations display the bivariate Pearson correlation coefficient

and a two-tailed significance test for each pair of entered variables. The Paired Samples Test

provides the findings of the hypothes

Table 6. Paired sample test

Paired Differences

95% Confidence

Sed. Interval of the
Sed. Error Difference Sig. (2-
Mean  Deviation Mean Lower Upper c df  railed)
Pair Pre-test-
- 18.929 16.463  3.111 -25.312 -12.545 -6.084 27 .000

3 ¢ Post-test

Bascd on the calculation of the t-test in Table 6, the data of this study show significant
resules; this can be seen from the results of the mean value of 18.929, a standard deviation of
16.463, a mcan, standard crror of 3.111, a lower interval of 25.312, and upper interval 12.545.
the trest result of 10.726 degrees of freedom 27 and significant (2-tailed) is 0.000 <a (0.05). On
the other hand, based on the hypothesis explained in table 6. Proves that h1 is accepted, hO is

rejected.

Discussions

From the results presented above, the pre-test and post-test scores are the pretest of
1.775, while the post-test scorc is 2.305. A mecan scorc of 63.39 was obtaincd before the exam,
while a mean score of 82,32 was obrained after the test. Whart this indicartes is thart the variances
of the initial test and the final test are not identical to one another. Additionally, based on the
statistical calculations presented earlier, there is a substantial gap between the mean value of
reading comprchension results obtained using the WordWall.net website and those obtained

withourt using the wordwall.net websire.
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Based on the paired sample ttest table, the t obtained was 10.726, and U wiwa was at the
significant level (1) — 0.05 was 1.703. In contrast, il U ewined = U s at the significant level () +
0.05, rthen the hyporhesis (110) is rejecred and accepred rhe alrernarive hyporhesis (11, then ir is
significant (2-tailed) equal to 0.000 with a significant level of a — 0,05 (2-tailed). Because the score
is 0.000 <a (0.05), H. is accepred, and o is rejecred.

The resules of this study show that seventhgrade students at SMP Al-Amanah have much-
improved reading comprehension when using wordwall.ner. These findings complement the
mounting corpus of studies supporting the inclusion of digital technologics into the classroom

to improve learning results. Comparative research with related subjects has investigated how

digiral tools affect reading comprchension. For instance, Medina and Hurrado ( 2017) found
that interacrive educarional websites significantly improve vocabulary acquisition among

university students. Similarly, Tulita (2024 d rated that gamified learning platforms could

engage srudents more coffccrively, leading ro berrer comprechension and rerenrion of rcading

material.

Despire previous srudics, rhe presenr one offors a more concenrtrared analysis of a

particular digital tool, wordwallnet, and it utilization in a real 1d <l poee 5
While Medina and Hurrado (2017) and Julira (2024) offered proof of the gencral cfficacy of
digital tools and gamified platforms, this study offers thorough insights into how wordwallnet
especially improves reading comprehension for seventh-grade pupils.

This rescarch is one of the few that specifically examines wordwallnet, a platform known
for its interactive and customizable features. By concentrating on a specific technology, the scudy
provides useful information for teachers wishing to include similar digital resources in their
courses. The controlled pre-experimental approach the study used increases the validity of the
resules. The acceprance of the alternative hypothesis (F1.) and the rejection of the null hyporhesis
(Ho) show the major influence of wordwall net on reading comprehension, reducing the effect
of ourside variables.

Furthermore, this study adds to the mounting data showing that junior high school
students’ reading comprehension can be much improved by digiral aids such as Wordwall.ner
The study is useful for teachers and researchers seeking to include digital resources in reading

reaching by providing a particular analysis of rhe rool's performance. Furire studics should build
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Correlational Analysis

Based on the research findings, the next step is to conduct statistical tests to see the
relationship between Socioculrural variables and Lexical Richness. In this study, data reduction
was carried out to be processed based on the quality of the descriptive text of the research
participants. From a total of 78 descriptive texts, 43 texts were taken that fit the required range
where the range of text length was above 150 words.

Bascd on the results of Pearson corrclation analysis in the table above, the rclationship
between Sociocultural variables and Lexical Richness shows a Pearson Correlation (1) value of
0.088. This value indicates that the correlation between the two variables is very weak and
positive. Although the relationship is positive, meaning that when the socioculrural score
increases or is high, the vocabulary selection score also tends to increase or be high, the effect is
very small and almost not practically significant. Thercfore, considering the significance value,
this provisional conclusion needs to be strengthened.

Furthermore, the Sig. (2-tailed) The relationship between the two variables is 0.575, much
greater than the significant threshold of 0.05. If the significance value is more than 0.05
(Sig>0.05), it means that variable X (Sociocultural) and variable Y (vocabulary sclection) do not

have a statistically significant correlational relationship. Thus, the null hypothesis (FHo) - There is

no significant relationship between sociocultural identity and lexical richne: in writing -

accepted, and the alternative hypothesis (Ha) - There is a significant relationship between

socioculrural idenrtity and lexical richness in writing - is rejecred.

Overall, these results suggest no strong evidence to support a significant relationship between
sociocultural aspects and lexical richness in this datasct. These two variables do not scem to
influence each other or be significantly related. This result is a key point for further
interpretation.

Disc

issions

The Correlation of Sociocultural and Lexical Richness
This study cxplores the relationship between individual socioculrural idenrtity and lexical
richness in writing English descriptive texts. Based on the results of Pearson correlation analysis,

the Pecarson Corrclartion valuc (r — 0.088) was obtaincd, which indicates that the rclationship
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bertween the tweo varinbles is very weak and positive. This means that as the socioculiural value

increases, the lexical richness value rends ro increase, bur the effecr is so small thar it is almost

nor pracrically significant. Furrthermore, the Sig. (2Zwrailed) of 0.575, which well above rhe

significant threshold (0.05), indicates that the relationship between sociocultural identity and

lexical richniess is mot statis

ically significant. With this resull, the null hypothesis (Ho), which

states that there is no significant rela

ionship between socioculiural identi

v and lexical richness,
is nccepted, while the alternative hypothesis (Ha) is rejecred.

This finding 1

r socioculrural

= several impormne implications. Firse, this resule shows tl
factors, such as culrural background, social experience, or individual idenriry, do nor have a
significant corrclarion with the level of vocabulary varicry used in wriring. This finding is acrually
in line wirh Mohammadi and Izadpanah (2019), wheo stare thar socioculrural is a demorivarive
variable towards language learning. While this resule does not go to the extreme of stating that

sociocultural is negative, the findings of this study found the al of a signi © correl

Several reasons could lead to these findings, such as their feclings towards English and social
factors that do not require much understanding of English. Lhis is in line with Mohammadi and
Izadpanah, though for the Iranian context, political factors are also believed to contribute to the
negative resule

©On the other hand, this study's (indings contradict the research conducted by Altugan
(2015), Panhwar (Z016), and Campos (2022), which found a positive relationship between

1

socion ral axpe

tx and language learmning. Tn this

s, there are assumptions related o why
the results of rhis study contradicr previous researchers. Altugan and Panhwar's findings are
bascd on literarure srudies rthar have nor been pracrieally resred or implemented in rthe field.
While the current rescarch was conducred bascd on real circumasrances, students in Palu. Facrors
like culrural differences and viewpoints can more concretely show socioculrural roles in English
learning.

Unlike the previous reviewers, Campos is an expert who found his conclusions based on
field srudies. His srudy, in rthe form of experimental research using treatment based on Vygorsky's

Socioculraral S

affolding theory, found rhe cffecrivencss of treatment on spealking ability. The
difference in findings berween rhe current srudy and Campos is assumed ro occur due ro scveral

aspecrs, namecly, the rescarch design developed and the perceprion of socioculmural variables.
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Campos developed an experimental-based rescarch merhod in which he conducted rrearment on

the research participants. The sccond point is the perception in looking at sociocultural variable

where in this study, the sociocultural aspect is used to assess students’ conditions and
perceprions. Campos, on the orher hand, sccs socioculrural aspecrs in rerms of the scaffolding
theory developed by Vygotsky, where this theory does assist in learning.

Rescarch findings that arc in line with or different from these findings can provide insight
into the sociocultural function in learning and strengthen a more in-depth analysis.

This indicates that other aspects, such as language competence, learning methods, or level
of exposure to English, may have a more significant influence. Other factors, such as the mindser
of rthe surroundings, play some roles. It can be seen from numerous works where socioculrural
perspectives are implemented in a more pracrical way (SarmicnroCampeos ot al., 2022; Yee Wan

ST

n Ai, 2023). However, it can create a backfire offect when teachers or educators are unable

to diagnose or understand the circumstances of their current sociocultural condition. Tt is
reflected in Mohammadi and Izadpanah’s work (2019). Therefore, in the context of language
educartion, this finding suggests that teaching strategies should focus more on vocabulary
enrichment through pracrical exercises and direct exposure to the rarger language racher than
relying solely on students' socioculrural idenriry. In another word, socioculrural condirion berrer
be treated an alternative alarm ro identify what developments and treatment should be made.
The contradiction between this finding and the literaturebased studies builds an
assumption on how the sociocultural aspect has not made an impact when some prerequisite
conditions have not been established, such as proficient linguistic ability and exposure level.
Of course, further research is needed to identify other factors that are essential in
increasing lexical richness, such as mortivarion, learning inrensity, or access ro English marerials.
oculoural

Thus, rhis study concludes thar while soc lentity may impacr lexical richness, the

impact is very small and not statistically significant. Therefore, practical and experiential approaches are

more relevant mproving students’ lexical richness in rhe conrexr of English language learn

n

hgo Toois

1 id

T HE ST o v what Kad of vocabiilary ‘the studedits need o can enhanice their
creartivity wirth. As can be seen from rthe research, students srill face challenges ro develop and express their
ideas, despite the relatively close ropic. In furture development, of course, those with berter exposure or

supportive social conditions could give a bigger o the leural in enhancing their

learning process.

14) Challenges and Support Strategies for Grade 11 Afrikaans First Additional
Language Learners
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Modelling

All groups stared rhar rhe reacher modelled rasks ro demonsrrare rhe new concepr ro rhe
learner to enable the learners to grasp the topic. A comment from Group 1: “When it comes to
speeches or the topics that we have o go through she will explain what each topic means and
she will give you an example of whar you can do with ic.”
Peer collaboration

Participants from all groups cxplained that classmates were given opportunitics to

collaborare on rasks, discuss conceprs, assess one anorher, and seck clarificarion on ropics rhey

found unclear. A comment from Group 3: “I rry ro like go to my friends ger them ro rell me whar I
didn’t understand, and we’ll actually help each other so that’s whar I do if I don’t understand somerhing, I
2o to my friends, ask them can you guys help me, I don’t understand this and this and this.” A Group 2
participant clarified that when they were working on process writing a more knowledgeable
classmate would monitor and rectify mistakes in their written work: “And then another person
according to you checks as well, to edit your worl.”

Learmner partcipants from Group 3 mentoned that after wsks were assizmed, the teacher
would mark the activities in sequence and provide feedback. “Yes, there were corrections that was
done, yes. Based on the paper we received.” These learner participants fele that the strategics employed
1 ad

by the their 1

to chall = aided their understanding.

Discussions

Many additional language leamers lack the confidence to communicate with teachers or
participate in class duc to a fear of making mistakes, often stemming from their limirted
vocabulary. The additional language often serves as a barrier to learning, with anxiery further

exacerbating learners' underperformance and disinterest in the subject. High levels of language

anxicry significantly impair learners’ ability ro produce and comprehend rhe rarger language.

Rescurch by Hu et al. (2024) demonstrates a negative correlation between additional language

anxicry and academic achicvement. According ro Krashen’s Affecrive Filrer Hyporhesis (1982),
negative emortional stares act as barriers, blocking comprehensible input and hindering learning.
Teacher participants identified limited vocabulary as a key factor contributing to learners’

poor performance, restricring rheir understanding of rexrs and questions. This limirarion also
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affected learners’ ability to express themselves accurately in speech and writing, often leading ro
incorrect responses and word usage. Afrikaans teachers also faced challenges such as the
dominance of English in classrooms and the psychological and emotional factors affecting
learners. Anxiety, low selfesteem, and a lack of morivation frequently reduced learners’
engagement with Afrikaans, compounded by their reluctance to read outside of class. To address
these challenges, teachers often switched between English and Afrikaans to ensure learners
grasped the material, subsequently focusing on building Afrikaans vocabulary. Maluleke (2019)
highlights code-switching as a valuable strategy for improving learners’ comprehension and

cngagement.

Teachers also employed strategies to identify and address specific learming difficulties,
fostering an inclusive learning environment. Code-swirtching emerged as a viral approach,
enabling teachers to translate and clarify material in a familiar language, particularly in Afrikaans
as a First Additional Language classtooms. Learners found this method helpful in simplifying
challenging concepts and increasing their engagement. Similarly, modelling was widely used to
malke abscract ideas more accessible through clear demonsrtrations of rasks and conceprs. Iyseni
and Lundberg (2022) ecmphasisc that modclling is particularly cffcctive for language lcarncrs,
offering practical examples and boosting their confidence in completing assignments.

Peer collaboration further enhanced learning by encouraging learners ro engage with one
another, discuss topics, and review each other’s work. Learners valued this approach, noting that
it provided helpful feedback and fostered a cooperative classroom environment. Vygotsky (1978)
supports collaborative learning, arguing that shared efforts often yield better results than
individual work. Togerther with regular reacher feedback, these strategies addressed learners’
challenges and crecated opportunitics for active cngagement and improved outcomes. Pardedce
(2024) agrees and states that in addition 1o developing skills and knowledge, collaboration also
has positive psychological effects. Thoughts and emorions are closely connected, and when

direct

learners work with their peers, they engage directly with the learning process. Thi
experience enables them to better understand and appreciate each other’s growth in mastering
language skills.

The cognitive and linguistic demands of learning an additional language arc substantial.

Teachers must ensure thart linguistic accommodations are made to allow learners full access to

15) Language Teachers' Strategies for Enhancing Vocabulary Mastery: A
Retrospective Study Using Blooket
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and learners can ze the ial of BL 1 as a ified cducational tool, ultimatcly

contriburing ro more cffcctive vocabulary instruction and acquisition.

Discussions

According to the findings of this study, Inngunge teachers use various techniques, especially

the Blooker platform, depending on the skill level of studentes and language teachers to assist

studenis in learning. [angunge teachers prepare lessons by collecting learning ine

students’ progress in vocabulary mastery. Although they do not always do so, 1 hers

scdicniors belore 3 the classroonm.

generally prepnre their learning nplementing lesson plans

In addition, many tecaching martecrials used by teachers come from language books, such as studentc

I usne other sources as tenching tools, inalud

books and teacher handbooks. Some tenchers

=
Blockets, forcign language books, the internee, and other media such as songs, posters, and
dicrionaries.

The findings of this rescarch show that repeated practice, reading lots of books,
memeorizing, and using rhe Blooker plarform are effccrive ways ro improve vocabulary mastery.
Lhis aligns with previous research, which highlights the importance of gamification in vocabulary
learning. A Calvo-Ferrer (2017) study found thar cducarional games can increase students'
learning motivation and vocabulary acquisition through more interesting interactions. Similarly,

1dy by Rajnbov (2024) emphasized that o multimodal approsch 1o vocabulary teaching,

including the use of digiral tools and gamificarion, can improve student retention and
engngermneant.
In addition, this study found thar language teachers can help students who strussle wich

vocabulary by utilizing the Blooker platform. The strategies implemented include monitoring

scudene p and < ing sclfreflection to betrer understand vocabulary. This finding is

consistent with nd Zuhriyah (2024), which highlights that digital learning

study by Ningsih

o to practice vocabulary in meaningful contexts, making learning

envir allow sty
more relevant and applicable. In addition, a study by Wang and Reynolds (2024) emphasized
that vocabulary size is highly correlated with academic success and cognitive development, so the

use of rechnology in vecabulary teaching can have a positive impact on student learning

Sutcomes.
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Compared ro previous smidics, this study offers a different perspecrive by shifring the focus

from student learning outcomes Lo instructional strategies mpl ted by U 1 While
provious studies have explored rthe effecrivencss of applicarions such as Duolingo and song-bascd
merhods in improving students' vocabulary acquisirion (Prabawari, 202 1), rhis srudy highlighrs
how teachers design, evaluate, and adjust gamification techniques over time to optimize students’
vocabulary acquisition. These findings also support rescarch by Okyar (202 1), which revealed
that effective vocabulary learning strategies include the use of repertition, translation, and
dictionaries as aids. Thus, this study enriches the literature on vocabulary teaching by
providing new insights into how language rteachers use gamification to improve vocabulary
learning. In addidon; this study confirms that the effectivencss of vocabulary teaching strategies
depends nor only on the merhods used bur also on rhe supporr of students’ learning srraregies,

such as 1i , watching,

ing to foreign language media, and using interactive pladforms

such as Blooker. By undersranding and implementing these strarcgics, reachers can be more
effective in helping students improve their vocabulary mastery, as supported by theories on

arion in language reaching (Bayaksud & Razali, 2024).

rechnology-bascd learning and gamifi

on and Lmp!

Conclu ation

This study aimed to analyze the instructional strategies used by language teachers to
enhance students’ vocabulary proficiency, focusing on lesson planning, assessment techniques,
and classroom implementation. The findings revealed that language teachers employ a variety of
instructional strategics, including gamification through Blooker, repeated practice,
memorizarion, and extensive reading. Teachers also highlighted rhar inregraring interacrive and
contextualized learning experiences significantly improves students’ vocabulary
rerenrion.Regarding lesson planning, teachers prepare learning indicarors, selecr insrrucrional
materials from books and online resources, and design engaging vocabulary excrcises. Assessment
techmniques such as quizzes, collaborative activities, and selfreflection tasks help track students’
progress. Classroom implemenrarion varics based on srudenrs’ necds, incorporaring Blooker’s
gumilied learning approach Lo [oster engagement and motivation. These findings align with prior

srudics emphasizing the impormnce of rechnology-cnhanced and gamificd learning in vocabulary

acquisition.

16) Reimagining Blended Learning Post-COVID-19: Insights from EFL Students’
Narratives
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The findings arc analyzed and synthesized bascd on the rescarch questions and the cmerging

themes along with relevanct literature and studies relared to them.

Technical Issues in Implementing Blended Learning

Most parricipants reported various menral and emorional challenges duc to interner
access issues and limired ICT knowledge among students and lecturers in both online and
Blended Learning (BL). T'hese issues are likely very common and classical as they also happen in
many other countries (Li, et al.,, 2023; Zainuddin & Keumala, 2018) including both developed
and developing countries such as Ireland (Cullinan, et al, 2021), the USA (Gonzales, ot al.,
2018), and Victnam (I, et al,, 2021). In Indonecsia, numerous studics also highlight unstable
internet connecrions as a persistent barrier to borh online and offlinc learning (Prascrio, o al.,
2021; UNICEF, 2020; UNICEF, 2021; World Economic Forum, 2021; GSM Association,
2020). In relation to English language teaching, this technical problem has also been a main
obstacle (Adnan & Anwar, 2020; Famularsih, 2020; Nartiningrum & Nugroho, 2020; Agung,
et al., 2020; Pasaribu & Dewi, 2021). Effective BL classes require urgent solutions to internet
problems, as ICT tools, online resources, and stable connectivity are essential for student
satisfaction and learning outcomes (Kinru, ot al., 2017). Governments and universitics musr
provide rechnical support and ensure reliable interner access for lecrurers and students (Le, ot
al., 202 1).

Lecturers also need to be aware of such issues and try to find ways to anticipate them

when planning their lessons in class. However, when the issues of intemet infrastructure have

been resolved, another technical challenge to tackle is that both lecturers and students need to

have sufficient knowledge of all related technological tools they are to use in B classes. As
cemphasized by the participants, many Indonesian EFL lecturcers and students are nor familiar
with various ICT learning tools and need to ger some training. This resonates with other studies
revealing similar findings in the context of Indonesia and other countries: lecturers’ and
students’ lack of understanding of using online resources and learning applications (Aunojo &
Nugroho, 2020; Pasaribu & Dewi, 2021; Aljuaid, 2021; Rahim & Chandran, 202 1; Sarwari et
al, 2021).
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All the technical issues discussed above should be a scrious concern and must be a top
priority for all education stakcholders, particularly policymalkers in government and university
leaders. Providing adequate infrastructure and training for lecturers and students to adapt to
new learning modes is obviously their main responsibility. Students and lecturers may have been
used to online learning, but the learning habits during the pandemic along with ongoing ICT
innovations required them to learn and get familiar with new emerging online leaming resources
and tools, which must be different from what they knew before (Fuller, 2021). In addition, it is
important for lecturers to keep on learming to find out ways and strategics when dealing with any
kind of issues hindering their teaching in BL classcs. They also nced to help the institutions by
giving somec oricntation to their students about the usc of many online lcarning tools so that

they can be familiar with them.

Class Disruptions and ITow to Tackle Them

All participants, reflecting on their learning experiences during the pandemic, revealed
thar disruprions were the main obstacles in class during the pandemic, a trend likely to persist
due to extensive internet exposure. This aligns with Oraif and Elyas (2021), who found Arabic
EFL students faced similar challenges, including family distractions and online activities, as did
Caldwell’s (2018) study on Japanese EFL learners. Such distractions reduce student engagement
and participation, a concern echoed in numerous studies identifying key factors behind this
issue. Many previous studies have also presented consistent findings in regard to the lack of
student engagement, identifying several factors contributing to this situation (Dhawan, 2020; El-
Sayad et al, 2021; Flammia et al.,, 2016; Green, 2016; Han & Yi, 2021; Murphy, 2020;
Nartiningrum & Nugroho, 2020; Pasaribu & Dewi, 2021; Plaisance, 2018; Sun, 2014). The

participants recognize student engagement in online classes as a serious concern, given the

diversity of attitudes toward online learning. They believed that positive attitudes do not

guarantee consistent participation, as individuals’ competencies and confidence levels also play

a crucial role.
In light of the recent disruptions discussed carlicr, online learning decfinitely poscs
significant challenges, cspccially for lecturcrs, who must employ more innovative instructional

approaches and posscss adequate ICT proficiency to ensurc active student engagement in their
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given lessons. (Mercer & Dé&rnyei, 2020, Oraif & Elyas, 2021; Pradana & Syarifuddin, 2021;

Prasctyanto et al.,, 2022). This impliecs that rthe BL approach combining borth face-toface and

online activities should be creatively designed by antic

pating these challenges and providing
interacrive lessons ro increase the degree level of student active participation. Renandya and

Jacobs (2021) suggest that in cont y language t i the main focus is on ensuring

active and comprehensive student involvement in both online and offline classes, despite the
prevalent disruprions and distractions encountered in rhe digiral age. In this regard, meaningful
and purposeful tasks serve as the fundamental factors that determine the extent of this type of
engagement (Mercer & Dérnyei, 2020). This means that Meaningful tasks are key to engagement,
requiring interactive acrivities thatr promorte authenric language use based on students’ interests
and nceds (Ellis, 2019). Ellis, er al. (2019, p. 162) address that

“If an acrivity is meaningful for leamers, they will be more willing to become involved in each

performance in terms of voluntarily devoting their personal talents, time and energy into

completing it.”

From this literature, it can be concluded that distractions in the digital era are becoming

a big issue and challenge for teachers now and in the furure. lT'he abundance of disruptive

content, games, and soci

1 mcdia on the inrerner can diverr studenrts' arrenrion from learning.

To address this, teachers should create creative, innovative, and atractive Blended Leamning
activities to ensure high student engagement in spite of the online distractions they can get

arrracred ro.

Essential Factors for Ideal Implementations of Blended Learning

Drawing on the findings, it can be implied that the success of BL implemenration

involves ideal class characteristi

. To achicve this, lecturers must consider various aspects thar
impact the education process. The focus should be on learning objectives when combining
online and physical meetings, rather than adhering to specific proportions of interactons. Lhe
key is to design a wellplanned combination to reach the desired learning outcomes (Gayatri, ot

al., 2023). To imp aut 1s leaming as one of the goals of language education discussed

earlier in this article, the BL approach also needs to be optimized by considering the appropriate

and purposcful combinarion of online and offline modes (Wang & Zhang, 2022). Orher
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rescarchers also emphasize the importance of adaprations to ncw online language learning
environments and ICT developments for promoring autonomous learning (Benson, 2007; Lai
and Gu, 2011; Lewis, 2013; Rienties, et al., 2017; Shadiev & Yang, 2020; Zhang & Wu, 2009).
Achicving these goals requires insritutional and reacher supporr. Leaders must also provide
adequate ICT resources, while lecturers should apply rescarch-based instructional strategics to
enhance engagement and learning quality (Marzano et al., 2001).

‘The participants’ narratives indicate the crucial role of effective lecturers in implementing

the engaging BL approach. They emphasized some essential qualities that lecturers need to have
such as adaptability, receptiveness to change, attentiveness to students' needs, and passion for
the profession. These qualities enable lecturers to improve their teaching skills, deliver well-
preparcd lessons, foster meaningful interacrions, promore student engagement, and supporr
their growth in line with learning objecrtives. These findings correspond to the literature review
by Renandya and Jacobs (202 1), which outlines nine qualities of an effective language teacher in
the current era. These qualites, as identified in the existing literature, encompass the
characteristics mentioned by the participants. These types of lecturers and teachers are the ones
who can create and apply meaningful and purposcful tasks that will contribute to student
cngagement, motivation, and independent and autonomous learning Mercer & Dérnyei, 2020).
Ilence, a successful BL lesson enrircly depends on meaningful classes that can only be realized
by teachers and lecturers who have some relevant distinct qualities. This is finally in line with
the principal goals of the BL approach which includes increasing learners’ motivation,

auu y, and active involvement in class activities, leading to their sense of

2024).

responsibility and independence in learning (Den

Furture Direcrions

Building on the findings of this study, furture research should explore the long-term impact of
Blended Learning on student engagemenrt, motivation, and learning outcomes. Further
investigations could focus on developing best practices for integrating digital tools effectively

while addressing infrastructure and ssibility challenges. Additionally, research should

examine how lecturers’ pedagogical strategics cvolve over time and the role of continuous

professional devclopment in optimizing BL implemenration. Comparative studics across
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different educational institutions and cultural contexts would also provide valuable insights into

the scalability and adaptability of BL in diverse learning environments. Finally, future research

should consider incorpora

ig  Aldriven personalization to  enhance adaptive learmning
experiences and improve student support in BL setrings. Iowever, when conducting furcher
research, it is imporrant to acknowledge the limitations of the current study, which may influence
the scope of future investigations. Firstdy, due to the relatively small number of participants, the
findings may not be universally applicable to all EFL learning contexts in both Indonesia and
other countries. Addirionally, the nature of a Narrative Inquiry study, which explores human

subjecrivity, can lead to varying interpretations when analyzing the collected data.

Conclusion and Implication
The narratives of the participants are expected to shed light on significant issues concerning the
implementation of Blended Learning (BL) in Indonesia. For the participants, these problems
were mainly caused by the lack of both students’ and lecturers’ understanding of the approach,
their multiple interpretations of it, and unequal distriburtion of infrastructure although they were
already familiar with online learning for their experience during the pandemic time. IHaving
encountered these challenges, the participants expressed a desire for BL lessons that need to be
applied with meaningful conditions and purposeful compositions to enhance their learning
processes and achieve their goals of learning. To effectively apply such classes, the participants
highlighted key characteristics of an effective class and lecturer, which echo other recent studies
and scholars’ notions. They perceived that an ideal BL class requires adequare learning facilities
and infrastructure, as well as careful and serious planning to provide meaningful acrivities, which
can only be done by lecturers who have a sense of adaprability, flexibility, sensitivity, and passion.
It is hoped thart the study offers valuable insights for educartors, teacher educarors, lecrurers, and
researchers in English Language Teaching (ELT) in order to be able to identify and decide
appropriate teaching methods and approaches for their current and furure BL classes,

particularly in the rapidly changing world where Al is becoming pervasively urilized in education.
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Discussions
Teachers” Perceptions of Intercultural Competence: Positive and N v with some

challenges to implement

Intercultural competence, according to the participants is the capacity to interact with
others from different culrural backgrounds in a surable and succesful manner. In addition, all of
them noted the intercultural comperence not only abour the capacity o communicare with
people from different countries, but also related to other things like social groups such as gender,
asge, social status, etc. According to Byram et al. (2002), the intercultural notions can be related
to various themes such as gender, age, region, religion, race, crc.

Furthermore, they rogether confirmed rhar integraring interculrural comperence inro,
teaching practice has several obstacles. Because of some challenges, all teachers submit
complaints to other parties such as schools, the Ministry of Education, or even curriculum
makers. As the duration of reaching English has been reduced nowadays, therefore promoring
intercultural competence is limired. In addition, all teachers agreed thar i is difficult ro integrare
intercultural competence because the available English materials and textbooks provide a small
portion on cultural topics. L'eachers need extra time to find and develop cultural marerials on

their own.

Internet-based Intercultural Contact as a Regular Action in Promoting Iaterculrural
Connpateace

The second research question considered the extent to which teachers integrate
intercultural competence into their classroom pracrices and which acrions are most frequently
used in the EFL reaching. I lowever, a foew actions suggested by some scholars were not recognized
at all, such as doing reflective taks (Trede et al., 2013), applying portfolio and discussion, and
reflective writing (Byram et al., 2002). These activities demand students with advanced language
skills and probably prominence teachers’ workload.

The finding reveals thar most frequent actions thar are applicd in rhe classroom arc
integrating technology to illustrate cultural topics, such as videos, PowerPoint, and the internet.
It was confirmed by the result of the interview and open-ended questions that most teachers

integrarted intercultural competence in EFL rteaching by using technology or technology
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applications. lo integrare interculrural competence for example, ro illustrare the interculrural
attitude dimension teachers used videos or films from YouTube, followed by asking the students
about their opinions before they opened a discussion related to the topic. Some studies by Gonen
and Saglam (2012), Fungchomecoei and Kardkarnklai (2016), Bagui and Adder (2020) found chat
most of the activities that teachers in the classtoom guide were managed using technologies or
media.

Morcover, besides giving knowledge through watching films or videos directly to the
students, rhe reachers also required srmudents to learn abour orher culrures and share rhe
informarion rhey have in English class. For example, some participants ask smudenrs ro find our
informartion about their dream country to travel to or to study in the future for. Meanwhile,
other participant asks students to learn about ethics in inviting other people to certain events
from overseas communities on the Internet. Then, as further activities, students presented the
information they obtained and compared it to their culture through small discussions. Tomalin
and Stempleski (1993, in Young Lec, 2012) emphasized thar class discussion, rescarch, and role
play accommeodare students’ comparisons and reflecrions on English culrure from various

countries and their own culture.

Conecl i and I 1i i

Teachers’ perceptions of the integration of interculrural competence in EFL classroom
arc viewed posirively by all parricipants. They recognize thar rhe inrerculrural approach is an
important skill that students must possess in learning the target language, especially English as
their target language. The interviewed participants stated that intercultural competence helps
students i some aspects, such as reducing misunderstanding and misinterpretation when
communicating with people from diverse cultural backgrounds. In addition, they also believed
rhe integration of inrerculrural comperence in EFL. classroom can fosrer srudenrs' inrerese in
learning foreign languages and their culture.

Morcover, in integrating interculrural competence into EFL teaching, all participants
noted have a possible straregy ro achicve learning goals. Some acrions include small group
instructions, cooperative groups, language and media, collaborative dialogue, discussion, and

presentation. Based on that, the teachers significantly benefit for students’ understanding of the
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including making classrooms run smoorhly, encouraging students ro parricipare and succeed,

gerring parents ro be happy and supporrtive, and gerring s and superiors ro be happy and
cooperative. Based on this opinion, the value of digiral learning can depend on the relationships
berween teachers and students, whether they prefer digiral learning or nort.

Challenges faced by English Pre- ice T 1 in d lopi a digital learning culture.

Four findings on this rescarch are revealed in dealing with the challenges faced by pre
service English teachers in developing a digital learning culture. Firse, there are difficulties in
controlling learming activities in implementing digital learning. Sccond, there is fear of the

position of digitization that could replace teachers. Third, English prescrvice teachers face a

bLurden when

nplementing digital learning. Finally, there is a belief

» underestimating the value
of digital learning.

Difficultios in controlling learning fvities inn the il rarion of digital learning.

In this finding, the difficulties the participant faces will be discussed. Participant 1 stated,
“It is hard ro focus on digiral learning in the classroom because sometimes, as students, we are
distracted to open other applications that have nothing to do with lecarning.” Additionally,
Participant 6 stated, “Maybe there will be difficulties in controlling students if I use digital
learning in English learning activities if I become a teacher in the future because if they (the
students) are left alone, they will lose focus on the material and instead open other applications
on their cellphones.”

Meanwhile, Khairiah et al. (2022) have a different point of view from the EFL rteachers.
The srudy said reachers also have difficulry reaching, have problems managing rheir studentrs,
and face impediments to adapting to digital learning. These difficulties berween students and
teachers cannor be separated because they should give a spirit to each other in learning acrivities
if they want ro implement the value of digiral learning. Moreover, the same difficulrty is thac
teachers' ability to exercise control over online instruction is limited (Le et al., 2022; Y. Wang et
al., 2023). This is because the application is utilized and does not have a discussion forum menu.
Despite the menu's existence, many students do not usc it cffectively. These problems between
students and tcachers cannot be scparated becausce they should give spirit to cach other in
learning activities if they want to implement the value of digital learning.

Fear of the position of digitization that could replace teachers.
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Some English prescrvice reachers are considering rhar rheir position can be replaced with
digital learning media and sources. Participant 1 stated that “this kind of fear arises because
English educarion or materials can be accessed anywhere, so most of my friends, as pre-service

teachers, underestimarte the use of digital tech: logy in the <l . T'hey arc afraid thar the

use of digital media will become meore popular and shift the position of the teacher.” Based on
this perceprion, the applicarion of digiral learning can be hamperced by this kind of fear. When
Emnglish preservice teachers are concerned about this, digital learning culture cannot be (ully

developed. Thus, ir has become one of the challenges of proscrvi

e Fnglish reachers.

Many studies revealed that aut tion and tation are the two main applications

of arrificial inrelligence in the workplace(T.e er al.,, 2022; T.eyer & Schneider, 2021; Tschang &

Almirall, 2021). Augmentation is when ht work <l ly wicth hi o 1 a task,

as opposed to automation, which suggests that machines take over a human tsk. Technology
was thought to help srudents, for example, by giving them direce feedback. This icdea was
scknowledged in several posts, but doubts were raised about technology's sctual ubility to mentor

pupils. Though technological scaffolding by itsell was decmed insullicient, the professionals

acknowledged rhe porenrial of rechnology ro guide and a:

st pupils (Depacpe or al., 2022).

However, pre-service English teachers must still be wise in implying digital learning to assist their

learning acriviries ro avoid dependency on digiralizarion_

Lo brrden faced by English pre-s re. irz irzapole irre Aigital loari

Applying digital learning tools might be a burden for some students. Participant 2 said,
“Because there are many online assignments, we would like o delay doing them. Liven though
the value or essence of digital learning itsell should be helpful.” Also, Participant 3 stated, “Most
ofrhe rime, when I first rransitionced from offline lecarning ro online learning, I could nor manage
my time. Because everything is online, there are no direct reminders from lecturers or other
srudent friends, so T rhink you musr be able ro manage your rime.” Based on rhese srarements,
digital learning is not always flexible cnough for all pupils and somectimes makes it hard to do
their homework.

Students who strugsle with selfcontrol often do nort give themselves enough time ro do

homework, which leads to late or poor assigniments (Rawashdeh, 2021). The study by Heo et
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al.(2021) indicates that time management is essential for students in online leaming settings.
Digital learning can become burdensome if students lack sclf-cfficacy in managing their time.
Belief inn underestimaring rhe valire of digital learning.

When a lousy belief appears in digital learning, those beliefs can be a challenge to develop

the value of a digital learning culture. Participant 5 states, “People who belicve or think that

many people use digital learning only for using ir, so rhe value or credibiliry of the sk is ofren
underestimared. Digiral learning cannor just be used, bur must also follow the applicable
cducation curriculumn.” Participant 6 also stated, “Somectimes people believe that digital leamning
can only be applied to people who are already qualified and in a conducive environment. So, the
spread of the benefits of digiral learning culrure is uncven.” Srarcment from Participant 4 is as
follows, “So I personally believe that digital learning still cannot replace direct interaction with

Iriends or teachers in clas;

All statements from the participants above are similar ro the rescarch by Dong ot al.

(2020). lhe study menrtioned thar Chinese parents rended ro favor rradirional learning in early

childhood cducarional scrrings and held unfavorable opir ns abour rthe advanrages and values

of online educartion. This resulrs from their lack of prepararion and training for online learning.

Thus, the study became a reminder of how crucial digital training is for English pre-service
teachers. They should also consider if their students possess the appropriate age and proficiency
level ro engage as consumers of digiral learning when preservice English instrucrors assume rheir
future roles. If English preservice teachers have prioritized these two points, negative beliefs

towards digital leaming will be avoided.

Conclusion

This research examined the culivation of a digital 1 i culture e ice

English teachers at a private Islamic institution in Yogyakarta. Employing a qualitative descriptive
approach highlighrted six primary pracrices essential for rhis culrivarion: adhering ro academic
ethics, staying updated with digital tools, promorting digital literacy, applying student-centered
learning methods, participating in relevant training programs, and (ostering collaboration among

peers and cducarors.

19) Pleasure Reading, Better Understanding: A Young EFL Learner’s Journey in
Digital Extensive Reading
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guide, particularly in digital contexts and with young EFL learners. The focus should be shifted
to creating an interactive and engaging reading experience that supports young EFL learner’s
enjoyment and comprehension rather than strictly following principles viewed as a set of rules.
The digital environment in DER contexts allowed the young EFL learner in this study to
maximize enjoyment and comprehension by providing a wider range of digital reading materials
wirh diverse ropics thar suired rhe learner’s language proficiency while also equipping them wirh

berrer auronomy and personalized learning expericnces.

Discussions

The findings of the current study demonstrated a successful implementation of DER by
revealing rhar cight of rhe 10 principles of R were offecrively inregrared inro rhe young 1L
learner’s DER experiences, which resulted in the young EFL learner’s enhanced reading for
pleasure and reading comprehension. Throughout the data collection and analysis, the top 10

ER principles by Day and Bamford (2002) worked as a framework for exploring the young EFL

learner’s experiences wirhin rthe DER conrexr. Pure ER, which urilized all 10 principles of ER

(Day, 2015), could nor preciscly be implemented in rthe young EFL learner’s DER acrivirics as

they led more to distuption than support to better pleasure and hension in reading. It
should be noted regardless that not impl ting all principles of ER did not change the nature

of ER at all since these principles should be scen as a guide rather than a strict rule (Macalister,
2015; Ng et ul,, 2019; Renundya et al,, 2021; Waring & Mclean, 2015). Moreover, the success of
an ER practice does not necessarily depend on how many principles are followed bur rather on
how rhe principles implemented can suir the young LI learner’s language learning conrexr,
which in the present study was DER, in order to obtain the best resule. Thus, applying all ER
principles, which in this case is the implementation of pure ER, does not always ensure the
success of an ER practice (Renandya et al.,, 2021), particularly in delving into a DER experience.

T'his finding is also in line wirh rhe broader srudy of ER implemenrarion, which recommends

more flexibility and adaprarion to more successful ou - diverse learning conrexts
(Waring & Mclean, 2015).
During the initial DER sessions, it became evident that stricdy applying all 10 ER

principles uniformly was nor always appropriare for the presenrt study’s young EFL learner within
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the digital t. For i ce, the i iple of “L read individually and silently”

was difficulr to apply as the learner srruggled wirh reading independenrly in EFTL and inreracred

with the platforms used to read. As highlighted previously, it was important to adapt to the ER

d flesil

principle, which ilicy in the benefit aimed (Waring & Husna, 2019;
Waring & Mclean, 2015), specifically wirh the young EFL. learner engaged in DER. To address
this obstacle, the teacher holds an essential role in order to lure positive impacts better. Putra
could show improvement regarding his vocabulary knowledge as well as his comprehension afrer
being guided by the teacher and putting the teacher as the role model of a reader. As Wagner
(2020) suggesrs, ir is crucial ro nurrure young learners’ reading idenriries in ER implemenrarion
through the help of the teacher, which is reflected within the DER context. Lhis was in line with
the theory of young learner’s language development by Vygorsky (1978), where help from a

proficient adule plays a huge role in supperting a young learner’s language learning journey

before the learmer evenrtually does it independently. The findings also further agreed on how a
voung learner is fasc in acquiring other skills during the EFL recading as the learner is at an

optimal age to learn a foreign language (Cahyati & Madya, 2019; Kusmaryati, 2020).

l'he positive impact that DDER served was not only in trerms of skills improvement but
also the showease of enjoyment towards the practice. Advancing from the usual FR practices,

making use of digital platforms to help Purra choose any reading matcrials and recad them

supported him 1o be more engaged with the reading materinls. Besides serving them with

different kinds of genres and levels of reading martcrials, the images served as well as how the
learner interncted with the digital ool lured the learner’s reading interest more. As mentioned
in a study by Bala (2022), reading with digiral rools such as websites helps assist young learners’
internctions with the text better. Digital tools offer a great resource that provides interactive
fearures ro enhance young learners’ engagement with reading (I larimurri er al,, 202 1; Isriglal ec
al, 2021; Januh et al, 2022; Prihartono et al., 2021). Morcover, an enjoyable reading experience
is mportant in (ostering reading comprehension (Krushen, 2004). In this study, reading was no
longer donc mercly for its own reward, as reflecred in onc of Day and Bamford’s (2002) ER

ities, which in this study was diary-

principles, but could be (ollowed by various (ollow-up ac

making. By making a diary, rthe learner was given a cl o 1 d whar he read berrer

and express it in a pladorm where he could rely on his lively, imaginative, and enthusiastic traits
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(Brewster et al., 2007; Harmer, 2007; Mutiah ct al., 2020; Piaget & Inheclder, 1969; Pirih, 2019).
Borth his feelings and understandings were reflecred in rwo different forms of responses which
are aecsthetic and efferent responses (Hayik, 2015; Rosenblaw, 1982). Puwra’s diary entries
provided valuable insights into his attitudes towards the stories, reflected in his aesthetic
responses, and his undersranding of the facts and conceprs introduced in the srories, reflecred
in his efferent responses.

The results of this study are consistent with the findings of previous related studies
(Birketveit et al., 2018; Endris, 2018; Promluan & Sukying, 2021; Song, 2020; Yulia, 2018). The
implementation of DER brought positive impacts on the reading activity of a young EFL learner.
Yer, the process of fusing ER was different from one study to another. These differences emerged
due to different language proficiency as well as language learning contexts of the lecarners studied.
Thus, it led ro different modificarions in rerms of applying suitable ER principles that best suited
the context. To illustrate, a study by Birketveit ct al. (2018) only implemented three principles
of ER and focused on the young learners’ arritrudes roward the pracrice. The improvement in
reading comprechension skills regardless emerged unintentionally. On the other hand, a study by
Endris (2018) focused on rhe young learners’ improvement of reading comprehension skills bur
the positive attitudes towards it also emerged unexpectedly throughout the study. These
successful posirive impacts were also shown in a study by Song (2020) which did nor menrion
any use of ER principles and a study by Promluan & Sukying (202 1) that implemented all ER
principles. Regardless of the number of ER principles implemented thar reflected betrer pleasure
reading and reading comprehension for young learmmers, numerous issues of implementation to
consider in conducting ER could be further solved in digital contexts, particularly through DER
(Janah et al., 2022; Renandya et al., 2021).

Noticing how the previous related studies were conducted on many young learners and
compared the results from one learner to another, the present study appears to conrtribure to
presenting the in-depth process of implementing DER o one young learner and how each
established principle of ER could be integrated into the digital context. This study did not only
present the positive impacts bur also the negative ones thar might be hindered in previous
studies. Thus, the employment of established ER principles by Day and Bamford (2002) should

be modified ro further generate the best principles to use rhar suir the language learning conrexr
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strategies. Private conversations with disruptive students to listen. support. and resolve issues can
nlso mreatly inprove behavior.

3.2.5. Theme Five: B 2w Safe a

a -

e r. =

The purpose of this theme was to know about the suategies used by the pre-service teacher to

2 win a safe and comfortable lea A highlig Pro-service
loacher struggled to Manage Classroom issues anc calc a frendly cnviromment duc to lmiicd
experien often prioritizing conte students' emotional needs. Female chers tended to
hahdle thede challenges better due to thelr caring nature. Barficipant I3 stated that the pre-service
teachers provided a safe and comfortable learning environment, They were generally kind and gentle
with the students. as these young learners were in basic school and needed a uring approac|
Participant € thought that most of then did.

In many cases. the teacher invited them to sing the school motto. draw a related funny picture
on the board. or ev. joke to boost th p. Respondent 1> stated that they generally 1a
not do #o bocauso tho loarning on 1t in public is forablo, and tho pro-sorvico
teachers can not improve it due to lack of experience aud potentinl. For instance. they mostly shouted
1o control their ¢ imes intimidate pupils. Participant E belicved 1 i
A safo environmen orvice tonchors dealing with stidents With agerossive behaviom or
bullyine potential should receive support and work with parents while developing a sense of
Conununity to promote appropriate behavior.

3.2.6. Theme Six: Consistency in Applying Rules and Penalties

The current theme was developed to explore the nature of the rules and penalties used by pre-
service teachers in tenms of consistency and impartinlity. Participant A highlighted that I could not
ralize this to all pr. cs. but I that many female teachers were stricter. This
faay be related to their caring nature and experiences at home. where v often had to manage their
1. Because of this, Sre Ticaly (6 wel cloar rulos for theis stadente, -LTwes rules ware
Noconmary, and students know they had to Tollow them. IT they did not, they weould fhce ponaltion. T
did nor notice any prejudice from the male or female teachiers: they applied the rules fhirly and
1y to lieved that the p strict
p._-mu they were fhir and suppoitive to everyone. \“nl .u.-‘ more e .gnged uml eager to
participate often had more attention. but this was typical and understandable in any classroom setting
Participant C clarified that there were times when a pre-service teacher preferred to give a chance to
boys more than g or. on another occasion. would talk to st 2 the class
they were i Med, Hur more have to be dor
Participant 1> rep) n—:d that the ose such penalties or punishments equally.
Whether they could not observe all the misbehavior or pr loritized explaining te lesson over applyiig
the Tules. thay could not Imposs Penniaes remalarly, Finally. partoipant I elaborated that e ore
Vo (eachers 1 observed menerally spplied. the miles and Imposed penslties regularly Wi
wlice.

0

Tout

pr

3.3. Discussion

sle understanding of the pre-service challes
pies for managing reaching classrooms du ing mchool practice. Using
t from "C letely Unsati v" (1) to "Completely
showmn in luhlc 1. the datn anulysis results show no statistically significant
Airt belwee ables. Both male and femnle pre-service
fuce challenges and problemms, » nd Ptheir technidquon nnd stratomion are similar. Thin romilt aligns with
other studies Masoad et al. (2022) conducted. which conclided neo difference between male and
female teachers in ¢lassroom mana gement.

oy provides
probl L and s

a S-point Likert scale checkli
Satsfactory” (5)

The behavior s and cha
and intensity. As illustrated in

rvice teachers face vary in frequency
2. ihe m.m uxlnlynl\ Bom the participant dinry and (he cleck ot

is satisfactory. but the various problems. The obtained find in
Toramin et.al (Pxploring « ers cared s g )
10 English 1 Journal ISSN 2621-6485

Vol 8. No. 1. April 2025, pp. 1-13

management. One of the inferviewees replied that ““the pre-service teachers’ poor rime management
and mismatched content difficulty left students confused, disengaged. and with incomplete tasks.>
‘The results are supported by Ilarun and Samat (202 1). who revealed that pre-service teachers face
many difficulties in fheir feaching experience. and poor fime management results are a core
challenge.

Moreover, preservice teachers face behavior problems. and this current research intends to know
the nanwe and cmuen behind them. One of the feachers who observed the pre-service during school
practice At “most i vior stems from family life and socictal influences.
Ogbu and Simons ('ro'm) stated. "Discipline problems experienced in school may originate in
family or in society at large: some of them are caused by school policies. teachers and other school
personnel. Likewise. it aimed to reveal whether the pre-service teachers allocate time (o address the
target behavior (o prevent them. A participant highlighted that “with some exceptions, they arc not
good in dealing with misbehaviors because they are mostly concerned with delivering the content.
they have planned for in their course plans.

All teachers should provide a safe to deliver good lessons and
content. In this study. the researchers tried to Tind whether the pre-service teachers granted it. The
obtained results from the interview responses showed that the pre-service teachers attempted to
establish it. One of the participants replied, “Overall, the pre-scervice teachers provided a safe ﬂnd
comfortable lennung envnromnent *. Mansfield et al. (2020) reconunended that training pre-servi
teachers could rease the onfidence in dealing with sensi sues and maintain a helpful
learning environinent. hmuumo“ (i retaacly e d e reveal tha participants’ opinions about the
pre-service teachers® consistency in applying the rules and punishments, as some of the participants
claimed that the pre-serve teachers generally apply the riles and impose penalties regularly without
prejudice.

4. Conclusion

The research reveals that pre-service teachers face various challenges. including classroom
management, behavior issues, class size, time management, and u-u insic motivation. They lack
creativity in developing strategies and do not encourage self-regu ts that
teacher educalion programs should incorporate a broader range of cngagcmuu techniques to (,qlllp
pre-service instructors better and guide them how to manage their 1a s more eff
Morcover. distuptive behavior infervention is unsatisfactory. and rewards and punishment are not
effective in the context of this study. Perhaps more importantly. the lack of tine management skills
among the EFL. pre-service teachers is a major challenge. which negatively affects their performance
and achievement of learning outcomes. Therefore, providing instructional nsnnng‘i can certainly
promote the pre-service teachers’ abilives and skills for effectively manag; their instructional
classrooms, and specifically boosting their confidence and experience in denhng Svithh sonsitive lasnes
and maintaining helpful relationships with students.

4.1 Lmplications

These study results and findings can have umplications for univers) course designers.
professors. administrators. and researchers. First. university programs and curicula need to reflect
the teaching pr in ty professors should integrate more real-life
examples and cases into the course content they deliver. Third. the duration of school cticum
could be extended by adding extra weeks. Finally. the findings of this study can guide researchers in
the field of teacher education to have more focus on specific issues. and conduct studies in diverse
contexts with various participants.

4.2 Limitations and Recommendations for Future Studies

Tt is important to note that this study was conducted at a public university in the KRT and focused
on the content of the teachers' curriculum. specific pre-service teacher skills. and the application of
these methods in the classroom. Additionally. the number of participants was limited to twelve pre-
service teachers due to their intensive official practicum workload and the diary-writing requirements
for the study. Tn order to better generalize the findings. therefore. this study recommends taking more
universities and participants for future studies. Lhis study also recomunends using observation as a
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Drawing on the interview result, the students agree that the implementation of religious moderation
values in students” EFL writing provides positive lmpacts such as enriching students vocabulary,
engaging stadents’ cussion, fostering students’ critical thinking, and promoting tolerance and
harmony through resl life examplas,

3.3, Discussia

The initial result of this research indicates that the implementation of religious modaeration values
in students” EFL writing has become a major field of rescarch. By internalizing religious moderation
values into the reac huu, writing, the lecturer can produce a learning environment that is more
significant and i actful. The religious moderation principles appear during the implementation such
as Musenvah or Equality, 7 ridal or local wisdom, Zarhasvavur wwea ibrikar or dynamism and innovaton,
Sheera or consultation or deliberation, and ZTavasswels or middle parh, The tollowing is the example of’
incorpormtion religious moderat sles tken from observation and interview Aeuuh At i
divided equally based on % ¥ without their social bac und™. “Yes,
the leader divided rolea among team membera based on our sn-engms. sm:h as research, wrlrlng. and

CUUI s i, aned sl students have the ssoane chance 1o work in tes Y (AMdrsersvel on X ¥)

he topic 15 about the local custom ol Lamy sociely € rdal or Local n'l.sdonl). “The members ol
the team support and embrace innovarive ideas to produce an outline™. “Wwe searched online articles.
books sbout Taanpung re, interviewed locl elders, sad e fened 1o school sl W
Lompatud suvurul souncs and chose the ones thal weoere most accurate, deiled, and casy (o
unde L (Tarlhiesoswvir e dhrilcar Ay vricnisin aned Innoveation). *“I'he team has consulted and
e e -mu ench other then they nnde a decision 1o promote ullglnul a-iuglu docur “There w
several times Igave my ideas for the (opic. We were discussing, nes 1 look oking
re:\lnv around me. or experiences from other people™. (S/ura/c z)usulr-vllnn/l)«'hb« rearfon). "I'huas, it

should be checked carcfully by using the writing's rubric that cmphasizes the middle path, not the
carcless rubrie™ “We have chosen 1o use sources that are reliable and written by those who know the
Tampung Culture best™. (Zayvveassuth /AMiddle Parl)

T'he implementation of religious moderation values, in learming writing uxilng collaborative wnnng
technicque offers a novel way 16 le tolermnce. Tn this technidg e 1o pr
written picces that p; cnndid discussion and introspection on diverss viewpoints. For instance,
the students have to share their ideas to the team to brainstorm the topic of a comparson essay about
Tampung culture. Therafore, the member of the team usaally l'imln problems uhnuv difTerant idmx

2 . the mplementaton ol this value rage tolerance. peacetul
cohabimarion, and empathy during the Writing procesas, (‘nllalmrmlvo wr nng n-clmlqno also rlovolnpx
students’ writing abilities while rusn-xum their capacity to respectfully di s delicate subjec
Students can learn and practice the pr through Haborative wnung. which guarantees I.hnt
they will play a crucial role in their  mbral and intolocraal arowth.

MNunerous studivs have shown that incorporsting religious modertion ideals into students' writing
in English as a loreign language has signilicant posiuve ellects on lostering (olerance, respect lor
wvariery. and crirical thinking. For instance, Nirwana and Darmadali (202 1) explain that improve
students' wwareness and  prctice of el moderation by including seligious modesdion into
English lnnuuuue raining, phrllt_ulurly through cross-cultural understnding  classes. Likewise,
Sukraini et al. (2021) er T ing ¢ ication exercises into English language
instruction u- inatil e il of lsllgh»un o on and promote lernce and respect for diversity

In k with the 1 motto of L "unity in diversity," incorporating
the concepts of religious moderation into English language instuction. This outcome is consiatent
with previous x\,susuv.h by Nur Iamidah ot al. (2022) that classifying the application of religious

moderation  value in  university students  over national assurance, tolerance, peace, an
accommodntion o local/cultirs Contd support avold radicalization and encournge tolerance between
arudents,

More significantly, including religious moderstion principles into TR writing fostars: tolernce,
respect for opposing viewpoints, and critical thinking. By using religious moderation in their EFL
writing. the lecturer encouraged students 1o express their thoughts whllc consmermg ditterent cultural
and religious Vi T reduces ax or by encon

more balanced viewpoint. Furthermore. in addition to encournging llnpu)vcd writing skills, these
methods contri o the development of' a generation of” 15 Who are better equipped 1o navigate

Pruspriter & Aryerniken (Crnileaaxhings the power of i tructicon. Interal iz religcous moderation vealues)
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3) Measuring up: Rasch analysis of English reading comprehension test for
informal education learners

SN 2621-6485 English I anguage Teaching Educational Journal 33
Vol. 8. No. 1. April 2025, pp. 5

(3. 3%) and 3 other questions (10%) that are classified as very easy. The existence of these too easy
questions does not provide any benefit in differentiati the level of ability between participants,
because they tend to be answered correctly by almost all students.

From the analysis. it can also be seen that the distribution of questions in terms of difficulty level
is quite ideal because it is dominated by questions with a moderate level of difficulty, while questions
that are classified as very difficult and very easy are only a few in number. This is important to ensure
that the test instrument can be used effectively to measure students' abilities at various levels of ability.
However, the existence of questions that are very easy or very difficult should be reviewed, because
these types of questions are likely not to provide sufficient information in the evaluation process.

In addition, based on the overall quality analysis of the questions, 86.7% of the questions were
classified as good and only 13.3% were poor. Questions that were included in the poor category
generally came from groups of questions that were too easy or too difficult. Therefore. to improve the
quality of the test instrument, these questions need to be improved or replaced so that the overall test
has better discriminatory ability. The arrangement of the question sequence is also an important
concern. It is better to arrange the questions starting from the easiest, then to the medium level, and
ending with the difficult ones. This sequence can help participants work on the questions more
comfortably and increase their motivation in completing the test. In conclusion. although in general
this test instrument is quite good in terms of the distribution of difficulty levels, revisions are still
needed on extreme questions so that the test results are more valid and representative in measuring
students’ abilities as a who.

3.5. Discussion

The results of this study indicated that the English reading comprehension test instrument used in
the context of informal learning had statistical conformity to the Rasch model, although it still shows
weaknesses in terms of reliability. The item reliability value of 0.52 and participant reliability of 0.39
are low, indicating that the instrument has not been able to measure participants' abilities consistently.
This is in line with the findings of Winarti and Mubarak (2020). and is supported by recent research
from Priyani and Sugiharto (2024) which emphasizes that low reliability can be caused by limited
number of participants or items that do not match the participants” ability level.

In terms of item fit, 27 out of 30 items (90%6) were in the fit category based on the MNSQ Infit and
Infit t values. meaning that most of the items functioned as they should in measuring participants'
abilities according to the Rasch model’s expectations. However. there were three items that showed
perfect score from all participants. Although this seems ideal, it is problematic in the Rasch context
because it does not provide the response variation needed to differentiate participants' ability levels
(Aryadoust et al., 2021). Similar findings were also expressed by Noroozi and Karami (2024) and
Morea et al. (2024), who suggested that such items be revised to provide more meaningful
information.

The person fit analysis also supports these findings. As many as 86.7% of participants showed a
pattern of answers that matched the Rasch model, while the other 13.3% were in the misfit category.
most of whom also obtained a perfect score. This is consistent with the view of Rizbudiani et al.
(2021), which state that a perfect score can reduce the accuracy of participants ability estimates.
Christensen and Ammentorp (2024) even emphasized that Rasch analysis is very effective in detecting
anomalies like this, especially in formative and diagnostic assessments that require high precision.

Based on the difficulty level of the questions, most (67%) were in the moderate category, which
means they are were in accordance with the general abilities of the participants. This is ideal for
learners in informal contexts who tend to have diverse backgrounds and ability levels (Johnson &
Majewska, 2022). However, there are also questions that are too easy (10%) and very difficult (3.3%).
Questions with extreme levels like this need to be reviewed because they can disrupt the balance of
distribution and the overall effectiveness of the instrument (Anggia & Habdok. 2023; Nguyen. 2022).
Questions that are too easy are unable to distinguish participants® abilities, while questions that are
too difficult can cause cognitive and psychological stress (Stenner. 2023).

These findings emphasized the importance of improving the quality of the instrument through item
revisions, increasing the number of participants, and compiling more even levels of question difficulty.
As suggested by Subagja. Rubini. and Kurniasih (2023). increasing the number of items and
respondents can improve the reliability and discrimination of the instrument. Further research can also

< Measuring up: Rasch Iysis of English re wprehension test)
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consider the use o! more complex Rasch models, such as the Many-l'acet Rasch Model (IPolat. 2022
Toker & Seidel. 2023). to capture broarder variability in the dynamic context of informal learning

In addition, the Rasch luudel remains powertul tool despite its low reliability. Research by Dunn
(2024) and Prabowo and )23) that Rasch analysis 1s able 1o provide an in-depth
evaluaton of item function, uldnvu.lual response patterns, and potential measurement bias. This is
especially relevant in informal educaton that requures assessment instuments that are adaptive and
responsive to the needs of diverse learners (Chong & Reinders. 2022: T'kacova et al.. 2022).

Thus, although this instrument has generally shown good conformity with the Rasch model,
unprovements are still needed on items that are 100 easy or oo difficult. as well as increasing reliability
by increasing the number of participants and items. This is unportant so that the instument can
produce more accurate, fair, and representative measwements of students' literacy skills in the context
of informal learning. T'he application of Rasch analysis in this study has been shown to provide a
significant contribution to the scicntific and systematic evaluation of the insuument.

4. Conclusion

I'he English reading comprchension test instrument for students in informal cducational
institutions has a fairly good level of suitability to the Rasch mathematical modcl, with 90%% of the
items included in the fit category. However, the low reliability values for both items and participants
indicate that the instrument's ability to measure and differentiate students' abilities still needs to
mproved. Tn nddumn. the existence of items that are too easy or too difficult, as well as participants

with perfect are indicators that revis veral items need to be made in order to improve
the measuring poweer and fhim.

1e s of these (; point 1o the need [or more ic and sustainable instrument
developlneul in the context of mnformal education. Teachers and managers ol ional ins

need 1o be more careful in designing questions with a balanced level of difficulty and relevant to the
abilities of students. The application of the Rasch model has proven effective in diagnosing item
quality in depth. so that it can be used as a tool to improve the validity and reliability of the instrument.
In practice. the development of questions must be accompanied by an increase in the number o
participants and a variely of reading lexts thal are appropriate 1o the context of students' lives. Thus.
smenament in informal loaming i not only sn evalusion tool, but alxo a learning instrument. that
e : deep w and the ¥ of sustainable lileracy "
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4) Shaping the future of translation careers: Student interest and the need for
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These respondents also highlight an urgent need to integrate MT into translation sessions within
the classroom. Currently. most ranslation activities follow a traditional approach. primarily focusing
on text analysis. transfer. and restructuring. In conventional procedure. smdents begin the
translating by analyzing the source text to understand its core message. They then transfer this message
by identifying equivalent expressions and restmchuring the text according to the target language's
grammatical rules and contextal nuances.

As technology has provided the instnument 1o help translators do their job. this study's respondents

recor using translation in classroom sessions. It can be in the form of a Computer-

Assisted ‘Translation (CAT) tool or even automatic translation. They know that professional

translators have used M1 to do the job. Keeping students away from M1 in the classroom activity
keeping them in from the real world of the translation industry.

A different argument emerges from the respondents who disagree with the statement in the
question. These disagreeing respondents foreshadow the future threat of machine translation for
humans. One of the respondents ¢laims: The quality of Google Translate inproves significantly from
tine to time. It used to produce bad tanslations. but now it has perforned anpressively in translating
text. In many cases. human m-uremu-.e to revise or edil the translation is unnecessary. Google

Translate is more than enough for the readers who only want to know the message.” Another
1 quoted a ransiation Vondor who, clafnod that thefr product could achicve 90%%
t ion V. ing that the remaining 10% improvement is merely a matter of time

With these considerations. they do not choose translation as one of their carcer options in the future.
They believe that the number of job opportunities in the translation field in the future will decrease
significantly because clients can already account for machine translation. They do not want to take
the risk.

Despite different views on translation careers. respondents generally agree on the value of
integrating Ml into classroom translation sessions. They see the potential use of machine translation
as a CAT ool and a fornn of automatic translation. By funiliarizing themn with these tools, the
classroom could bcll&:x' prepare them for the realities of the anslation industry. where proficiency
with is inc y essential.

3.2. Discussion
The dula uunly‘t.d in this study shows that 79.5% of respondents are familiar with MT and often
use it for Thi is in line with recent studies and swveys. Hellmich and
Vinall (”0 3) cl,aun that MT tools axx Louunouly used by a e forcign Wi
around 70% reporting frequent use of services like Google Translate. Bindels and Pluymackers (2
report in their study conducted with first-. second-. and third-year translation undergraduate students
In the Netherlands that 65% of their respondents use MT in their tﬂ%kﬁA In France. T.oock and
& 202 1 a survey of 89 in n at the
sity of Lille and found llnll 8‘% of them used online MT tools for lhbu’ homework assignments.

Goive

Almost a similar phenomenon is seen in Spain. A survey conducted by Pastor (2021) to the students
of the Translation Program of the University de Valéncia identified that 72% of her respondents
reported resorting to MT as a problem-solving ool when faced with text fraginents containing
especially difficult sentences or complex syntactic structures. It is also reported that 100% of her
respondents believe that MT can help them to translate under certain conditions. In Turkey. Cakir and
Bahyan (202 1) reported in their study to English Language and Literature students at a state university
in Turkey that 87%% of their respondents use MT (53% every day and 31 2 sometimes). Another
review by T.ee (2023) highlights that MT has become an integral part of foreign language education.
with usage rates increasing post-pandemic due to greater reliance on digital resources in remote
learning environments. Smidents prefer using MT for its accessibility and immediate feedback.
particularly for writing. translating complex texts. and facilitating understanding in a second language.

These findings confirm the widespread use and integration of MT tools among students. with many
rolying on thom for thofr translation tasks. Tho rospondents in this smdy also recognizod tho
advantages such as speed. efficiency. educed monotc which have sparked their

of M Ny
interost in translation as o caresr, Many students highlighted that M1 s ability fo enhance tmnslation

E. 5. and o R X the future of transiation careers.....)
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accuracy and productivity has positively impacted their view of the profession. suggesting that the
convenience offered by MT tools is contributing to their carcer interes

Research that explored whether the convenience and ad of MT s 1o
pursue careers in wanslation indicates mixed impacts. as MT introduces both benefits and challenges
in the ficld. I his study 160 35 sccond-year students of Taras Shevehenko National University. Ukraine.
Bakhov et al. (2024) found that using Al-assisted tools in translation education can significantly
improve students’ academic performance and translation quality. This cnhancement in th skills
increases their confidence and interest in pursuing a career in translation.

Omer studies explore the positive response to the issue. Tian et al. (2023). in their study of 105
grade 2021 students sclected from three Chinese unive . highlighted that future work self-
Slaboration positively relates to students exhibition of wanslation technology. In line with he above
studies. Garcia-Escribano and Diaz-Cintas (2023) obscarved that integrating MT in audiovisual
translation training has sparked interest in post-editing careers.

- when idering carcer i data in this smdy disclose that most respondents are
generally neutral about pursuing a career as a translator. As seen in Figure 1. 55.56% of the
respondents expressed no strong opinion. 28.86% showed interest. and 15.53% opposed the idea. The
data also indicates that uncertainty is higher among students from Batch 2022/2023 (60%6) and
2023/2024 (66.7%%) compared to the more decisive students in Batch 2021/2022 (40%). Additionally.
Batch 2021/2022 students show more career clarity. with 60% already set on their career options.
compared to 33.3% in Batch 2023/2024. Such determination is typical. as students in higher semesters
often become more focused on specific career decisions than those in lower.

he data also reflect broader trends observed in translation programs worldwide. Hao and Pym
(2022) reported that only around one-third of translation program graduates pursue work as ranslators
or interpreters. Various siudies illustrate this trend with specific figures: for example. amongz Swansca
University graduates in 2020 (sample of 29). 34.45% were employed In wanslation services. An EMT
survey with 1,138 gmaduates found 19.03%% working as translalors or mierpreters, while a study by
Schmitt. Gernstmeyer. and Muller reported that 67.29%% t 278 eraduates held translation or
interpreting positions. Mceanwhile. in Indonesia. Huscin and Bahar (2020) conducted a survey with 15
students from the University of Muhammadiyah Gorontalo. which revealed that respondents had a
moderate interest in p 2 careers as t

A pdiEamd i tha Aindmes. Teabs e of G Sidy Ses s Tosesslon. SO fWe pampasiives.

The agrecing group ¥ it with op I'hey see new possible opportunities in the emergence
of AI-b: MT. M anwhile, re: confirming disagreement stated their concern about *s

thr. o the human role in u'ﬂn;luun)__]ob o, They are concerned that jJob opportnitics will significanty
decllne due to the adva in i tran:

The results of this study align with those of Kirov and Malamin (2020). who found that translators
generally perceive the impact of AT on their profession with a mix of concern and optimism. While
many see Alasa potential threat. they also r that these can help reduce repetitive
tasks. allowing them to focus on editing machine-translated text and provide a new opportnity:
machine translation post-editing (MTPE).

r i to ts in MT. r have long worked to incorporate MT _into
assroom translation instruction. This integration began in the 1960s but gamed significant
momentum in the 2010s due to rapid advancements in neural machine manslation
t . This apg h utilizes multiple processing layers to examine and produce language. that
algnificantly enhanco irandlation (fiuency and procision 2. as incorporated into legal
i uses to 1 s 10 gain practical skills., M TPE. This evolution highlights how
MT has changed S a dlmpls attamation aol s avial glement In manslanon sdusarion eoulppiie
students with essential skills for a y-driven v (Steigerwald et al.. 2022; Cuenca. of al
2020: Cunha. 2023).
Several approaches have been proposed for intesrating MT into translation courses. For instance.
Bulut (2019) suggested a six-weck  instructional scenario  that aric
translations. Students were asked to ranslate texts both manually and with the aid of MT. followed
by a comparative analysis of their human ranslations versus the M output. This approach allows

£S5 and X - the funure of manslation careers.....)

5) TED talk and YouTube for English Education: An autoethnographic study

ISSN 2621-6485 English T i Journal 156
Vol. 7. No. 3. Decen)ber 2024. pp. 150-163

their photos on our Google Classroom forum, they explored the lunar phases hands-on. fostering
collaboration and creativity. This experience highlighted how social media can wansform ordinary
lessons into engaging, collaborative, and meaningful learning opportunities.

In her experience as a teacher, the integration of social media into the classroom has reshaped the
researcher’s teaching practices and enriched her students' learning experiences. By embracing these
tools, she has moved towards a more interactive, personalized, and relevant approach to education.
Social media has not only provided valuable resources but has also transformed students into active
participants in their learning. fostering a culture of communication, collaboration. and creativity.

b) TED Talk

TED Talks serve as an effective resource for both students and teachers in the machulg and learning
process. In Vietnam, where English la profi y is incr y an,
professional success, TED Talks have emerged as a ble tool for ent ing leamers listening
and speaking skills. This is largely due to their authentic language presentation. diversity. and
accessibility (Park & Cha, 2013). As globalization continues to shape Vietnam's economy and culture,
the ability to communicate effectively in English has become more critical than ever (nu. 2013).
Consequently, educational institutions across the country are pl a strong n English
language learning. elevating its status within the curriculum (I{oang. 2020). Resources like 1 ED Talks
have become important supplementary tools for modemizing the classroom experience.

TED, which stands for Technology. Entertainment, and Design. is a non-profit organization that
offers free presentations available on the Internet (Nursafira, 2020). The platform features recordings
of global conferences that cover a wide range of topics, from business and science to education and
entertainment. Since becoming publicly accessible in 2006, TED presentations have garnered
significant engagement, resulting in more than 1,800 talks and a database of 35,000 wanscripts
available in over 30 languages—a number that continues to grow (laibi et al.. 2010). The talks
showcase speakers from diverse linguistic backgrounds and cultures., offering a unique platform for
authentic language input and cultural exploration (I.i. 2024). Furthermore, the short duration of each
video—typically no more than 18 minutes—makes them easily digestible and encourages lively
classroom discussions around relevant ideas and educational experiences (Ahluwalia, 2018). This
exposure provides students with practical understanding of English. enriching their knowledge beyond
traditional textbooks (Johnson., 201 8).

5)  The Influence of YouTube and TED Talks on E‘llllnnz‘lng Verbal Slalls

a) YouTube and TED Talks as a Model for Pre 2 and I

The researcher recalls, as a student in the past, how her English speaking used to resemble a robotic
delivery, She struggled to articulate words yet they lacked the natural rise and fall in tone that
characterizes fluent speech. Consequently, she was unable to convey her emotions effectively during
conversations. This issue is not unique to her. Many learners in English as a Foreign Language (EFL)
contexts share similar challenges. particularly when both teachers and students are non-native
speakers (Nurhidayat & Syarifah., 20 19). To address this, the researcher decided to modify her learning
approach by exposing herself to authentic materials through YouTube and TED Talks. Employing
techniques such as mimicking and shadowing while watching these videos has significantly improved
her pronunciation and intonation.

unciation involves not only articulating words but also producing the correct sounds of the
English language. It is argued that practicing and adjusting pronunciation in real time enable learners
to refine their skills (Nurhidayat & Syarifah, 2019). Such methods enk > under ing
of contextual 1 their of various components such as auditory
elements, rhythmic Stictares, and prosodic features (Totoy Sani. 2019). As noted by Yang (2016).
engaging with YouTube and TED Talks can help students improve phonetic pronunciation and
prosody competence, moving one closer to a highly intelligible pronunciation. Research by Tran and
Nguyen (2024) also indicates that most students surveyed preferred to mimic the intonation and
pronunciation of speakers while using phrases and vocabulary to refine their own speech.

While YouTube and TED Talks have been invaluable for improving her pronunciation, they have
also exposed the researcher to a range of Iinglish accents from diverse presenters. However, this
exposure comes with its own set of challenges. First, the rapid speech of some speakers can make it
difficult to follow along, particularly if learners miss one or two vocabulary words (Diniya. 2023).

Neuyven, T. T. H. (TED talk and YouTube for English educarion  ..)
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dents to critically assess the ad of MT. particularly in terns of context and
Sl sensitivity and enhances theis understanding of franslation accuracy.
Another o oach involves a series of automated ranslation activities. such as pre-editing source

texts. provid prompts. and post-editing machine-generated output. Pre-editing involves modifying
the source tcxt to unprovc the qua lny of the MT outp\n including simplifying complex sentences and
in y (Miyata & Fujita. 2021) Prompts. which provide specific
MT Systems. are another tool that can refine the translation process. For example.
speci hyme” in the prompt when translating an Indonesian proverb results in a more creative
and contextually appropriate translation. This highlights the importance of training students in the
strategic use of MT prompts (White et al . 2023).

ost-editing is another key skill that wanslation students must develop. It involves revising and
improving the MT oulpul 1O ensure accuracy . e post-editing process can be
divided into several steps: initial assessment. error SorracHol ﬂn:ncy and coherence improvements.
and final quality assurance (Shin “hon. 2023). Teaching students these post-cditing skills is crucial
to preparing thém for the ds of the pr i industry. where MT is increasingly
used in combination with human expertise.

Finally, Pastor (2021) i h for advanced manslation students.
hich inc TERCHOCINE With diffireit INCT erimiies, enslyeiig IIT e o, abd engawing in DOst.
editing bl hie a1ss e e luating M'T outputs both mmumuy and auromarically. as well as
exploring the professional implications of MT in the wanslation field.

4. Conclusion

The emergence of Al has significantly reshaped students’ interest in translation careers. This study
confirms that the influence could be twofold. On one hand. some students view Al as a tool that can
enhance their translation skills and efficiency rather than seeing it as a threat. This technological
advancement opens up new career paths within translation. On the other hand. some other students
are ned that 1 might replace traditional translation jobs. The fear is that machine

i could diminish the for w s. to fower job opportunitics in

the ficld.

hese the limitations of Al remain evident—particularly in its inability
to fully caprure the nuances of culturally rich texts. idiomatic expressions. and literary work
students become more aware of these shor they are o
Tole of human fansiators. Ihiman expertise. particularly m cultaral sensitivity. emotional depth, and
creative interpretation. remains essential for high-quaiity translations. These insiphts reinforce the
enduring re of in a influenced by technology.

Looking ahead. the future of translation careers lies in the integration of AT and human ex;
13y combining the strengths of both. the franslation process can be enhanced. producing high -—qua
ourpurs that improve the speed and efficiency of MT while preserving the essential qualities that only
bumen tanslators can provide. The next step. therefore. is 1o incorporate Al tools into wansiation
Iruunug programs in universities. ensuring that are Juipp: = the =

the pr ion.

. As

Future research Id focus on developing Al-based 12 models for tanslation that
effectively integrate machine translation tools. These models could provide stdents with practical
skills in using MT alongside human judgment. preparing them for a technology-driven translation
industry where proficiency in both domains is essential.

Acknowledgment
We express our gratitude to the Rector of the University of Technology Yogyakarta. Z222M. and the
Head of the English Literature Departient for their support and for providing research facilities. We
also sincerely thank the respondents for their participation and cooperation during the data collection
process.

£ 5. and =, ¥ ) the furure of ransianon careers.....)

6) Exploring undergraduate student perception of international student mobility
program
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Tn this study. 5 interviews were conducted online using voice calls because the research was
conducted during the COVID-19 so the could not see dircctly the participants
x and when ing interview questions. ISut even so, the things that
researchers want to learn can still be done online. The researchers also asked the participants again to
malke sure the statements they made were correct and aficr the data was processcd, the participants do

hecki the par ow the results of their interview. It was do lo make sure that
the result was sulf valid.

The findings identify language learning, expanded nerworks, cultural exchange. and self-

t SEISKIE pardolpation. Thelshonefio rosons With Gelsdng et

which that i ional bility foster 1 prowth, tural
awareness, and career development (Doyle et al.. 2010; Dwyer, 2004: Sandes-Guimaraes. 2020).
Fnhanced langua 1s. particularly in FEnglish, were a consistent theme among participants. This
outcome is consistent with previous studics that emphasize the role of immersive environments in

s

imp e language fic -y (Hvalic-Louzery et (.1,. 2017: Enkhtur, 2024).
Morcover. participants reported f with peers and faculty from divers
cultural backgrounds. contributing (o an cxpundc:d profc;;xunul and >(.x.lul network. Such networking

opportunitics arc widely acknowledged as a critical advantage of mobilit offering
long-term benefits in both and Bell ot ale Boz1: Heirweog, 2020,
Addionally, exposure to different cultural practices and academic seuings enhances swmdents’
intercultural competence and adaptability. hy Zuc atal. (2019).

Self- was significant noted ts in sclf-
discipline, critical thinking, and adaptability, reflecting the 1 .ﬁx_u.h.u;,; of Petrovich (2004) and Koy
(2019). who highlighted the role of international programs in fostering self-efficacy and agency
among students.

Despite the numerous advantages, participants tered chall including language
barriers, cultural d-nercm:eq, un niliar acsdennc practices. and time zone adjustments. T.anguage
1 > for i ave been similarly reported in studics

Khnnal and Gaulee (2015) and Dresnilk (2054 ;. ‘I'he need to communicate and study in a non-native
language created initial hurdles but also served as a catalyst for linguistic improvement.

part v ic habits and classroom pra posed

ghsllgngcs (mmmmm & Hunmnu\m 207 1). For instance. participants notod striclor assignrmcnt fonmats

and higher ions fo rigor, fi by Miles et al. (2019) regarding the

dema \dlng atare OF International academic environments. between collaborative
at

loarning Ktylow/Abroad. s more ditional approaches s q
adjustunens

Time zone diffarences. especially for online were 3 le. While minor for
some. these di nces = occasionally conflicted with home university

tical challenges in their study of smadent

m e et P ToiEn (2021) sisieris. fariay et logi
obility during the COVIID 16 pandermic:
“The findings of this study underscore the need for educational institutions to provide targeted pre
rture ining and ongoing support to address these challenges. Instimitions should s on
i with and cultural skills, as suggested by Khanal and Gaulce (20 19).
E il taore, Lobt usniyemilios Sas play o Sritealrole b fo “fusive i R
that consider the diverse backgrounds of i ational students.
cymakers should also take note of these findings 1o design mobility programs that maximizc
beneﬂts while minimizing barriers. Initiatives such as structured mentoring, peer support systems, and
flexible academic requirements could enhance the overall experience of ISMFP pa pants (Bell et al..
2021: DGHE. 202 1: I.opez-Duarte. 2023).

dey

Susann. 4. er al. (Explorine undergraduare student percepnon of mrernanonal . ..)
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7) Leveraging gamification to enhance motivation and engagement among EFL
learners
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concepts include in pérUnsmuviords and svisuals, mintmicioe the birdan on
a singlc pr and i verbal and p ) Ihformation CICapp, 2012),
rable 3. Rules of inz experi points on
e ===y t-test for equality of
categories Sig. (2-
== NMean so NMean so s it
Pre-Attantion 5. .5 355 122 012
Post-Attantion 567 .66 391 .76 o.s56
Pra-ralevance 341 o1 354 137
Post-Relovance .05 o.71 a2z o.es
Pre cConfidence 356 o.71 s.as 1.0m
Post Confidence 353 o.e1 367 o.se
Pre satisfaction 353 o.62 333 112
Post Satisfaction 351 0.73 as3s o.s1
Pre overall 356 o.52 3.a8 o.91
Fost overall 3.57 o.ac 393 o.87

3.2.1frects on Learning Engagement

Students® participation in online actvites s 2 5 or
Online quirzes were given to cvaluat, - ial n that specific
w I earners® recollection of basic concepts and e

auiz submission rate end scores served as gauges for the level
Figurc 3 shows the
Detwaan e groups. Moreover. both the C'G and FG scores were tallied and exan
tests were performed 1o determine whether there were statistically sig

c,hom © questions. The weekly post—cl
the

ned. Mann—Whitney
ificant differences between the

Quiz scores for the CG and EG. Sipmilicant differences were found the on q 3.
4. 6 and 7. The results indicated that the EG (n — 43 25 < the CG (n = 37) in
@I—aaz o= o84 p=iaolh > a4 (U — 27 — P T — 105.r — 46. p =

quiz - 0.2 0.05). quiz 6 ¢
0.001) and quiz 7 (U — 281, 41.p = 0.01). No Aitrreie s Soie v an quizzes 1. 2, 5, and 5.

T'he discussion forum was created on a weekly bums for
1 Sz on st tis i

tudent

(o raise their questions about

nd . data were callected from &
forums. Out of 43 «udeme T the 1303, o total of 634 actions (including

Lo qu ) were i over the This an a Ze 0L 63

and 14 acuons pcer student. For all of I.I’xc i wecks, sons of’ i

a %cuﬁclon forum were l‘nade berween the G and Ci. As shown in Figure 4. in the irst four
the sut rates were similar for both gmups. however, from discussions 5 to S, the

A101e n lLv: sub: 5 251 r.ulgg more obvious. example, 1n discussion 6, onl;

the CGs o the i i 664 ot thc FEGs di

onty 18% of the CiOn abmitred responses. whereas 56% of the I:Cis did. T
the number of students who raised <G
rate was roasonably high and stoady in the EG.

over time, the submission

Txerr, v. R (2. e o anet b

I1SSN 262

-6ass ¥nglish Ianguage Teaching Fducational Journal 184
Vol. 7. No. 3. December 2024, pp. 177-190

The submission rates of online quizzes between
the CG and EG
100 o3 92 so
s0 as 8a
80 72
70 66 )
61 =
&0 53
£O) a0
ao
30 272s
B = i II
& B
s |
Quiz 1 Quiz 2 Quiz 3 Quiz a Quiz s Quiz 6 Quiz 7 Quiz 8
mcc mEG
Fig. 3. Y P quiz st ission rates the groups.
Submission rate of discussion forum between
the CG and EG
100 24
a2 81 82 it
&6 75 74 — ==
3 — s8 s
) S
35
e 24
" I [l
o
o A~ ~ ~ - £
o€
=
<€ <
m Control group  m Experimental group
Fig. 4. Submission rates of the di ion forums the groups.

ata collected from deen! participation in online activities revealed that gamification had a
positive i . Specifically, the students in the EG had a higher submission
rate for quizzes (74.25%) and discussion forums (78%) than did those in the CG (43.63% for quizzes
and 499 for the discussion forum). This suggests that the EG was more likely 1o engage in thinking
of issues related to linguistics and that the students were more willing to interact with the instructor
and peer students. According to the results of the Mann—Whitney tests, the scores of the EG were
significantly better than those of the CG on four out of the eight quizzes. This provides evidence that
the participants in the EG were involved in more cognitive activities in the gamified instructions.

To explore possible causes that might have influenced student engagement in the EG. we consulted
the participants for their in-depth comments. Ten participants agreed to be interviewed. The majority
of the participants responded positively to the effects of gamification on learning linguistics.
Conceming the key question about the most interesting activi
Sngagement in the course, the most intiguing actvity was e ‘Wordwall games of linguistics
knowledge. The that ere of the group competition reduced their
anxiety in answering the questions because g. oup members could support each other: s, thay could

Tsar V. R. (7. 2 10 and
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learn linguistics without feeling stressed. Next, bonuses were regarded as a motivating element to
engage in the learning activities since collecting bonuses could help them pass the course, which was
the most important motivation of learning for many students. Furthermore, points and leaderboard
were equally vital for participation. For some students. the sense of achievement accompanied by
eaming badges and advancing on the leaderboard was their driving force of learning, which was
similar to the context of playing games.

3.3. Relationships between Gamified Learning Activities and Motivation

Pearson correlation coefficients were used to examine the relationships between motivation and
learning activities, incliding discussion forums, after-class online quizzes, Q&A worksheets,
WordWall games and badges. These aclivilies were performed on a weekly basis for 12 weeks in total.
To run the corrclation tests. the accuracy rates for the online quizzes and Q&A worksheets were
calcul;ned Since there were no cormrect answers for the posts on the discussion forum, students”

rates, including asking and responding to questions, were collected. For WordWall games

and badges, students” attempts to play the games and the number of badges were recorded. The results
of the correlation tests revealed thal learning moltivation was significantly correlated with discussion
forum (r — 0.427, p — 0.017), badge (r — 0.437, p — 0.029) and WordWall games (r — 0.581, p — 0.003).
However, no significant correlation existed between quizzes (r = 0.284, p = 0.085) and Q&A
worksheets (r = 0.227, p = 0.062).

Multiple regression analysis was performed to assess the extent to which leaming activities could
predict learning motivation. A significant regression was found (F (4, 41) — 5.307, p — 0.004). The R>
was 0.515. suggesting that learning activities explained approximately 51.5% of the variance in
learning motivation. Only the variables of discussion forum (B 0.518, t 3.058, p = 0.003),
WordWall games (8 0.426, t = 2.52, p = 0.012) and badges (I3 = 0.707, t = 4.792, p = 0.000) were
entered into the regression model. The discussion forum explained 32.5% of the variance in learning
motivation (R? — 0.325, Cohen’s [ 2 — 0.47), the WordWall games explained 4 1.8% of the variance in
learning motivation (R’ =0.418, Cohen’s f 2 = 0.51), and the badges explained 51.3% of the variance
in learning motivation (R> — 0.513, Cohen’s f 2 — 0.49). However., no significant regression was found
between q . Q&A and g motivation.

The structural model was used to investigate the relationships between learning activities and
learning motivation in four dimensions. Examining the path coefficients, the paths from the discussion
forum to attention (B = 0.596, t = 3.564. p = 0.002), confidence (B = 0.462, t = 3.497, p = 0.019),

tisfaction (B — 0.563, t — 3.291, p — 0.003), and learning motivation overall (B — 0.480, t — 3.213, p
0.015) were significantly positive. Significant positive coefficients were also found for the paths
from WordWall games to satisfaction (B = 0.362, t = 2.115, p = 0.026) and learning motivation overall
(3 = 0.548, 1t = 4.196, p — 0.002). Moreover, Lhe paths (see Figure 5) from badges to attention (3 =
0.564, 1 — 3.278, p — 0.003), relevance (8 — 0.542, t — 3.089, p — 0.005), confidence (3 — 0.506, t —
2.813, p = 0.010), satisfaction (8 = 0.707. t = 4.792, p = 0.000), and overall learning motivation (3 =
0.437.t= 2.331. p — 0.029) were significantly positive. The results indicated that discussion forums.
Wordwall games and badges were significantly correlated with learning motivation. especially in the
dimension of satisfaction.

To answer the third research question. the relationships between gamified learning activities and
EFI. students® learning motivation were analyzed. The learning activities implemented in gamified
instruction significantly influenced EFL students’ motivation. Pearson correlation tests revealed that
learning motivation was significantly correlated with discussion forums, WordWall games and
badges. Multiple regression analysis revealed that discussion forums, WordWall games and badges
were significant predictors of learning motivation, explaining 32.5%, 41.8% and 51.3% of the
variance in learning motivation, respectively. These findings suggest that interactive and gamification
activitics such as discussion forums. badges and educational games are particularly cffective in
boosting various dimensions of motivation, especially satisfaction.

Tsai, ¥. R. (Leve 10 and )
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Discussion

Flg. 5. Path model of the relati ip: learning ivities and ion.

Regarding the choice of gamification elements. the results of the study indicate that discussion
forums. WordWall games and badges were the learning actlivities that considerably enhanced leamers®
motivation. In particular. the students made many positive comments in the discussion forum. The
significance of feedback has been documented in prior studies. According to Dehghanzadeh et al.
(202 1). the most frequently applied gamification elements for learning ESI. arc “feedback. challenge.
point, reward, leaderboard, and level” (p. 945). In their study, the motivational communication
strategies used by Ucar and Kumtepe (2020) were mainly messages. emails. and videos sent to learners
through the learning management system, which successfully increased students” motivation to leamn
English. This finding is not surprising since feedback is a promising gamification element that is

xegul'u‘ly used to improve students’ critical thinking, re and argu ion skills (Noroozi, et
al., 202

Based on the results of the present study, three major findings are yielded. First, the empirical data
support the positive effects of gamification on learning interest and nt E
which suggests that motivational and gamification elements are a strong ion in msm
design. Second. the technical support from the CMS makes the operation and maintenance of the
course considerably manageable for the instructors. For o diverse s for activities and

flexible time are vital for learners® willingness to participate in a course. Additionally. the automatic
presentation of the leaderboard can allow students to view the current status of their experience value
and easily make comparisons with others. Third, in gamified instruction, individual and cooperative
activities should be well balanced. In this course. we set up group activities (e.g.. Wordwall games.
group Q&A and group tions) and individual activities (e.g.. online quizzes and
discussion forums). These learning activities were designed and arranged with the weighing of
difficulty level and duration, since frustration and challenge might affect commitment. Despite the
abundance of research on the advantages of gamification in encouraging students in education. it is
yet not clear how long such an effect might be retained. Earlier research (Hanus & Fox. 201 5; Koivisto
& Ilamari. 2014) revealed that learners’ curiosity about new will e 1y i
Bouchrika et al. (2021) reported that the novel effect of introducing an innovation to the university

might for an in active users and contributions. which may be influenced
by the platform and construction of gamification.

4. Conclusion

In this study. we applied gamification-enhanced instruction in linguistics to examine whether this
approach can help enhance EFL. students’ learning interest and engagement. Various gamification
elements are incorporated. including badges. leaderboard. points and competition. The learning

Zsarn ¥. R. (& ro and
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8) ELT materials transformed: Exploring outcome-based education elements in
high school EFL textbooks
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the importance of its ive i ion throughout the curri to develop well-r

learners.

Next, the creativity element received 86%, which is the third highest, as this aspect is fully covered
in several chapters and is considered 'very good'. Based on the analysis, this aspect received the third
highest result because it has been explained in every as an pr based on the

students' ideas and the solutions they provide in solving problems. In this aspect, students are required
to create and produce new or innovative and useful products that can be used by everyone. The results
from the textbook show that a score of 4 is present in chapters 2, 3,5, 7, 8, 9, and 11, while a score of
3 is in chapters 1, 4, 6, and 10, and a score of 2 is in chapter 3. Runco and Jacger (2012) highlight the
importance of creativity in fostering problem-solving and innovation, which are essential skills in today's
fast-changing world. Although the textbook effectively incorporates creativity, its inconsistent
representation points to areas for enhancement, especially in chapter 3, where its coverage is the weakest.
On the one hand. the collaboration element received a 75% result, which is considered 'good', similar
to the productivity and accountability aspects. This is because these two aspects have similarities in
their discussions within the textbook. The collaboration element received a 75% result as it is partially
fulfilled in some chapters, as it discusses tasks that are carried out collectively to see if they are
completed together. From these group work results, the abilities of each individual can be assessed in
terms of their knowledge, problem-solving skills. and participation in leaming activities. This aspect
is present in chapters 1. 2. 3, 10, and 11. with a score of 3 in chapters 5, 6, and 7, and a score of 2 in

chapters 8 and 9. There is one chapner. chapter 4, that does not fulfill this aspect. Dillenbourg (1999)
cemphasizes that collaborative 1 under g by facilitating the shared construction
of knowledge. However, the inconsistent inclusion of this aspect across chapters could limit students'

ity to develop strong collaborative skills, highlighting the need for a more cohesive approach.

Finally, the flexibility and adaptability element received a 90% result, which means it is almost fully
covered in all chapters and is considered 'very good'. This 90% result is due to the fact that this aspect
is discussed in every chapter, involving the modification of ideas or habits with the students'
capabilities. This element also addresses the high wvalue of individuals, academically and in a
professional context. It examines how students solve and resolve problems. The result for this aspect
is a score of 4 in chapters 1, 5, 6, 7, 8, 9, and 10, and a score of 3 in chapters 2, 3, 4, and 11. The
elements with the highest percentages are critical thinking and flexibility and adaptability. as they are
present in almost all chapters. In contrast. the productivity, accountability, and collaboration aspects
are only partially fulfilled in some chapters, and they have similar results. The creativity aspect has a
relatively higher value compared to the previous aspects, as it is more widely applied across the
chapters. The element with the lowest result is complex communication, which is not adequately
addressed, with one chapter even lacking this aspect entirely. ‘I'he overall frequency vahie is 78%,
suggesting that the textbook meets the requirements as a suitable resource for students using an
outcome-based approach. In the based approach is effectively implemented in
this 12th-grade English textbook. making it a suitable and high-quality teaching material and resource
for students.

4.1. Complex Communication
Complex communication involves using spoken and written English, as well as I.Menmg. to engage
with individuals, ideas, media. and electronic platforms as we may see in 1. Complex
communication involves sharing information or ideas that include muxcate or sophlsncated elements.
It often requires using advanced str nuanced ns, and < concepts to
convey meaning effectively. Complex communication goes beyond basic information exchange,
involving the communication of abstract ideas, expressing opinions persuasively, or engagi in
critical thinking. This type of communication demands advanced linguistic skills and cognitive
abilities. The complex communication aspect was categorized as "Less" due (o its lowesl percentage,
specifically 50%. This score was influenced by chapter 3. where criteria for complex communication
‘were not xnet. msulnng in a score of zero. The classification of"Less" is attributed to the lack of multi-
< ion observed in Chapter 3. R in ed ional < mication
highlights !hal complex communication involves collaborative Sierctions,certical thinking. and
prol‘)lell’l»ﬁolvu]g (Smith & Mancy. 2018). However, these components were absent in the analyzed

es, izing the v for swuctured strategics to address the gap.
et al. (ELT s X ed: Exp. based ....)
TRSN 262 1-64RS Tty T Tonching Fduct i Tour 198
ol ecamber 20m 4. . 161 S0u

Fig. 1. Data of complex communication

n page 40, it is suggested to

ideas. such as prosenting group
discussion outcomes. to fulfill the c.

uzh visual

Tage 40 highlights the i e e i

. 3 mids like - dinprams. or proup

proscntations improves i and arcater (Zhang ct al.. = is
ion tc i i ad group discussion results visually to bridgze the Zap

in complex commur s sedd on the e mclncted anatvnin, It e chaerved the (ol lowing exchanze

O ialonmaton or idces i Chepier

Dr. Nahda : You look torrible. What can I do for you?

ST can

rort

L 2O 16 school today.
: ©nh. I'm sorry to hear that. What's the problom?
: My stomach hurts terribly. 1 think 1 have a fever as well.

Turing the conversation between . NWahda and Fafln, there is a sharing of in forms
along with an offer of assistance. Dr. Nahda offers help to Fafa upon noticing his discomfort. Fafa

3 ies about the issue.
T

Pain and fever. to wh
houph this inlernc
ity R

(202'1) indicates thar while

of i are
Seoonsaniednn, ey de aot the requir of cc ¥
- 52, col =. amd the mtepration of idens. Tt
< of 2.
Mom: If you don't pul =ome cherries on il your cake will ook pale sand dull.
Fily: Yes, you're ripht. A cherry or hwo will help with the appenrince.

1n this dialogue berween the mother and Litty. ideas are exchanged as the that
ke will prevent it from looking bland. Tiily aprees. supgesting U
salcestss sy s, Then. aller cond 52 1 ThoTe in-—depth annlysis, we nlso (ound the
of i i 8:

Az Which one do you like. the semiswesl or the billersweet one?

T2 T like the bitler: one
According to the conversation between A and 13. there is an exchange of information or ideas where
A sk aboul their preference belween sermisweet and bitlersweel, 13 responded by stating @

preference for bi
4.2 rroductivity and Accountability

rroductivity and are closely linked. Accountability involves participating in the
Erention of a product sibility for its § P Tes For voungs people to be

Fusteer
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exposed to real-life examples of how productivity and accountability function. as there's no better
way to leam than through practical demonstration. It is hoped that the current generation will witness
firsthand how p ity and ity operate through these examples in Figure

Flg. 2. Data of productivity and accountability.

In the context of a textbook. "productivity” pertains to the degree of efficiency and effectiveness
in accomplishing tasks or achieving obj Jec(lves. It involves enhancing output. meeting deadlines. and
maximizing the utilization of tivity encor several elements such as
time management, organization, pnonumnon and the capability to produce high-quality work within
defined constraints, ‘This chapter gets a ©f 75% which means "good"” in implementing this
aspect. In chapter 6, there is a score of 3 in the el of pro and lity.
there are several words to find synonyms to practice student aglhty found in the vocabulary builder
section on page 82. This task says, "Write down the synonym of the following words" section
expects students to diligently complete the provided assignments. The task involves utilizing student
productivily by finding synonyms and antonyms. Additionally, in chapter 7. there are tasks that
emphasize aspects of productivity and accountability. For instance. on page 101. students are
instructed to "briefly answer the following questions based on the news item in Task 1. "It implies
that the assignment expects students to be productive in responding to questions. The term 'briefly’
effi in task ring the need to fi h on schedule. Chapter 9 includes
a rating of 4 for producuvnty and accountablury elements, as it features a warm-up. activity involving
group discussions and questions about a specific topic found on page 120."

1. Do you have something that is very special to you?
2. What is it?
3. Why is it so special to you?

Toes the thing need special care?

How do you take care of it?

These questions challenge students to think critically and push tl to be ive

in addressing it.
4.3. Critical Thinking

Crritical thinking is the ability to think critically which means being able to examine and analyze.
and take appropriate action after identifying assumptions accurately and validly and being able to see
ideas and decisions taken from different perspectives as the g in Figure 3.

et al. (ELT - Exp
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Fig. 3. Data of critical thinking.

A textbook defines "critical thinking" as the capacity to impartially assess and judge information.
arguments, and ideas. Critical thinking is a vital cognitive skill enabling individuals (o make informed
decisions, solve problems effectively, and participate in intellectual scussions. Thin g critically
involves taking appropriate action after accurately and validly identifying assumptions. as well as
being able to consider ideas and decisions from various perspectives. The critical thinking aspect was
highly rated, achieving a score of 93% in the analysis. It means that almost all chapters implement
critical thinking in their duties for good outcomes. Data that can be used as representative evidence of
the implementation of critical thinking, for example in chapter 10. On page 144 there is a question
that refers to identification. "Task: Identify the text structure. Read the explanation about text structure
of procedure text below. Then. identify the structure of the previous text in sub E". It means that
students are asked to study the structure of the text provided. This task promotes critical thinking by
having students assess how various parts of the text interact with each other. Facione (201 1) suggest(s
that tasks encouraging students to analyze and recognize patterns within texts can greatly improve
their critical thinking abilities. By identifying text structures such as procedures, cause-and-effect
relationships, or chr ical students strengthen cognitive skills like categorization,
comparison. and inference. Indirectly, students are asked to think critically about the meaning of the
existing text. Critical thinking helps students tackle problems in an organized manner, evaluate
different viewpoints, and dcvuop logical solutions. The 93% score in the analysis indicates that the
curriculum provides ample oppo for to in these advanced cognitive processes.,
thereby fostering their intellectual development (Paul and Llder. 2006).

In another section of this chapier, on page 148, there is a reflection exercise aimed at enhancing
the material covered. This reflection includes thought-provoking

Questions designed to 2. The are pr d as follows:

1. Do you find it difficult to give instructions on how to use technological products?

2. Do you find it difficult to follow instructions on how to use technological products?

3. Write your answer in the following columns!

Through this reflection. students will recall challenges encountered in giving or following
instructions for a technological product. This process aids students in analyzing their learning
experiences. In chapter 4. on page 51. there is a task that requires identifying key words from the text.
The task instructs students as follows: "Write down your questions and take turns asking and
answering them with your partner. Compare your answers with your partner's. Identify relevant words
(data) from the text to support your answers.” Students are prompted to formulate and articulate
questions about the ion Ietter, foll by identifying pertinent words (data) from the text.
Here, identifying involves organizing and examining relevant words extracted from the text.

4.4. Creativity

Creativity involves hamessing the brain's capacity to generate novel concepts or inventions.
Crealivily is the brain's capacity to produce original ideas and solutions by integrating both divergent
thinking (which generates numerous possibilities) and convergent thinking (which refines these
possibilities into practical outcomes). This cognitive process is not confined to artistic pursuits but
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plays a crucial role in problem-solving and innovation across various domains, from science and
technology to business and everyday decision-making. Thus. crealivity is the process of generaling
ideas that are not only new but also have practical applications in socicty. Here is the data in Figure
a.

Fig. 4. Data of creativity

According to the textbook. creativity involves the process of creating. crafting. or designing to
produce a result or product from dedicated effort. The analysis conducted identified elements of
creativity in chapter 5: "Generate your own questions about the two texts. Do you have any inquirics
regarding the two texts? Record your questions and scck answers from your peers or instructor. " This
instruction prompts swidents to generate their own questions about the two provided texts. If smdents

encounter challenges under the structures within these fexts, (hcy arc encouraged to seck
clarification from their peers or teacher. The textbook ag 0 seck from their
peers or instructors, ing ion in the I i process. Tlus collaborative element

rther fosters creanvny by enabling students to explore different perspectives and engage in
meaningful discussions. Research shows that collaborative learning boosts creativity by allowing
students to exchange ideas, challenge each other’s thoughts, and deepen their understanding of
complex concepts (Paulus & NAnrqd. 2003). Creativity flourishes in environments that promote
teamwork (Sawyer. 2006) When co te to solve or discuss ideas,
exposed to a range of viewpoints, which can spark new ideas and innovative solutions. This
collaborative approach not only helps students cultivate their own cre: e ideas but also enhances
their communication skills and ability to work effectively in teams-abilities that are highly valued in
both and pr i settings.

Additionally, elements of creativity were identified in Chapter 7: "Compose a script for a new
broadcast”. This directive requires students to develop a script for a fresh broadcast, leveraging the
structure of the provided text and incorporating additional information to transform the script into a
new broadcast. Furthermore, the data also found in chapter 9: "Write a procedural text of your own.
Choose a goal that you are good at. You can go to the library or search on the internet to find help. Use
these points when writing the text.” This task instructs students to compose their own procedural text
that includes clear, step-by-step instructions, focusing on a skill they excel in. Students are encouraged
to seck guidance or inspiration from the library or the internet to find examples of procedural texts.
They can then use the key components to craft their procedural text
4.5. Collaboration

Collaboration involves teams working peratively. prioritizing the group's interests,
and demonstrating effective teamwork, mutual and iation team members as
depicted in Figure 5.
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Fig. 5. Data of collaboration

Based on the textbook. collaboration is the process of working in a group to collectively accomplish
a task with a specific objective, relying on the cohesion of cach member lo achicve the goal. The
textbook anal identified collaboration elements in Chapter 1: "Work group: . Write a
dialogue for cach of the following situations.” This instruction highlight: e v licineit OF group
work or collaborative efforts among peers to complete a dialog task as outlined. T'he group activity in
Chapter 1 prompts students to collaboratively create a dialogue for specific scenarios, encouraging
them to exchange ndms. work toward a shared obj . and col contribute to the final
Th P aligns with Vygotsky's (1978) theory of social constructivism, which
Ihﬂl arni is most effective when it involves social interaction and cooperative
problem-solvu:\g By working together on the dialogue, students can capitalize on each other's
stre. s, address any misunderstandings. and enhance their language and communication skills.
Gitlies (2004) also reinforces this perspective, showing that collaborative dialogue act es improve
students' language proficiency and their under of 1i istic structurces. Additionally,
the process of crafting a dialogue in a_group setting mirrors real-world communication practices.
equipping students with valuable skills for collaborative environments beyond the classroom.

The analysis also identified elements of collaboration in Chapter 2: "Work in groups of 3-5
students. Find another text that contains 'if clauses." Then, 11 ively i ity the 'i in your
text with your group. Analyze the patterns of these 'if clauses' and record the ﬁnd.ng-: in the designated
area.” This instruction encourages students (o collaborate in groups to identify and analyze "if clauses"
within texts. fostering teamwork and shared exploration of linguistic patterns. The instruction in
Chapter 2 to “work in groups of 3-5 stdents” to identify and analyze “if clauses” in a text

es a more ad d form of ive learning. This activity not only fosters teamwork
but also involves students in critical analysis and pattern recognition. Through joint examination of
linguistic structures, students have the opportunity to learn from one another, exchange diverse
perspectives. and collaboratively build their understanding.

Webb (2009) underscores the benefits of collaborative group work. noting that it promotes higher-
order thinking skills by requiring students to articulate their reasoning. consider alternative
viewpoints, and refine their knowledge through discussion. Analyzing “if clauses™ encourages active
cognitive ment., as collaborate to identify patterns and discuss their findings,
strengthening their understanding of grammar and syntax in the process.

Turthermore. the elements of collaboration found in Chapter 8 Discussion with your friend in
your groups about four difficulties that you have in giving instructions and in following instructions,
and how to overcome them. "This interpretation indicates the presence of collaboration through group
ussion about four difficulties encountered in giving and following instructions, as well as ways to
overcome these challenges.
4.6.F1 v and A v

Flexibility and adaptability are essential qualities in efrecuve t '\c]:u.ng enabling educators to cater
to the varied needs of In ty" ity" refer to the
capacity to adjust, modify. or change one's thmkmg, PF ior i 10 evolving
circumstances. These abilities empower individuals to navigate un(,c.rlumly. addn,s> challenges, and
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cspitalize on opportunitics effectively. Flexibility and adsptability arc highly prized in personal,
acade d professional environments for their role in fostering resilience, problem-solving
c’\pabxhues. and overall achievement. The data found in Figure 6.

= F_E—_T._:=.= o

|
L

Fig. 6. Data of Flexibility and adaptability.

This element receives a score of 90% because nearly all chapters demonstrate flexibility and
adaptability. The data indicates that chapters throughout the book incorporate flexibility and
adaptability. including chapter 6. On page 83. there is an instruction for students to listen to and mimic
their teachers to prac pronunciation. arc ged to adjust their pronuncia
according to their teacher's guidance, fostering the ability to adapt to the classroom leader's direction.
©On page 91, there are both c¢lements on one page. In the task nd. "cut any
news from newspaper and bring it to class”. This has the value of 1 1y because students are free
to choose any news to bring and the time given to bring the news is quite long and Hexible, On the
existing page there is also a task labeled "ask and answer with your friends”. The section requires
students to collaborate and work together, which students i adaptability. The students
adapt to each other in Then. in chapter 8 on page 113 there is a follow direction to make Chocolate
Dipped Strawberry and experiment to make it with friends. "Again. listen to your teachers® instructions
to make Chocolate Dipped Strawberrices. Follow the instruction by doing some actions as if you really
make the Chocolate Dipped Strawberries”. ‘This task implements flexibility because this task is free
and you have free time to do it.

After obtaining the overall results. a comparison can be made with previous research by Wahyudi
and Wibowo (2018). They found an 80% graduation rate in the mechanical enginecring study
program using based education. In contrast, this study achieved 78% across all aspects. with
the highest scores in critical thinking and flexibility/adaptability. and the lowest in complex
communication. Thus. the textbook in this rescarch meets the criteria for good quality and contains
materials aligned with based ed ion ds, making it suitable for teaching and
learning purposes. Then, if it is compared to Damayanti et al. (2021) accordingly the overall module
contents dimension results were 33.332%. which means that it does not meet the OBL qualification.
The score is categorized as very poor. This is a fact that the module content needs many improvements
soon. The module's language items should be improved. for the results of the overall module language
items dimension is 50%. which indicates only half parts of the module that meet the qualification. It
was still in the poor qualification category so that it needs a revisit immediately. The overall module
presentation expediency results are 36.11%, which is categorized as very poor. as mostly it does not
apply any OBE principles. In contrast to the research we conducted, the previous research is included
in the very r criteria while our research is included in the good criteria. This happens because no
percentage meets the research. Based on the analysis of this research. it can be conclided that this
rescarch is not recommended for its outcome-bascd learning. So, this extbook is not recommended
for students to use this extbook 1o apply the outcome-based system in teaching and learning activities.
Meanwhile. Fiandi (2023) argued that there are 3 things that need to be considered. namely nput,
process. and output. This research also applies OBE can be done by understanding the structure of
learning objectives, learning outcomes, and course learning outcomes. ‘The results of our research are
the implementation of OBE in the Grade 12 English textbook regarding the suitability of OBE

eral. (ELZ - Exp
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This study revealed slgustlc‘nnt improvements in students’ Eneglish skills through a comprehensive
learming assigmment. Students reported a notable increasc their vocabulary. allowing them to
understand and use new words more effectively. Practical tasks. like writing correct addresses and
learning  workplace-related terms, bridged the gap between academic learming and real-world
application. Additionally. repeated practice in recording self-introductions greatly enhanced their
speaking skills. helping (hem masier intonation. pauscs. and pronunciation. This regular practice.
cembined with a better understanding of rammar. significantly boosted their verbal communication
abilities. ‘'he also Slaftnls amdcraanding of Bagliah framniniey, Capeciilly) in
EreAtias FoaviTasE, THay Moatoa i Was Procins VaCABISIY Al Basidls orts 1Enncs n Comate Iy, SR 1he
teacher's explanations being p—u-ncuhﬂy beneticial Translating from their native language 1o English
and for their writing skills ritial ot cs. Over time.
they became more comfortable with the proce. of 1ccon1plxshu1ent through
persistence. carching induswy terms and praclicing resume writing further enhanced their overal
English proficiency. making them more fluent in both written and spoken contexts. Beyond language
skills. the ument provided valuable business knowledge and self-confi

leariad to piosent thernsalves accurately and professionally in resumes. avoiding colloquial language.
This self-assessment helped them understand if their experiences aligned with workplace requirements
and identify areas needing improvement. Reflecting on their career goals and preparing for interview:
Clarificd their aspirations and set clear objectives. ©vercoming the challenge Of speaking in English
significantly increased their confidence. enabling them to describe their strengths and experiences
effectively. Overall. the assignment had a profound impact. preparing students for future career
challenges and their proficiency.

6. Pedagogical Implications and Conclusions

“The purpose of th tudy was to develop an h general that

practical workplace skills and examine its impact on students’ learning motivation and effectiveness.
The study 29 students enrolled at a university in the southem region of (b
country. Ovex S of 18 weeks. the students were required to complets workplace-themed tasks
and in < s related in the worl he - who
also served as the Lnglish instructor. exnployed a Wr;eiy of qualitative and quantitative r tools.
including student questionnaires. formative @ scores., reflection jouwrnals, and

student interviews. The findings revealed sevenl significant outcomes:

Improved TOEIC Scores: There was a noticeable improvement in students’ TOEIC scores before
and afier the course, indicating a positive impact on their overall English proficiency.

E Teachin s 1 the ‘s diverse
methods. which created a lively and engaging atmosphere. They reported enhanced understand:ng and
s well as improved English language skills

Effective Practical Assessments: Practical assessments were found to be more effective in increasing
students' learning interest and motivation compared to traditional paper-based tests.

Here are the ical i ications drawn from the aforementioned findings.

Increased Learnming Motivation and Inferest: The innovative work-based approach effectively
increased students' interest and motivation in learning Engli Diverse and interactive teaching
methods, such as classroom Q&A, EToup SXercises, resumne wriling. business presentations. and guest
lectures, created a lively and engaging atmosphere. Specialized tasks like resume writing and business
presentations were particularly effective in assessing students’ English proficiency and practical
application abilities.
Balanced Assessment Approach: 'rne stucly demonstrated that a b‘\l-\nced summative-and_formative
nent approach can significan Th not only
provided q tive ment met_hods to sause learnins outcomes but also offered qualitative
I t different = activities and cnhance motivatior

Need e © Adjustn ‘I'he study highlighted the need to address students’ concerns about
the preparation for online TOEIC listening and reading tests and related workplace vocabulary

Pan, ¥. © (4 work-based app; Sor imp c performance.....)
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my outline should be, which affects my writing process.” This claim reflects the need for
clearer guidelines on how to create effective outlines.
3.2Z.Discussion

“The findings indicate that while a majority of students recogmize the benefits of outl
significant challenges remain. The positive perceptions align with previous research by Butterfuss ez
o/ (205> which found that outlining Improves Xt coherence and oreanization. Like Dutterfuss e
@l (2024). other experts. Johnson and Lee (2022) found that the use of outlines helps stdents maintain
coherence and cohesion in their writing. leading to higher-quality itory ays. IT the
challengan fdentified, duck ad JdifBienlty in cieating and fenslating ohtlines miggear that additional
ictional support is needed. Kramer (2021) proposes that an outline acts as the foundation for
complered writing, serving as a sulde 1o Incorfporate Personal Insights and ideas. Another expert.
Caulfield (2020). argues that outline helps students maintain a clear focus on their main argument.
leading to higher quality expository texts. 1ike the previous experts. Parker (2020) conducted a
showing that using outlines aided students in enhancing their critical and analytical thinking abilities.
In the case of academic writing. Li e/ a/. (2024) found that using stuctured approaches. such as
outlining. improves the clarity and coherence of academic writing. Wiseman (2023) adds that outline
also mives practical benefits to leaming. The use of outline makes struchmed educational methods
more effective and efficient in the class of writing. Using an outline. students finish their writing
assignments in time and satisfactorily. From the experiments on transformative learning theory in
2021) swmmarized gz an outline to develop expository text help: tacdenits
ractice. Formenti

developing an outline into an expository text. with topics related to their own experiences. thereby
providing transformative impacts on thém. It is also worth noting that expository type texts involve
critical thinking that helps students improve their logical T = and argm on skills
(Eimenaner 2053). Tarther TTausman and Eabik (2053). propose that outlining procedure to develon
expository text is a significant technique of metacognitive strategy. which helps students develop an
awarcness of their thinking proc s as they learn. ~n s technigue helps students focus with greater
intention. reflect on their existing knowledge versus information they still need to learn. recognize
eTtOrEin Their Nk and dsvelbD sractices for otnctive Toatning. Al these comprehons:ve sdis
related to stuctured leaming. in the forms of outlnung rur ::xpo;“oly text. provide spectiums of
s notonly to the writing skills. but also to students 2 skills, to reinforce students®
reflexive and transtormative learning., and to enhance snldeuts engagement and learning outcomes
(Daslaran or a/ 2024). Moreover. outlining pr are for text imp. writing
skills and in tm enhance their mpr (Aktas, ot al. 2023).

The significant gender difference in perceptions suggests that female students may find outlining
more beneficial than xnuh. students. This could be due to differences in learning style:
es with ion. Studies by il (2024) have shown that gender
atfects how students approach their studies. Waomen are often socialized to be more organized and
diligent in their academic efforts. Outlining can be a tool that aligns well with these behaviors.
potentially making it more beneficial for female students. Blackwood (2020) adds that her study in
Cornell University found that women reported lower perceptions of their scientific abilities and were
more aware of gender identity. which influenced their participation in active leaming enviro: nts
Nevertheless. further rescarch is needed to explore these differences in more defail. The findings of
this study provide valuable insights into students® perceptions and challenges in using outlines to
develop exposition texts. The data reveal a complex picture. highlighting both the benefits and
difficultiss associated with outlining procedures. The quantimtive data indicate that a significant
majority of students (80%) pere ficial tool for or their 1 and
improving the coherence of their exposition texts. This aligns with previous research by Butterfuss, o7
2024). which found that outlining enhances text coherence and organization. The hish mean score
4.2, SD for positive perceptions further underscores the general acceptance and
perceived utility of outlining among students.

However. a notable minority (20%6) of students view outlining as time-consuming and tedious.
This sentiment is reflected m the lower mean score for negative perceptions (Mean = 2.1, SI> = 1.0).

R.oY. S perceptions and challensges i wsing Writing. ...)
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These findings suggest that while outlining is widely recognized as beneficial. it is not universally
embraced. and some students may require a iate its value.

The study identifies several key challenges that students face when using outlines:

1. Developing Connections Between Theory and Rescarch Topics: A significant proportion of
students (60%) reported difficulty in linKing theoretical concepts with their research topics.
This challenge was also highlighted in the qualitative data. where students expressed
confusion about how to integrate theory into their outlines. This finding suggests a need for
more explicit instruction on how to connect theoretical frameworks with practical research
topics.

2. Translating Outlines into Full Texts: More than half of the students (55%5) found it challenging
to expand their outlines into coherent exposition texts. This difficulty was cchoed in the
interviews., where students described the process of turming an outline into a complete essay
as particularly hard. Some students felt that while outlines helped them stay on topic. they
could also be restrictive, limiting their ability to develop their ideas fully. This indicates a
need for instructional strategies that help students bridge the gap between outlining and
writing full texts.

3. Lack of Confidence: About 3026 of students indicated a lack of confidence in their ability to
usc outlines cffectively. This lack of confidence can hinder students’ willingness to cngage
with outlining as a prewriting swategy. Providing more examples. step-by-step msn’ucnons
and opportunities for practice could help build conf and con sin;
outlines.

The study also found significant gender differences in perceptions of outlining. Female students
reported higher mean scores (Mean = 4.1. SD = 0.7) compared to male students (Mean = 3.8, SD
0.9). with a t-test result indicating a significant difference (t (98) = 1.96. p = 0.05). This suggests that
female students may find outlining more beneficial than their male Countcrpm'(s These differences
could be due to variations in learing styles or prior experiences with writing instuction. Further
research is needed to explore these gender differences in more detail and to dcvclop gender-sensitive
instructional strategies.

“T'he findings of this study have several important implications for teaching:

1. Enhanced Instruction on Outlining: Educators should provide more explicit instruction on how
to create and use outlines. with a focus on developing connections between theory and research
topics. This could include providing examples and step-by-step guides to help students
understand the process.

Bridging the Gap Between Outlining and Writing: Teachers should develop strategies to help
students translate their outlines into full tex This could involve guided writing exercises that
take students from outline to draft. emphasizing the expansion and development of ideas.

3. B ‘onfi : To the lack of confidence reported by some students. ecducators
should oﬂcr more opportunitics for practice and provide constructive feedback. This could
help students build their skills and confidence in using outlines effectively.

4. Gender-Sensitive Approaches: Given the significant gender differences in perceptions.

should e approaches to teaching outlining. This could
volve fmilorimg metinction 1o meet the specific neads and preferences of male’ and farnals
students.

Overall. this study highlights the importance of outlining as a prewriting strategy and identifies
key areas where students need additional support. By addressing these challenges. educators can help
students improve their writing skills and achieve greater success in their academic writing tasks.

4. Conclusion

This study explored the perceptions and challenges faced by English Literature Department
students of UTY in using outlines to develop exposition texts, employing a mixed-methods approach
to gather comprehensive data. The findings revealed that while a majority of students recognize the

ptions and in wusing writing. ..
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Gemini. the three essays with the highest plagiarism percentages were "Gemini Cause and Effect 27
(37%%). "Gemini Cause and Lffect 3" (26%). and "Gemini Argumentative 2" (10%) as shown in Table

Table 7. The Percentage of Plagiarized Content Found in AI Chatbots’ Writing by a Paid Plagiarism Checker

Percentage of
Plagiarized Content of

i by AL C
each Writing Model
ChatGPT Descriptive 1 5%
ChatGPT Descriptive 2 7% s.67%
ChatGPT Descriptive 3 2%
ChatG P Classification 1 328
ChatGPT Classification 2 0% 1.33%
ChatG P Classification 3 a0
ChatGPT Causc and Effect 1 s0%%
ChatGPT Causc and Effect 2 ss00 53.00%
ChatGPT Cause and Effect 3 s4%%
ChatGPT Comparison and Contrast 1 1306
ChalGPT Comparison and Contrast 2 %% 9.339%
ChatGPT Comparison and Contrast 3 %
17%%
339 30.00%%
20%
Av. S 19.87%
Gemini Descrip 0%n
Gemini Descriptive 2 206 0.67%
Cremini Descriptive 3 0%
Gemini Classification 1 0%
Gemini Classification 2 0% 0.00%%
Gemini Classification 3 0%
Gemini Cause and Effect 1 5%
Gemini Cause and Effect 2 37% 23.67%
Gemini Cause and Effect 3 262
Gemini Comparison and Contrast 1 0°%
Giemini Comparison and Contrast 2 3% 2.33%
Germini ad Comntrast 3 a0
CGiemini Argumentative 1 ove
Gemini Argumentative 2 10% 6.00%
Gemini Argumentative 3 s°%
Average Percentage 6.53%%

Kormungkun., s.. et al (OpenAl CharGPT vs Google Gemim: A study of AL
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For Shasabil 13 outiof 15 sassyswers reported to,contatn plagiariam, with the exceptonmoft

sification 17 and "ChatGP L =ht out of 15 essays
generated by Gemini were found to have plﬂglal isin. Adzllnons\l'ly. S ome e TS G asie. e date
showed that essays generated by ChatGP 1 contained a higher average percentagze of plagiarism than
those generated by Gemini.

ased on the five writing models, the highest average percentge of plagiarized content was found
in the causc-and- essays from bot C'hatGPT (€3 2% nd Gemini C 672%). The highest
percentaze was o DAt P Cause 'u)d ot 57y while the lowest was 504G ("(Jen)un Cause and

Effcct 17). In the cla Writing fnodel had the 1 average
Dlagiarized content (x . 1.33%6 for ChatGRT and % 056 for Gemini) compared to the other iy
Five out of’ lllc. six classification cssays had no plagiarisim. except for "ChatGPT Classifymg 3. which
contained 494

For the argumcentatuive writng model. five 4 %
Jras 40%% ("ChatGPT Argumentative 3. followed by 3326 (“ChatGET Argumentative 275, with the
lowest being 026 (7 Gemini Argumentative 17). In the companson-and-conuast writing model. five out

of six essays were also found to confain plaglar The highest percentage was in "ChatGPT
< i and Conwtast 17 (1326). while "Gemim C and 17 st no
plagiarism.

30 IResih Frewes carsed Presic] Plessicsrisim Cheekeors: SoneslISISCTeserls, Chee-Ke Plesscicirises, corsel Trorss il
WWhen both free and paid plagiarism checkers were used to detect the content plagiarism in all 30
sssays generated by the two Al Chatbots. the analysis identified a significant portion (23 out of 30)

conmaining plagi the essay with the ¥ ze of iarism was
SChatGrP Ll Cause and Effect (10%). Followed by “ChatGrL Cause and Lifect 37 (21.67%6) and
“ChatGPT Argumentative 37 ( on«;.) This means the cssays contained the highest percentage were

zenerated by ChatGP1. In addition. the analysis showed that the average peicentage of the fifteen
essays generated by ChatGPT was higher than ones by Gemini as shown in Table 8.

Among the 23 cssays conmunng plagiarism. the analysis found that some plagiarized content was
detected only by the free plagiarism checkers while some was detected only by the paid software. 1'or
plagiarized content detected only hy the frec softwarc., "Gemini Descriptive 17 showed 1924 plagiarism
using SmallSLEOTools. and “"Gemini Classifying 27 showed 4% plagiarism using both free tools.
Regarding plagiarism detected only by the paid software. there were ays. as shown in Table s

Aanong thesce, thoe zCs iarisim were found m "ChatGPT Causc and Efl e B
(50%%). followed by “ChatGRT, A.g.umenmnve 2" (33%6) and "ChatGPT Argumentative 17 (174
the average ofr isin ac s the 15 cssays

Eusihenmore: Tablocs show w
senerat, EhatGPT was higher than those senecrated by Gemini, Specifically. the average
pu,gmnﬂu percentage for ChatGPT essays was 6.64% while for Gemnmi. it was 2.19%%.

In terns of tng models. ChatGPT's essays ha higher mean percentage of plagiarism in four
ot O Fve meodala aa thaven T TAbIS 5. Tor descriptive writing, CharGPT 's essays had an average of
3.11%6 plamarisin. compared (o 1.2226 for Gemini. In causc-and-effect writing, ChalGPI's essays
avemged 22.78%. while Gemini's averaged 12.1 1% CharGGPT s comparison and contrast essays had

an a of 4.33%. o 2.44%% for Gemini. In mrguwnenlalive writing. ChatGPL's essays
R an averase of 1 18056, wheveas Clemiias averaged 256, The only “nltlng model where Gemini
g hizher average than ChatGPL was classification. with 0.89%% for Gemnini and 0.44%% for

ChatGPT.

mormImR ki, r al (Open Al CharGrT vs Google Gemin: A4 sty of AL...)
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Table 8. The Percentage of Plagiarized Content F AT Chatbors” Wri
Plagiarism Checkers

ngby Both Free and Paid

Plagiarism Checkers

Essuys Written by AX = =
te b com Lom ZReraEr
e ova sva 6 330a
ove ova roa 2 3398
ove ova 2oa 0 6/

ova ova © oova
0% oo 0.00%%
ove a0 1 3304

ChatGPT Cause and Effect 1 500 16 67
ChatGPT Cause and Effect 2 s5% 30 00%%
ChatGPT Cause and Effect 3 Sava 21.67%
ChatGPT Comparison and Contrast 1 1305 5 00%
ChatGPT Comparison and Contrast = oo 3 00%%
ChatGPT Companzon md Contrast 3 e 2.00%
ChatGPT Arpumentative 1 172 5. 67
ChatGPT Argumentative 2 3306

ChatGPT Argumentatve 3 4004

Average Perceneage o.0300 o.0300 19870

G Descripive 1 a0e ooe oo

cremini Deseriptive 2 oo soa e

Cremini eseriprive oo v oo

G Clasafestion 1 0%%

Cremini Classification 2 ava

Cremini Clazsification 3 ova

Cremini Cane and Effect 1 ova

Ciemini Canse and Effect 2 ave

Gemim Cause and Effect 3
Gemini Comparison and Contrast 1
Gemini Comparizon and Contrast 2
Gemini Comparison and Contrast 3
Genmm Armumentative 1
Gemini Argumentative 2

Gemmni Argumentative 3
Average Percentage

o0.03%% G530

Kormungkun, S.. et al (OpenAl CharGPT vs Google Gemm: A study of AL ....)
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Table 9. The Avcrage Percentage of Plagiarized Content Found by both Free and Paid Checkers in Each
Writing Model

AX Chatbots

Five Essay Models e e =
Descriptive 3.11% 1.22% 2.17%
Classification 0.44% 0.89% 0.67%
Cause and Effect 78% 12.11% 17.44%
Comparison and Contrast 4.33% 2.44% 3.300%
Argumentative 11.89% 2.00% 6.94%

With a significant portion (23 out of 30) containing plagiarized. the analysis sheds light on the
p ial of AT ted content while also highlights critical concerns regarding plagiarism. The
study’s findings indicated that some written texts generated by ChatGPT were more prone to
plagiarism detection than those produced by Gemini. Of the five writing models. the causes and effect
essays were mostly plagiarized for both Al tools specially composed by the ChatGPT. The outcomes
of this current study differ from those of Khalil and Er (2023) in thal essay wriling. particularly
scientific essays produced by ChatGPT. tended to be recognized for their high originality. In contrast.
this current study found that Turnitin detected the cause-and-cffect essays as plagiarism at the highest
level, similar to the free software plagiarism detector, which also showed that cause and effect writing
produced by ChatGPT and Gemini exhibited the highest degree of plagiarism. At this point. cause and
effect essays commonly address mosily debated lupi(, for instance. climate change or the effects of
technology. These issues have been widely di in the ded employment of
identical ideas and language features from previous work This is in line with Aydin and Karaarslan
(2022). arguing that ChatGPT seemed to underperform in generating original work afler paraphrasing
compared to other chatbots.

In comparing free versus paid checkers. this study highligk the diffc between the free
plaglansnl tools and the paid program. As mentioned, Turnitin performed better in detecting
plagia . These findings align with those reported by Suaverdez and Suaverdez (202 3). though there
e o iftercnioh T ta study. the paid tool identified a higher amount of plagiarized content
compared to the free checkers. Similarly. the present study found that the paid tool outperformed the
two free programs. particularly in detecting plagiarism in the cause-and-efTect essays. However. the
findings also indicated that the free checkers performed better in certain writing models generated by
Google Gemini. including descriptive. classification. and comparison and contrast essays. While
SmallSEOTools and Check-Plagiarism identified a lower percentage of plagiarism compared to
Turnitin, they still proved reliable to some extent in detecting plagiarized content.

The findings shed light on the importance of caution when relying on Al tools and encourage users
to be cautious when using AT tools for academic or professional writing. Furthermore. this analysis
provides valuable insights into the reliability of AI tools in gencrating original content and the
efTectiveness of different plagiarism detection systems. It highlights the need for caution and vigilance
when using Al-generated texts. particularly in educational contexts where originality and academic
integrity are critical.

4. Conclusion and ITmplications

The present study has explored and compared the writing quality of OpenAl ChatGPT and Google
Gemini based on five essay models in terins of lhe easability and readability using the TER.A
program. Moreover. it has led the i per of the texts generated by the
two AI chatbots using three plagiarism checkers. ’rhc results revealed that both ChatGPT and Gemini
similarly and well performed regarding word concreteness: however. they showed limitations in
namrativity. ChatGPT was likely to excel over Gemini in areas like referential cohesion and deep
cohesion. On the other hand. Gemini outperformed ChatGPT in aspects such as narrativity. syntactic
simplicity. and word concreteness. Some essays written by ChatGPT and Gemini were detected for
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able to score above 80 points in the _pre-test, primarily because they relied on advanced common
vocabulary. complex sentence structur d accurate English grammar instead of using accurate and

appropriate TCM terms. However. the atudents® writings in the post-test demonstrated that the
majority of them were able to effectively utilize TCM terminology in their writing tasks.

Table 2. analysis for "p and p scores
Pre test Post test
Frequency < e a eIy Crmzetative
« 2 e Prcataitn) s < duek
; o-

Vana C(urncqu Ged) 3% W
60-50 (average) 37 s0.7 12 16.4
s0-100 N N
(excellent) = 27 s a3
Tota 73

Note N=73

The segmented analysis was utilized to classify students’ scores into three distinct categories:
unqualified for scores between O and 60. average for scores berween 60 and S0. and excellent for
scores between SO and 100. According to Table 2. the pre-test results showed that 46.6% of the
students received scores that were either unqualified or below average. Only 2.7% of the students
achieved scores that were classified as excellent. Nevertheless. in the post-test. a significant proportion
of students. specifically 83.6%. achieved a level of excellence. while no smdents fell into the
unqualified or below average category.

The semmented analysis revealed that the implementation of BEIM had positive impacts on
enhancing students’ English proficiency. This con was ted by the fact that most
students” scores in the pre-test were either unqualified or below average. whereas the majority of
students achieved excellent scores afler the implementation of BEIM. This finding aligned with
previous research indicating that ESP instructors could employ appropriate online platforms to
mitigate the challenges posed by substantial workloads in both language and content instruction.
thereby ensuring students’ learning outcomes through the utilization of these platforms (Alvarez.
2020: Zou et al.. 2021: Yi & Bin Baki. 2022).

3.2. Students’ Attitudes towards BEIN
The attitude questionnaire inclided two sections. The first section ex'\mmed students® final
10

XHIIIIIIH'I(‘NI scores for the TCM English cowrse. The s on
P percer s of BEIM img ted in the course.
o
£I1736 24.66%
a.59%
s1.64%
® oo @ psos C.70: @ DO+ @ Eleas than 60 poine

Fig. 2.Recsults of students” final exam for the TCM FEnglish course
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to the data obtained from the first section of the guestionna Fi 2). most of the
students achicved a score of 80+ [)o“\!ﬁ (61.61%%0), kollowc(i by a score of 920+ points (21.66°%0) “1 their
Onal exums. Only a wmmall proportion of the stidents (9.55%) cbiained 70+ poinis. while 4.11%
selected 60+ points for their final exam scores. No| chose to obtain a score below 60+ pou.\l.s. m
conclusion. the majority of students in this course achieved satisfactory final exam srades. with a total
score concenmated berween SO0 and 90 points, which was the largest proportion.

Table 3. Results of - attitude (second iom)
Mean g Interpretation
D You are model in
terns of fproving your TOM Trglish leaming. a.z1 706 positive
< blendod- Structional model can foster your Enalish
s Do TI . 508 Taa
1model can your
15 0m 16 e TN Tonslih. a0 767
> The model can
Grmnunication \_-elweeu e tencher and students both ouline wd
Slo-face o 4.01 738
B e Icason plane. rele ing acts ana
Sssipnmeonts are appropriate. s 737
(6> The usame of by the & = ama
Srficient 4.10 7as poxitive
75 rhe proporti i ion and
online by the is 7 .00 oa Positive
@ ides you more opy itiex to review
TENM Trislisds lemraninis e a0 720 positive
(3 Y our self-repulated learning can be stimulared drouan
wme €1 for TCM English a0 ox7
Sour
D Vour cultum con fduncs towiids TCM can be boosted through
the - model for 1CM English
Sonrae 490 Zo7 positive
The fi oint Likert scale (S — “strongly agree™ 4 — “agrecr. 3 — “neither agree nor disagree™. 2
isagree™. and swongly disagres”) was employed for mie 10 © 2
perceprions rowards the BTTRG the _ikert scale mean score was interpreted
as follows: 1.0-2.1 — negative attitude. e as = positive attitade. Table

by
S indicated that the 73 students showed positive perceptions towards the 10 questions. with Jmean
valuas of 421, 3.93, 4.10. 4.01. 411, 410,400, /419203, and 4.1, respectively. Among u

questior 1c mean value for question 1 was 1.21. ing the highes that h()ld
Pposilive uud sausfed atitudes toward i BEIM 01 I.lu,u ron l:ughsh k,u:u.u:n_,
‘This finding was t with p: 1s which su

which combined the srengths of both offline and online instruction. could benefit snlden(s more in
their Fngl learning than trad room teaching or solely onl nstction. (Yang et al
2017: Cai. 2019: Asaad Hamza Sheerah. 2020: Jiang ot al.. 20213 Wi o3y,
3.3. Students’ Ferspectives on the Implementation of BEINM

Fifteen students were invited to participate

nterview based on their

voluntary part i i i ~ questions were designed to explore the students® in-depth
perspectives on the BF n e overall findings he
scrm-structurcd mterviews mdicated that students held posinve views = the

of BEIM for the TCM English course. The Gndings were categorized into 5 themes that arose fom
the interviews on the on the pre model. suengths and weaknesses of

BELIM. perceived unprove.nenr application of technology. and TCM culmiral confidence. Table 4
of stude perspectives sardi the

b
nnpluncnmnm: SEBEING
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Table 4. * overall onthe i ion of BEIM
No. Theme Students” perspectives
® Preference model The blended-ESP instructional model
rich online : strong ibili lized i
i ing experi S online preview and review

Strengths and weaknesses of
BEIM

@ Weaknesses: Students with poor self-discipline might not
assignments on time.

& e R e TCM English terms and expressions: TCM English proficiency: TCM cultural
TIRTO ey sel ing ability
o i : e ication of the b i formn and Julu
@ Application; of technol oy, correction website in their TCM English lcaming.
(&) TCM cultural * cultural i TCM was greatly enhanced.

1)  Students’ perspectives on the preference model
The fifleen participants unanimously endorsed BEIM . expressing a strong preference for it. They
stated that this model significantly enhanced their TCM English learning by integrating the advantages
of both offline and online teaching and learming. Some of the students’ responses were listed below to
shed light on their statements.

L prefer blended learning. Lirsily. it can make learning more efficient and save time. Some
assignments and rasks can be completed after class without taking up clc rime,

time to be filly used. Secondly, a single learning mode can easily lead me into a dull and routine
learning state. ” (Studernt IID-42)

I think the blended instruction is very good The (‘/{155!(‘ " orks of TCM and rllt—' Engltsh TC’M

materials available online have iy krnionvle 7 1y v, anda
my studies more closely with my rna]orﬂ The second is the combination ofonhn(’ and offline nlodes
which not only bzt als() makes it convenient 1o collect and

sort out extensive n!/brnl(tnou on the . lmvernel. o (.sn«leur /o R

L prefer the blended model. The combination of online and oﬁ7inc can complement each other. If
I cannor keep up with the reacher. I can still take the time to review the knowledge learned online.
And online learning can be done anytime, anywhere.” (Student ID: 63)

Based on the students’ responses, they expressed a preference for BEIM over the solely sical
classroom model or online model. This finding was in line with the findings of the alnmdc
questionnaire. indicating that smidents held positive atrinides rtowards BETM. The benefits of a blended
model were stated to encompass diversity in learning styles. efficient and interesting learning
experiences. saving classroom time. optimal utilization of online learning resources. and convenient
online prchcW and review (Wang. 2023). Blended instiuction offered a significant advancement in
terms of increasing the availability of teaching and learning time and space. when compared to
traditional face-to-face classroom teaching (Cai. 2019: Yang etal_. 2017).

2) ' persy. ives on the stre s and weak af BEIM

In terns of the strengths of BEIM. many students reported that the blended instruction helped them
utilize online resources fo enhance their learning. It also offered outstanding flexibility, allowing them
to arrange their leaming content based on their own learning pace and needs. The flexibility in space
and time and diversity m learning styles helped develop their self-directed learning ability. which was
significant for lifelong learning. This rescarch finding was in line with Chen and San’s study. which
indi d that a could lop their self-directed learning through a highly contemporary.
personalized. and sustainable self-directed learning habit by -muzmg the benefits of online learning
platforms (Chen & Shan. 2021).

“The advantage is thar BEIM can berter meet owur learning needs. Ir can help us notr only learn new
knovwledge but also save more time. " (Student ID:10)

Yu, R. & Champakaew. W. (The impact of blended-ESP instructional model.
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L think  the  swrengihs of BEIM  are flexibility and  diversin swhich — can
make filll use of online resources to enrich the le. 2 e ID: 38)

“Ihe BEIM has increased the /mpp learni 7 in the cla . and happy learning
can berrer ness, betrer 277 the le irg o iy -
Tocorming efficioncy. - (Stedtont 5. 52
“Zhe BIIM allows me ro in self~directed I / by warching online learning videos and

completing preview tasks before class, while classroom time is used for discussion, deepening

wunderstanding, and applying knowledge. Blended learning has strong flexibility, and we can

arrange learning according 1o our ovwn situation.” (Student ID: 60)

ITowever. students also reported the weaknesses of BI:IM from their own perspectives. The most
prominent feedback from the students was that they occasionally struggled with self-discipline while
conducting online lear: nlng or self-regulated learning. resulting in incomplete or superficial

ion of le ts. and lmited English immprovement. For example. student ID 10
Etmte N flhat T ri iR i Bides ounveigh the benefits of using online learning activities to improve
iy Fnglish proficiency. Online learning means I have to resist the temptation of mobile entertainmernt
informatrtion. bur my self~conrrol ability is relarively limired. So, rhe online learning activities are nor
ver attractive for me, and my FEnglish promotion is ve. jrrited.

They also reported that sometimes the TC'M vocabulary was challenging. they could not hold their

tion. O 11 instructor could mot timely monitor whether they were indeed

smdying seriously online.

“Zhe weaknesses are that it requires high self-discipline. Sometimes I am not so self-disciplined.
thern I am unable to finish online tasks on time.” (Student I - 38)

“The Z timely hetherve are really sludvlng seriously onlin
T'CAL vocabulary is so dificuls thar 1. lose ¢ > i 11>: 51)

This study found that students’ online learning or self-regulated k_-amang required them to be highly
self-disciplined: otherwise. they might be unable to achieve the instructor’s expected goals. Accordin.
to students® responscs, if they had poor self-discipline or the instructor did not make online learning
tasks as compulsory assignments. they might feel that doing online assignments was a waste of time
and were not motivated to completé them. Then, the instructor's intended teaching and learning
objectives might not be met. This finding was confirmed by some previous studics. which claimed
that students’ ability to monitor, manage, and regulate their own learning was highlighted by
cducational psychology (Cleary & Platten. 2013: Shekhar & Devi. 2012). Considering this. instructors
who conduct blended instruction should care about students” performance online. set regulations for
students to be self-disciplined. and require them to finish tasks on time. no delays or plagiarisim.

Some of the

3)  Students’ perspectives on the perceived improvements

Regarding the perceived improvements, students’ feedback indicated that they acquired a number
of TCM terms and expressions in English. enhanced their English proficiency (o articulate TCM
knowledge and culture. and developed a deeper comprehension of the philosophical Chinese medical
system through their participation in this course.

“T used to understand TCOM knowledge in Chinese, but now I can use FEnglish to introduce it. This

cowurse introduced much 1'CM knowledge and culture; vocabulary in the medical field has also

been added. After learning TCM FEnglish, T can better tell the stories of TCM to foreigners. ™

(Studenr 113: 63)

““Zhis course hc-lped me master marny ch rerms and expressions in £English. 1t may help me ro
ol sy inter ! pe as / in the fiture and enhance
<7 - 7 Z Z sln//w.

Some of the students mentioned that TCM English learning would be very helpful for them to
improve their scientific research ability and pursue a postgraduate study. This discovery was
consistent with Zhang’s rescarch, which asserted that learning English for specific purposces was

1 for the ent of students” scientific research abilities, and academic English was a
core component of their postgraduate studies (Zhang et al.. 2020).

Yu, R. & Champakaew. W. (The impact of blended ESP instructional model.._..)
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ctuckying this course, I improved my English proficiency to express TOM knowledse, gained a
deeper understanding of the rich philosophical Chinese medical system. I think it will be very
Sor me to develop my scientific re. Z i
60)

search ability and a pos 7 Zrec
(Stricerit 11+

Onlmt. learning materials provided on the Superstar Leaming platform could enhance students’
cres > TCM and provide a more flexible and diverse learning experience.
Adduxoually. stadents could effectively utilize their fragmented time to learn via some ouline
platforms. such as the Superstar Learning platform and the Juku Correction website.

7

It can improve my interest in learning English and online 1. ki
learning more flexible and diverse. And this can also help me berter use., fragnenls’(l time to improve
miy TOM English proficiency. ™ (Student 113> 38)

Besides, students’ self-regulated learning ability has been improved by implementing BEIM.
Utilizing contemporary information technology to enable English teaching and learning to progress
toward mdividualized and self-directed leaming without being constrained by time or place. has been
onc of the teaching objectives clearly stated in the “College English Curriculum Teaching
Requirements” in China. Facilitating students to acquire knowledge through self-regulated or self-
directed learning was essential for fostering their interest and motivation in leaming. which was one
of the indispensable conditions for fulfilling academic achievements (E1-Adl & Alkharusi. 2020).

“The learning materials, activities, or tasks on the Superstar Learning platform improved nny self-

regulated learning. I can choose the learning materials, pace, and difficulty level to suit iy own

needs and interests, and my English for TCM improved a lot.” (Student ID: 42)

) * persy i on the application of 2

Based on the students® responses, it could be seen that they embraced the application of the
Superstar Learning platform and Juku correction website in their TCM English learning. With the
assistance of (hese ex!u(,auonal technology tools, students® learning resources were expanded.
pers iz i as gus ee interest in learning and classroom participation were
improved. and the interac tion between the instuctor and stidents was enhanced.

“I think the Superstar Learnin, =, plmﬁn-m and the Juku Correctr ite c/i d the itional

teacliing method, expanded o d our I z icipation and

of osis, and rredt the i rion and flexibility. * (Student ID-10)

“We can access richer le Sfirom Sup pa -d by our teacher. I

think rechnalogv made our c[assroorn pre.ventatlons e SV Beoreased. or, enthuS st T
2 i . and ed interacrion benveen the reacher and us after

c/ass. * (Srudenr.lD E7

“The Superstar Learning platform provided abundant resources; we can learn according to our
own pace and also communicate learning problems with our classmates or teachers at any time.
(Student ID: 39)

By leveraging the benefits of modern network technology. a variety of online learning systems and
plalfonns offered students increased access to leaming resources. Students could break through the
limitations of English learning in class time and classroom space: they could choose learning resources
that fit their own needs for learning and select leaming content depending on their interests. needs.
goals, and task requirements. ‘This discovery was in line with Wu's study, which indicated that smart
platforms were crucial for improving college > cognitive in self-directed learning
and their learning outcomes (W, 2023).

“l can revise my acc ro the c and ion. Z by the Juku

correction webure afier class. At the same time, it also helps to cultivate nn'abrhlv to :na’ependenllv

solve problems.” (Student ID: 63,

5)  Students’ perspectives on TCM culture confidence

This study indicated that the study of TCM English had typically increased students’ confidence
in Chinese medicine culture. According to students’ responses, acquiring English proficiency through
this course helped them express TCM knowledge and culture in English more accurately and
confidently. This was very helpful for their future postgraduate studies. participation in international
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medical conterences. or career devel S This finding was consistent with Zhang's
research, which believed that learning English in a specific field was not only essential for enhancing

students® scientific research capacity but also a key P in their p 1ate education. even
career development (Zhang et al.. 2020).
“Learning this course helps me beller e TCAL K rred prts inn English, alloywving
me ro introduce TCOM culture more arcumh«lv and ron_ﬁdenrh- 1_/‘mon° people can express 1°C.
culture in English, it will e 10 ce its charm. By raking this course, I can

T IR b derhEret e ithe il valse o TONE cetltra 1o conrmiimsication sith Tateraitonal
peers. It also improves my confidence in 1'CM culrure. = (Stuudenr 113: 3)

“Studying TCM English enhanced my English interpreration of TCM knou dedge. it is helpfidl in
promoting v firrther study and also d pride in
ZTCA crlizere. ” (Stuclert ID: 55)

Since TCM is an ancient medical science that encompasses the health and wellness

principles and

medical practices by the C nation over thousands of years. TCM culture has been a
significant clement of China’s rich traditional culture (Hou & 1yu. 2021). An essential clement of
cultivating excellent tional in the TCM field is to enhance students’ confidence

in TCM cultre.

By smdving the TCM English course, I can learn to express basic TCM knowledge in English.
iy, Sosinitiy oy voidlsly achrocales and snioiries the study and applicalion of TOM: T foretsi:
counmries, 1CM hea 2 roo, and my culrral confidence in A has
rarrerally de\\eloped  (Stucent ID: 35)

As ult, English instructors should understand that language education can facilitate the
integration of both language and culture. When teaching a foreien language. instuctors should help
students build their own national cultural awareness and cultivate their confidence in their national
culture as well.

4. Conclusion

In conclusion. the findings of this study confirmed some previous ing that
menerally possessed positive attitudes towards the ES str 1 model. which effectively
enhanced their Lnglish proficiency due to its advantages. including strong flexibility. abundant
resources, personalized leaming. convenient online review and preview. and effective teacher-student
ions. On instructors are expected to leverage digital technology to
develop innovative instructional models to enhance their pedagogy. Meanwhile. blended instructional
models also require students 1o posscss a high level of sclf-discipline: otherwisc. it may result in
delays. plagiarism. or any other negative consequences. Furthermore. the results suggested that
students” cultural confidence toward TCM was enhanced when they leamed TCM English. Therefore.
students® self-disciplinary. English proficiency. and national culture ss and confi
e highlighted when conducting a blended-ESP instuuction.

ITowever. there is still space for further and more research in this field. The primary focus of this
study was to examine the impact of BEIM on fostering TCM students® English proficiency by
adopting writing pre- and posi-tesis. with a research duration of 10 weeks. English proficie:
comprises not only writing skills but also numerous components such as reading. listening. speaking.

and even translation skills. Future studies can explore the impact of this model on students” overall
English proficiency from multiple perspectives. In addition. this study mainly utilized the Superstar
Leaming system as the main online platform for i ing the instruction. and the Juku
Correction website as the solely intelligent correction systemn for grading the students” English writing
tests. For tuture study. the mixed use of multiple online platforms (such as Unipus. Rain Classroom.
DingTalk. Tencent Meeting. etc.) can be explored. hile. more ized intelligent writing
comrection platforms like 1TEST or iWRITE could be used to assess the precision in evaluating
students’ written works in comparison to the Juku Correction website.
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given the limited resources available. In the end. this aspect of suitability becomes irrelevant to the
innovation presented in differentiated learning.

Meanwhile. English teachers at Madrasah C and Madrasah B revealed that product differentiation
is still appropriate to be applied to students. ITowever. after observation during learning. teachers did
not really apply product differentiation appropriately. For example. in Madrasah B. the teacher only
differentiated the number of vocabulary memorization based on the students’ ability (o memorize. The
teacher comsiders that this action is product differentiation. Meanwhile. at Madrasah C. afler
observation. the teacher only told students to do the tasks on the L KS after observation.

Another aspect is complexity. teachers consider the complexity of differentiated learning to be a
higher level than learning in the previous curriculum. Teachers are fixated on adjusting to the new
cwrricnlum document and are too focused on aspects that are referred to as innovations so they are 100
forceful (o be present in every lesson such as assignments that are always projec

Tor . in the ing carried out by LEnglish s at N B and M rasah C.
teachers are more worried abour making inappropriate documents than implementing them in the
classroom. Teachers are fixated on student observation sheets and project-based assignment results.
So in some tasks such as material in grade 10 abour Simple Present Tense which actually does not
require project-based tasks. burt instead is forced always fo be projeci-based. Students are assigned 1o
make a video containing Simple Present Tense material. In the end. students just copy the
Google into video slides to be collected by the teacher. In fact. the essence of the material aims for
students to understand simple present tense. not about making videos. Seeing these obstacles. in the
end. this complexity aspect must be ignored because the Madrasah inevitably has to accept a high
level of complexity in implementing differentiated leaming.

“The persuasion stage in the diffusion of innovations related to differentiated leaming in Madrasah
involves a critical evaluation process. where teachers consider the benefits of these innovations to
smdent learning. their relevance to Madrasah values. and support from the environment and
educational leaders. This process is critical to the successful adoption of innovations in the context of’
Madrasah education. However. il this stage of determining attitudes towards inmovation is not done
properly. it will have an impact on the next stage of innovation diffusion.
33_Decision Stage

The decision stage in the innovartion diffusion theory according to Rogers is the process in which
individuals or organizations make decisions 1o accept or reject an mnovation (Riley et al.. 2020). In
the context of curriculum mnovation in Madrasah. especially related to differentiated learning. this
stage is crucial because it determines whether the innovation will be widely implemented or only
limited to a small number of educators and institutions. Differentiated learning. which aims to
accommodate smdents' different abilities. interests and learning styles. is an approach that demands
significant adaptations in learning practices. Therefore. the decision phase involves several
interrelated components (Ho. 2022).

First. in the decision-making process. teachers. Madmasah principals and other education
stakeholders need to understand the purpose and benefits of this innovation deeply. At this stage.
information about different i i iali i
workshops or group discussions. If teachers feel that this innovation can improve the quality of
learning. especially in the context of Madrasah which tends to have a diversity of social and
intellectual backgrounds of students. then the tendency to accept the inmovation will be greater.
(Winianti et al.. 2023). On the other hand. if the information received is inadequate or the innovation
is considered difficult to implement. the innovation may be rejected or iznored.

The facts found. as happened in MTs. Madrasah A. and Madrasah I3. show that information about
innovation in differentiated leaming is still minimal. For example. the terms CP. ATP. and others in
lesson planning are not well understood by feachers. ITn addition. do not understand the benefits of
differentiated learning. which can fzmprove the quality of lewmning, Teachers assume (hat the way of
learning is still almost the same as learning in the previous curriculum. The same thing also happen:

at Madiasah C: tenchers, consider difforentiated lentning as learning that makes it difficult for taachors
even though it does not have a significant impact on students.
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Second. e decision stage also involves ecvaluating the resources needed to implement
differentiated leaming (CGraurovi )19)_ Teachers in Madrasahs should consider whether they have

enough time. training. and herimutional support to adopt this approach. Implementing differentiated
learning xequues nol only additional knowledge of teaching strategies. but also adjustments to
cva Is. and In some cases. Madmmsah heads

may need to onattie T s thers e policies that support the implementation of this innovation.
for example. those related to time allocation or the availability of adequate facilities and infrastructure.
(ijmmh & Mustofa, 2024).

t this stage. the to ignore and focus only on the Ministry of Religious
O Sl g implement differentiated learning. Teachers ignore their knowledge of appropriate
difrefentiated teaching siratesies. Tor exdmpls. Tegarding the collabomtion of lestuing faodela; Mrs:
A_W. who is a teacher at Madrasah DD revealed that she only two 2 1 ing and
Claiimcd it as process differantiafion. Tn good differentiatad learming, however, one differentation is
actually not enough to provide meaningful experiences to students. Thus. in this decision stage. the
teachers have not fully considered whether or not their abilities and actions are in accordance with the
Ppri i of diffe iated 1 rning

In addition. the decision 1o accept or reject differentiated lgut1nn;__ inmovations is also influenc

by social and cultural norms in the ional envir namely the Madrasah itself (Fedorov e

2021). If most teachers and educational staff in the Madrasah support this innovation. it will be

for other teachers 1o o with the flow and try to implement differentiated leaming strategics

2023). However. if there is resistance or m among . especially those with

traditional approaches for a long time. implementation of these novations could be hampered. A

culture in Madrasahs that supports collaboration and sharing experiences is also important in helping
teachers feel more confident to adopt these new approaches.

Bascd on the intarviews that have been conducted. the majority of teachers are not ready and do
not agree with the implementation of differentiated learning. As MTs and Madrasah A teachers and
Madrasah C teachers feel that the application of differentiated leaming is cumrently not appropriate to
be mmplemented. Meanwhile. teachers al Madrasah B agree with this his
knowledge of the principles of differentiated learning is still minimal. This shows that most teachees
in these private Madrasahs only agree because of obligation. not their own personal choice based on

the situation in the ficld.
Finally. the decision stage often involves a wial or initial i i of the i tion.
(Waheed et al.. 2015). For example. some teachers mmay start testing the implementation of
ifferentiated learning on small groups of students before tully implementing it in the classroom. The

feedback from these trials then becomes the basis for teachers to determine whether or not to continue
using the inmovation. If the trial results show a positive impact on the leaming process. the decision
to accept this innovation will be stronger (Sachdeva et al.. 2019).

In fact, the teachers had never tested or implemented differentiated leaming before it was
implemented. Most of them only listened to the technical suidance without any direct practice with
students. So the teachers do not know the impact they feel because they have never tested the
effectiveness of differentiated learning for students in their respective Madrasahs.

‘eachers in learning have s in Madrasah A.where Mr. M.A.
made planning documents for differentiated leurxnuz.. He adunur:d that he made the document only to
fulfil the demands of the Macdras v collect documents. However, in practice,

Mr. M_A . did not actually “npmnmm the leaming steps that he listed in the planming document. The

same thing was also done by the English teacher at Madrasah C.

As for Madrasah D and Madrasah B. teachers have never made any learning documents related to
differentiated leaming. This shows that as long as the policy related to differentiated learning
obligations runs. they only claim to have implemented differentiated learning based on the cwrriculum
endorsement document but have never implemented either administratively or directly.

Thus. the decision stage in the diffusion of innovations in the context of diffsrentiated leaming in
Madrasah is a complex process. involving various considerations from cognitive. social and
institutional aspects. fil adoption of this inmovation is highly dependent on the exient o
Which teachers and stakeholders can see the direct benefits of the approach as well as their readiness
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to overcome the challenges that arise during the implementation process. Flowever. the result of this
study shows that neither the institution nor the teachers utilize the decision stage well in adopting
differentiated learning innovation.

3.4.Implementation Stage

This slagu is the most important stage in the innovation diffusion process. The implementation of
differentiated learning innovations in MTs and Madrasah A. Madrasah C. and Madrasah B is not
optimal ro be implemented because the decision taken to implement differentiated learning is a
compulsion. Minimal socialization. unsuitable learning climate. and unqualified feacher resources
make implementing differentiated learning innovation only superficial and resistance to change. In
daily practice. teachers still apply the old ways. especially in learming practices. Although ‘the
cumiculum pr dilf ion of L (o meet learners' individual needs. teachers may only
toulke miviteial s Steitard fHadiflcatdons, which &b st substantially change students’ learning

experience.

Some deviations are made. for example. by adding models. methods or media that were also
applied in the previous curriculum. For example, English teachers at MA S and Madrasah 1D combine
two learning methods. which is referred to as process differentiation. Mrs. A. W. Combines the drill
method and the project-based learning when teaching self-introduc tion material in class. The same
thing is also done by Mr. M.A. who applies dual media for listening, leaming. and reading. He thinks
that providing more than one medium can provide opportunities for other students who do not like
listening to be able to use reading learning media.

It observed. the modifications made by these teachers have not been only minor modifications that
do not change smdents’ learning experience. A similar case also occurred at Madrasah B. which
interrupted students’ learning activities in the classroom by learning outside and around the Madrasah
environment. Meanwhile. at Madrasah C. students were assigned to give speeches to the class to
develop their speaking skills. However. students are free to memorize in full or while reading. The
le: riences realized by these teachers have also been realized in the previous curriculum. so
that the differentiation aspect is not too prominent and can change students’ learning experience to the
maximum. In the end. the goal of innovation is not achieved of the i mn
implementing differentiated learning and failire of the previous smges.

‘When referring to the theory of innovation diffusion. at the implementation stage. innovations that
have been decided to be adopted begin to be applied in daily practice (Costa & Cooper, 2021). Tn
Madrasah. the implementation of differentiated learning requires teachers to adjust their teaching
approach according to smdents' individual needs. Differentiated learning aims fo accommodate
students' different abilities. interests and learning styles to make the learning process more effective
and inclusive. So in this implementation. several things need to be considered (Purnawanto. 2023).

First, the preparation of resources o -t ful i tion. Teachers and
educators need to be trained to understand the concepts and methods of differentiated learning in
depth. This raining can include fechniques in designing a flexible curriculum, how fo assess students’
needs and potential, and adaptive learning strategies. Tn addition, supporting facilities such as teaching
aids and techmology also need to be prepared to make the leaming process more interactive and varied
according to student needs (Ainissyifa et al.. 2024).

Second. changes in teaching practices. In this phase. teachers start trying to implement
differentiated learning methods and strategies in the classroom. This implementation can start from
simple aspects such as making variations in tasks and activities tailored to each students ability. to the
implementation of more complex strategies such as flexible grouping. where stdents are divided into
groups based on their ability level or certain interests. In addition. teachers need (o familiarize
themselves with using ongoing formative assessments in order to monitor individual students’ progress
and adjust their approach according to the results of these assessments (Anwar & Sukiman, 2023).
Third. resistance management. Every innovation implementation. including differentiated leaming. is
often faced with resistance from various parties, both from teachers who find it difficulr to adjust 1o
new methods. as well as from students who are not used to a more personalized approach. In this case.
Madrasah leaders and curriculum managers need to support teachers and students during the transition
period. Mentoring. supervision. and discussion forums between teachers can effectively help teachers
face the challenges of implementing differentiated leaming (Rohinah et al.. 2024). and finally.
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evaluation and adaptation. Once differentiated learning has been implemented. an evaluation is needed
1o see how effective this strategy is in improving the quality of learning. This evaluation can be done
through student feedback. learning outcomes. and direct classroom observation (Whitley et al.. 2019).
Based on the evaluation results. Madrasahs need o make adjustments and adaptations in teaching
strategies. curriculum design. and other supporting policies. so that differentiated learning can
continue to develop and be implemented optimally.

However. all of the above stages are largely ignored by the Madrasah. This is evident from the
minimal preparation of resources. the absence of changes in teaching practices and only making small
modifications that have less impact. the absence of efforts 1o carry out resistance management. and
the absence of evaluation and adaptation efforts from Madrasahs to continue developing differentiated
learning. These Madrasahs only resigned themselves to the existing situation and only carried out
orders from the Ministry of Religious Affairs without any other initiatives to develop themselves.

3.5. Confirmation Stage

Tdeally. at the confirmation stage. individuals or groups have adopted an innovation seek to ensure
that their decision is comrect and sustainable. They evaluate their experience using the innovation and
seek feedback to reinforce or cast doubt on their decision (Grgurovié, 2019).

The confirmation stage is crucial in the context of curriculum inmovation. especially i
differentiated learning in Madrasah. Differentiated learning is an approach that allows teachers to
customize learning methods. materials and assessment according to diverse students’ nceds interests.
At the confinmation stage. teachers and the Madrasah as a whole will reflect on the effectiveness of
this approach. and its impact on the quality of learning and the achievement of smdent learning
outcomes (Nurjanah & Mustofa. 2024).

During the confirmation stage. Ieachers will reflect on their experiences in implementing
differentiated learning. They may gathe: 1 from cva s of student learning outcomes.
including how well students with differ ent abilities could master the materials and skills taught. This
reflection can be done individually or through collaboration with peers or Madrasah leaders. such as
Madrasah heads and supervisors (isno & Fatmawati. 2023).

Based on the resulrs of this smdy. the four Madrasahs have reﬂected on their 1env1ne§ related to
implementating differentiated leamning and found various obstacle: CH

the Madrasahs cannot change their decision to stop unplexnentlng. dxfferentnted lear: nmg as part of the
independent curriculum.

Tn addition. teachers may also i from 1 s. which can provide an
important perspective on how differentated learning affects their motivation. engagement and
comfort in learning. This feedback can strengthen the teacher’s decision to continue unplememmg the
differentiated approach or evaluating whether there are weaknesses that need 1o be correcte:

Teachers have conducted surveys related to student responses in the learning process. IFor example.
Mrs. AW ., ateacher at Madrasah D, revealed that smadents felt unsuitable for product differentiation.
Students prefer uniform assignments as in previous learning. This shows that even though teachers
have conducted feedback on the impact of differentiated learning and found negative responses.
teachers cannot stop differentiated learning.

The Madrasah. as an institution. also plays an important role in this confirmation stage. Through
education policy and supervision, the Madrasah can provide t and f K T s and
facilitate discussion forums to share experiences and best practices related to the n.upl.eme:ulauou of

differentiated learning (Oktavianti et al.. 2024). For example. firther mraining or workshop activities
can be organized lo strengthen teachers' understanding and skills in implementing differentiated
learning effectively.

Ideally. if at the confirmation stage it is found that differentiated learning does have a positive
impact. then this innovation will be more strongly internalized in the school culture and become part
of daily learning practrices. Flowever. if there aré obstacles or suboptimal results. then teachers and
Madrasah can re-evaluate the approach used. and perhaps adjust the strategy or find an approach that
is more suitable for the educational context in the Madrasah (Pradana et al._ 2024)
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t this confi stage hs should be ziven the to confirn to
or end MBovATion i differaaiiateq learning. However, because the basis of this innovaion decisions
making is compulsion. until now. Madrasahs can only continue the idea of innovation that is echoed
without being accompanied by appropriate concrete actions in the field

The wrong stage of diffusion from the beginning causes the adoption pr ss of this i tion in
the independent curiculum to be an illusion. The introduction of innovation in the aspect of
differentiated Ivzﬂrning is not comprehensive. the formation of attimdes and decision-making by
™M i of differentiated learning is not excempted. and  the
Drplomentation m leaming 1o foreod 1o be rough, unbl there 1o ne oplion 1o conlmmn Continums o
stopping the inmovation offered in differentiated learning. These nrezularities cause the concepl of
differentiated 1 : to a “pseu ation” that is promoted but is not a change.
Madrasahs have only become followers and cannot determine the fate of their institutions in
in]plemen(i.ug a learning process that suits the characteristics of teachers and students.
a final statement of the innovation diffusion proc pseudo-innovation can occur whe

n the
innovation diffasion stage is not carried our properly. Tanovations are not socialized c'-reﬁllly and
prepared perfectly, so the execution is only an idea Wwithout action. In the end, an innovation that is

only illusory is formed. The wors hpact of pseudo-innovation on leamin 7 madrasas is that
teachans ATanotfies to povido leannng becanse thoy Adjast varioim tHings to the new lestaing cancopt

Madrassas only practice the ol £z ever the PL P is difle inted
learning.

4. Conclusion

The illusion of innovation in differentiared English learning in
Kotawaringin occurs because the diffusion nmovation is done wrongly. Madrasahs. which should
be given the fi to det the § s of innovation adaptation stages. arc trapped in coercior
gauscd by binding policios. Ultimatoly. Madmsah-: only carry the idea of differentiated learning

in i ocs not impact the leamins process. Leachers
11 the i of differenti 1 still use old methods that are no
different from learning in lhe previous curriculum.

The implication of this rescarch is 1o pay more suenton to Madrasahs in implomenting the
independent ¢ ulum. especially in the aspect of differentiated learning. The Ministry of Relizious
AfTairs should not onty reguire but guarantee the readiness of madrasas to implementing innovations
that will be implemented. research only proves the illusion '3
i learning implen LTt pr a new theory called pseudo.
it is important for futwe rescarch fo cxplore more decply the of this
theory in cases and Madmsahs or other educational i as i 5

ivate Madrasahs in Tast

2

The suggestion that can be taken to leveling up the quality of learning is about to mive more
atlention to themn by raising up the quantity chers traiming. It led by how the problemns comes up
Drom the Lnowledge of the teachers that have scme issus in (he ing way to conduct the
differentiated leamning Besides that. the evaluation is also the crucial issue in the differentiated
learning in the private madrasahs. That problem comes up due to there was not the instuctional
support during the process of insuuctional process.
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In Figure 3. the scarter diagram for the students’' second language writing anxiery and their
performance in the business writing tasks shows a negative correlation between the two variables. The
data in Table 4 indicates that the relationship between the > second 1 writing anxiety

and performance in Business English writing was a statistically significant negative one @ = -.362. p
= .01
Table 4. Correlation the s second 1 writing anxiety and performance in Business
English writing
Anxiety Writing Scores
Anxiety Pearson Correlation 1.000 -362
Sig. (2-tailed) o010
N so0 so0
Writing Scores Pearson Correlation -.362 1.000
Sig. (2-tailed) .o10
N S0 S0

To answer RQ2. concerning the correlation between students’ foreign language writing
anxicty and their performance in writing across three proficiency groups. the students’ writing scores
and the information they provided in their responses to the SLWAI were analyzed. The findings
demonstrated that the students’ performance Business English writing and their level of anxiety
were negauvely correlated. In this respect. the target students tended to be more anxious when their
Business FEnglish writing proficiency was lower. The results of this current smdy are consistent with
previous research (Giivendir & Uzun. 2023: Khosravi et al.. 2023: Parichut & Chinokul. 2014: Wang.
2021: Zabihi. 2018)

3.4 Factors causing student writing anxicty across three proficiency levels

Lo answer RO3: Whar factors cause anxiery in foreign language swriting across the three
proficiency growups? The students completed the Second T.anguage ing Anxiety Tnventory
questionnmaires. The questionnaire comnprises 35 items exploring seven aspects of wriling anxiety:
affective. cognitive. linguistic. teaching practice. feedback. evaluation. and test-related anxiety. The
questionmaire data were analyzed using descriptive statistics nean. S.D.).

Table 5. Causes of writing anxiety
Anxiety Causes = sS.D.
Affective Anxicty 3.46 1.06
Cogmitive Anxiely 3.48 1.13
Linguistic Anxicty 3.50 113
Teaching Practice 2.76 1.15
Feedback 2.72 122
FEvaluation 3.27 1.3
‘rest-related 3.88 1.0

According to Table 5. test-related factors contributed the highest to students’ writing anxiety. with
the highest mean score (X = 3.88. S.D. = 1.05). followed by linguistic factors (X = 3.59. S.D. = 1.13).
The third-highest mean score found in this study was cognitive anxiety (x — 3.48. SD — 1.13). In
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contrast. teaching practice and feedback were the study’s two most miner anxiety factors. with mean
scores of 2.76. S. 1. 1.15 and X 2.72, S.D. = 1.22, respectively.

Table 6. Causcs of seccond language writing anxicty across three proficicney groups

High Proficiency Mid-Proficiency Low Proficiency
Anxiety Causes —16 N—23 —1

= = = =
Affective Anxiety 111 3.35 3.7a
Cognitive Anxicty 117 3.a7 3.73
Linguistic Anxicty 119 3.s0 3.69
Teaching Practice 112 2.5s 332
Feedbac 1.35 2.48 320
Evamation 1.32 2.02 3a7
Test-related 1.00 357 433

Table 6 dlbplay§ the factors causing students® wriling anxicly across the three proficiency groups
(high. mid. an w proficiency). The high-proficiency students were apprehensive about the test-
Telatad fhctor, with the highest mean score of 4.02. S.D.. 1.00. followed by the linguistic anxiety (X
3.65.S.D. = 1.19). and the evaluation anxiety (x = 3.36. S.ID. = 1.32). Siumilarly. the results show that
test-related anxicly was the highest anxicly as rated by the mid-proficiency students. with a mean
score of 3. D.. 1.05. followed by linguistic anxiety (X — 3.50. S.D. — 1.13). and cognitive anxiety
(& = 3.47, SD. = 1.10). Regarding e 16w proficiency group, the highest mean score was for tesi
related anxiety. with an average score of 4.33 (S.1>. — 96). Following that, cognitive anxiety was the
second highest factor for the low-proficiency sroup (X~ 3.73. SID. - 1.11). The students in the low-
proficiency group were also anxious about affective anxicty. with an average score of 3.74. S.D.. .97.
Interestingly. the findings in Table 6 indicate that the studénts from all three proficiency levels were
less anxious abour the teaching practice and feedback they received from the teacher.

The results of RQ3: concerning which factors cause anxiety in s * foreign lar writing
across the three proficiency groups. demonstrate that the students experienced high test-related
anxiety. Further analysis indicated that the students in the low-proficiency group experienced the
highest level of anxiety compared to the high- and middle-proficiency groups). The second most
common anxicty factor found in this study was linguistic anxicty. In this area of anxicty. the students
in the high- and the low-proficiency groups tended to have similar levels of anxiety. This means there
was no statistically significant difference between these two groups of students’ levels of linguistic
anxiety. Since most stdents perceived that their writing performance would be measured against their
accurate use of linguistics in EFL. the high-proficiency group might worry a lot about their accurate
use of linguistics in writing. Similarly. students in the low-proficiency group might perceive writing
assessment in the same way as the h-gh-p- onc-ency do. Conse: y. the low-proficiency
group. owing to their more limited linguistic knowledge. likely worried over having to demonstrate
their linguistic knowledge in writing. ey S counitave ;u)xlety was the third factor that the stmdents

most feared. This study’s fi that the s n the 1 roficiency group experienced
the highest level of cognitive anxiety. followed by the ‘middle- and the high-proficiency groups of
smdents.

Bascd on this study's outcomes. students' different proficiency levels require different guidance to
reduce student anxiety. This finding is similar to that of Oi (2023). indicating that writing anxiety
varies across different proficiency-level Teachers should understand the anxiery factors associated
with student writing abilities to help students manage their worries and improve their writing
perfol mance (Wang. 202 1). It is suggested that the factor causing the most student anxiety should be
d. This present study showed that test-related anxiety was the most dominant anxiety
expeueuced by the target groups of students regardless of their pro.l'uleu(,y level. L'o this end. teachers
could use the scoring rubrics to help reduce student test-related anxiety. To do so. smdents should be
involved in desigming the rubrics and fully understand how the rubrics will be used (Arindra & Ardi.
2020: Wahyuni. et al.. 2019: Nawas. 2020).
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sugsestions on a specific section of the English coursebook based on the cxiteria they refer to and ar
working on (Sato. 2013). The s or are based on criteria for good English leaming
aterials thet nre bapsd on sertain thees s practical experiences in classrooms when students use
English coursebooks.

5) Recommend

While and after analysing the English comsebook. the evaluators make recommendations for
English coursebook revisions and/or r.he creation of new learning materials in the form of teachers’
cdition K sh cours by English tea . and supplemeniary
Cnglish learning materials (Su Privanto. 2019). As a result, the revised Lnelish coursebook will bo
appropriate for the cirriculnn, students with various leaming siyles. and other eriteria (A lsazofT of
al. 2012: Skierso. 1991: Yilmaz & Tugrul 2017). Actually. the evaluators could also provide
and while evaluating the E Y s 1. 2. and 3
(Foshi ot al., 20159, Furthermore. at the end of the analysis. they provide both specific and general

comments (Sato. 2013).

Overall. SORAR is a structured and systematic approach to problem-solving that can be used in
the coursebook evaluation. Using SORAR as » method for courscbook evaluation can help enaure that
the coursebook is effective in meeting needs of the targe and ing the learning
objectives. Il serves comprehensive cvaluation since SORAR provides a stmichimed approach to
svamating a coursebook that ensures all-important aspects of the book are considered. It also ensures
the i y. By using a structured SORAR framework. the evaluators can ensurc
that the evaluation is consistent across different coursebooks or different evaluators. This can help
make cvaliations more reliable and accurate. It also highlights leaming objectives since SQR AR helpe
to focus the evaluation on the learning objectives of the This that the evaluation
is aligned with the goals of the course and helps to identify whether the book is effective in achieving
those goals. It could also propose clear 1 By using SQRAR to evaluate the
coursebook. the evaluators can generate clear rec on:unend‘\nons for u).‘lpL ovements that can be made
to the courscbook. can help the ins s anc 1 de s to make informed de
about how to unprove the coursebook.

3.2 Discussion

ions

The study addr the critical role of E i s in 1 = ing and 1 s
highlighting their significance in providing language iDput. exercises, ana activitics (Richards &
Renandya. 2002: Soviyah & Fatimah. 2021). Despite thei uxxp()l‘tﬂxn,e. there is a recognized need for

coursebook evaluation models to ensure they meet ional rds and curri requirements
as mandated by government regulations (Ansary & Babaii. 2002: Mishan. 2022). Previous research
has primarily focused on valuation methods. necessitating the de of a

evaluation approach to address the limitations of traditional assessment methods. The introduction of
the SORAR modcl. integratings nent pri . aims to [l this gap by offering a
structured and systematic method for evaluating English coursebooks (Azamoosh ot al.. 2015: Maley.
2016: Savova & Avarmoost 22).

The study's results underscore the urgency and importance of dynamic evaluation models.
particularly in the context of English cowrsebooks used in formal education. Survey findings reveal
strong agr English regarding the need for dynamic evaluation based on
established criteria (Surono et al.. 2022). The development of the SQRAR model emerges from this
need. syn dynar pr lic process of identifying weaknesses and
Drovidings Tecommnendatons for mmprovement. The SORAR model's implementation  mvolves
i cquestioning. reading. analyzine. and recommending improvements. aligning with the
pose study to e sh of existing cvaluation methods (Agsusiing &
Mukhtaruddin. 2019 Cheng & Zhao. 2020).

Compared with previous research. which primarily focused on static evaluation approaches such

as SO3R. SQAR. THIEVES, and QAR. the inttoduction of the SQRAR model represents an
advancement in coursebook evaluation methodology O¥udisna % Jusis 20205 Bybidel 2002
Tsiplakides. 2011). While traditional methods mainly ling str SQRAR adopts a

comprebensive approach, integrating dynamic assessiment principles and emphasizing Interactior and
negotiation in the evaluation process. Furthermore. the results highlight the benefits of dynamic
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my outline should be. which affects my writling process.” This claim reflects the need for
clearer guidelines on how to create effective outlines.
3.2_Discussion

The findings indicate that while a majority of smdents recognize the benefits of outlining.
significant challenges remain. The positive perceptions align with previous research by Butterfuss e/
al. (2024). which found that outlining improves text coherence and organization. Like Butterfuss ez
al. (2021). other experts, Johnson and T.ee (2022) found that the use of outlines helps students maintain
coherence and cohesion in their writing. leading to higher-quality expository essays. ITowever. the
challenges identified. such as difficulty in creating and translating outlines. suggest that additional
instructional support is needed. Kramer (2021) proposes that an outline acts as the foundauton for
completed writing. serving as a guide to incorporate personal insights and ideas. Another expert.
Caulfield (2020), argues that outline helps students maintain a clear focus on their main argument,
leading to higher quality expository texts. I.ike the previous experts. Parker (2020) conducted a study
showing that using outlines aided students in enhancing their critical and analytical thinking abilities.
In the case of academic writing. Li er a/. (2024) found that using structured approaches. such as
outlining. immproves the clarity and coherence of academic writing. Wisernan (2023) adds that outline
also gives practical benefits to leaming. The use of outline makes structured educational methods
more effective and efficient in the class of writing. Using an outline, stidents finish their writing
assignments in time and satisfactorily. From the experiments on transformative learning theory in
practice. Dirkx (2021) summarized that using an outline to develop expository text helps students
develop innovative and creative applications of tansformative leaming theory in practice. Forment
(2022) adds that the use of outlines expands students’ creativity by involving their cross-cultural issues
in the theory and practice of transformative learning. ‘Lhis means that students gain enrichment from
developing an outline into an expository text. with topics related to their own experiences. thereby
providing transformative impacts on them. It is also worth noting that expository type lexts involve
critical thinking that helps smdents improve their logical reasoning and argumentation skills
(Figenaner 2024). Further, Flansman and Kubik (2023). propose that ourlining procechire to develop
expository text is a sngxnﬁc—un technique of metacognitive strategy. which helps students develop an
awareness of their thinking processes as they leam. This technique helps students focus with greater
intention. reflect on their existing knowledge versus information they still need to learn. recognize
errors in their thinking, and develop practices for effective learning. All these comprehensive studics
related ro stuctured leaming. in the forms of ourlining for exposifory texr, provide spectrums of
benefits not only to the writing skills, but also to students” critical thinking skills, to reinforce students”
reflexive and transformative learning. and to enhance students’ engagement and learning outcomes
(Baskaran ez /.. 2024). Moreover, oullining procedure for exposilory text improves students’ wriling
skills and in turn enhance their reading comprehension (Aktas, ot al.. 2023).

The significant gender difference in perceptions suggests that female students may find outlining
more beneficial than male students. This could be due to differences in learning styles or prior
experiences with writing instmiction. Smdies by Gil (2024) have shown that gender socialization
affects how students approach their studies. Women are often socialized to be more organized and
diligent in their academic efforts. Outlining can be a tool that aligns well with these behaviors.
potentially making it more beneficial for female students. Blackwood (2020) adds that her study in
Cornell University found that women reported lower perceptions of their scientific abilities and were
more aware of gender identity, which influenced their participation in active learming environments.

N e 1 uther r s needed to explore these differences in more detail. The findings of
this smdy provide valuable insights into students® perceptions and challenges in using outlines to
develop exposition texts data reveal a complex picture. highlighting both the benefits and
difficultics associated with outlining procedures. The quantitative data indicate that a significant
majority of students (80%) perceive outlining as a beneficial tool for organizing their thoughts and
improving the coherence of their exposition texts. This aligns with previous research by Butterfuss. e/
al. (2024). which found that outlining enhances text coherence and organization. The high mean score
(Mean = 1.2, SD — 0.8) for positive perceptions further underscores the general acceptance and
perceived urility of ontlining nn\ong students.

er. a Yy (20%%) of students view outining as lu_ue—(.ou;lu.uu.lg and tedious.
This Sentiment 1a Feflected I the Tower mean SCore Tor Neparive perceptions (Mean — 2.1, SD — 1,03,
R.Y., & 2 and 1 using wrnng.....)

Muhammadiyah University of Sidoarjo

1) Prospective EFL teachers’ perception toward teaching English vocabulary
through poetry

00 Arte S

Frospectve L teachers perception toward teaching knalish vocabulary

i Pr z ¥ learning with the media  to  teach gy roper
integration of language skills and . 11 and (Su & Dewi Ugwuozor. 2020).
pronuncint of literncy les ® They are also e opposite explanat w mes (1997, who
included in receptive and productive skills because t states that the i i is not only
studonts will produce o written text (hrough spelling with about and Lut the
their vocabulary and corrcetly pronouncing the pocm. Tones (1997) mentions two aspcects of teaching

- pronunciation  that must  be  addressed.  They  arc

srrey 1
Fwenty-three out of eighty-se

v stude:

tn perceived that and o

poetry could direct in N noticed because students’ personality. emotion, value.
Letter. Most  participants view poetry as a  guide in 2 et Wlripiontnaaiion [GF
i words of its offcctivencas and er. Acton in Jones c 7) adds that preparing
clements. A respondent argucd. “The things thar can = those v how
improve - i xe the of the individuals pronounce has much to de with their personality
poemn such as the rhyme. rhythm, and meter” (. 119) and emotions at any given tine,
While the other viewed ng poetry out loud train R 2 to the above. poctry as
i P f - aound media  in can give a

integrating  those  previous  argun

» v
ately.” (P, F24). The clements of poetry in solution ata it
help students imagine fictional people,

approp

mproving pronunciation are also stated by Mart (2021). Literary taxt can

Mart reveals that students’ ears quickly catch rhythios and events. and even their own

mound sinactron)in podtsy; T ore. 1i i Eoior g and they can focl part of the foxt (Cushing. 2018). Williams

SR T o 7 mnel R _ (2018) also reveals that the spoken form of poctry can help

a stdy from IS i e i (2019) about using their . honor lhe-r voices and

song, lyrics, and poetry supports the students’ views in the experiences. and supy cultural zh poetry.

present study. The study results reveal that vocabulary and as media to learn pronunciation. they can =nnsn—uct their

pronunciation arc the skills facilitated by sonz. lyrics. and ion using and . Besides. Jones (1997)
aimizing the other aspects of languagc. alko armues that speakers can control their nerves or inner

states by tral with a - text

ning their

s be e songs. lyrics. and poetry are seen as enjoyvable ¥

nd s Vit activitiee wead bLased on their daily context

connecting with students’ daily lives. ides. & Y *

Marles (1992) 1 that ana Kreiner et al. (2002) state that spelling is a component of
in i pronunciation  is  impossible writing skills. Their findings ate that spelling crrors are

Therefore, they propose to mive students a short poem or BadiatuaA Ea el T, MBI, Yo AGasN Thor sBalling

prose text to tain students’ rhytlun aud intonation  in affects students’ writing skills. In the written language. the

pronouncing words. i £ wor =
The other views from the respondents that can be and spelling patterns (Brown, 201 1: Werh & Wollschlager.,

highlighted were about the approac 2019). IKelly & Gavian (2020) mention

pro; Cintion by intemrating poetry as o i stages alisgn with students’ spelling develop

There were two different opinions about the approaches to stage is the ‘preconumunicative stage’ in which students write

teaching pronunciation with poetry. The first perceived "The random letters that do not sound or T}

<
‘semi phonctic stage’ when the spellers
that rcpresent sound. The third the
¢h the spellers spell the word in the
The next stage is

approaches that the FEFI. feacher can use arc 1) the

icari liste: and  imitating:  2)
sl pair practice where we provide exaumles of
problematic sounds in  the tmrget lLmguage: 3)

ve to who are where the spellers start to think abou
lacking in pronunciation” (P. E13). The other participant visually. The last stage is ‘correct or ‘dictionary’ spelling.
argued, “Using poetry in the classroom with i which is the stage where the spellers have alrendy developed
repent the method nud reading aloud method is s Svek the yehrs With gosd waiting. Creadve. flexible. sud

Yy to ! (P. I'27). Based on to make spellulb ability a

hods previous argpumecntations. oven though good writing skill. r-mn-y provides a source to train studcnrs’
of i they tried to construct spelling ability to gain good writing and vocabulary (Einch.

A4 produce  proper  pronunc . Relati © 2008
construction : ivisi can be intesr with poetry as
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contains  creativity. flexibility. and
' ability 1o record descriptions
and visualize ideas. which links them between content and
concept of writing (McWhorter & Bullion-Mears, 1997).
Some 1 also the reflection of ideas.
The first argued. "... they could reflect their ideas. their
cmotions or sensc, and their vocabularies into a good

the img of on work.
They in that rei from the teacher can be
delivered orally or in writing. This feedback shows

appreciation. suggests whether their diction and language
style imitate others' work, and engages their ideas in forming
their poem.

According to Mudziclwana (2016). EFL teachers should

writing" (P. B29). The following
poem provides with oppor to enrich
their vocabulary by presenting words not u)cludcd in L2
textbooks. While in many 1 are
generally asked 1o learmn mmugh g and
translating. poetry can be a valuable pedagogical tool in the
EFL classroom that introd the and
allows the combination of lc.u_h“lg form and content to the
real-life context" (P. E3). Liao (2018) shows several pieces
of evidence of poetry writing in EFL classrooms related to
the real-life context that the participant mentioned. Liao
mentioned that EFL smdents tend to write poetry based on
their voices. such as their experiences and significant events.
It can be said that they usually write descriptive. direct.
emotional, and personal poems. Nanda and Susanto (2020)
also support that this kind of literature provides broadly
written material covering human issues and social
background. Therefore. word numbers. word features. Word
frequency. and word form can be explored by i
and their i ry (Amri & Ba
Liao, 2018).

The other arguments from the respondents in improving
students’ spelling were about small group discussions and
feedback on their writing. A respondent revealed. "

ctermining vocabulary in writing a poem is unponant
Some m be used are think-pair-share and
Vocabulary Self-Strategy (VSS). In think-pair- e. the

can di some they have prepared.
while in VSS. they can claborate their vocabulary. and later.
they will get some new vocabulary through their fiends'
poetry” (P. F11). From both there were
of exchanging information in exploring their vocabulary
lists. Tt was in line with Issitt & Issitt (2010). who stated that
small group iom is iate for gui o
write poetry. Interaction with balanced chemistry will give
them the freedom to explore Most
usually feel c()nlforhlbl: (li:icu:is"lg with their pair or in a
small group (Issitt & . 2010). Besides. Moolman (2015)
adds that giving ion to the v in the poetry
writing process is essential for developing coherent lines and
good rhymes. Conversely, a respondent argued, "The teacher
must provide feedback on students' writing. .... The teacher
also has to explain that they can use any words that can
express themselves in poetry." (P. F26). The study about
poetry writing by et al. (2019)

g activities with practice in pruduung
words within a social that v
learning. It can be reflected in using pocuy to pnoduce their
own words through a writing activity. Further,
Quinm (2016) emphasizes that poetry is a short and simple
text to illustrate 1 It that in
poctry writing. the students must think and decide about
their topic and ¥ gz their y and
whole in every line. In writing a poem,
the students not only produce a written form of words but
also relate to its spelling and their look to form a meaning
(Brown. 2011).
Word Meaning
Amntika (2017) states that poetry contains powerful and sharp
picturcs in painting imagcs and scnscs through language.
Poctry offers meaningful activitics that provide multi-
i i to give to give critical
rcasons whilc interpreting the content bascd on its language
features (Gonen. 2018: Herlina, 2016: Nishibara, 2022
During the interpr v k ge must be
improved because the students must know the meaning of
cach word in the line. Dcaling with this point, languagc
featurcs in poctry can create mecaningful analysis activitics.
Brown (2011) and Harmer (2003) explain that in learning
about word meaning. the students will identify the meaning
of a word and the association of a word or the possibility of
its s and d Bascd
on the results of the present study, word meaning was
perecived by 39% of the respondents. The reasons and
about kind ions in word mcaning arc scen

below.

Pollio et al. (1990) mention the principal maxim of
figumative language such as the figures of speech (e
metaphor. simile. irony. idiom). figurative language is not
conceptually functional, figurative language in literal usage
and figurative language that exists across languages.
historical era, cultural gr Poetry
figsumtive language to beautify language expres
poetry (Anggiamurni. 2020). As a way to say something
other than an ordinary way ( 2020: Pr: &
amuclsson, 2007), poetry must a broad v
to express a particular H T C 51 i
provides with knowledge about its type
and vocabulary used in expressing something differently.
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According to O’Brien (2010),
figurative 1 reflects

the abuhry to interpret

ge and the

of rel Rcf::xnng to that point.
the respondent also highlighted that "._. asking students to
analyze a poem and playing games by mentioning the
example of figurative language whether it is personification,
hyperbole, metaphor, or simile. Then students also mention
examples used in everyday language” (P. F9). From that
view, figurcs of spcech contiu.u broad word m:iu-\ulgs in the
form of various symb: The other
view respondent also supported that "Language in poctry is
full of figures of speech, idioms. have hidden and
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knowledge of vocabulary if we can enrich our vocabulary,
that will make us more effective in communicating using
English" (P. C19). The other view also perccived that "
asking learners to read poetry ... could make them familiar
with the vocabulary used in poetry and make it possible to
use in real life. Finally. poetry also sharpens English
learners’ understanding of the meaning of each word used
the English language..." (P. F4). Thus. poectry provides
media to learn about communicative language differently.
Regarding colloquial as an informal lﬂng\r\ge there must

other So that must use high abilities or
harder effort to understand poetry (P A29). l-nguranve
language can give 1y and
methodically of specific 1 (,\nmn 2017).
The other view toward improving vocabulary in the
figurative language of poctry was in the integration of
teaching strategy. A x an that can be
used to in studying figurative
is by r is a way of thinking to
analyze the content of a text” (P. G24). Even though the way
of thinking can be gained through reading. Burklund (1955)
offers techniques to help students learn about figurative
language, such as removing misconceptions, offering the
relation of art to reality. and rationale of figurative specch.
The last is preparing exercises that are assimilated with the
imaginative association. Through that strategy.

be a question about s for
ic purposes. A study by Imamovié-Topei¢ & Weger
(2017) p! of the relationship between

colloquial 1 and d i it in
EFL classrooms. Tt shows that academic language has more
special linguistic performance ability: besides. in this study,
the students can adapt and differentiate the usc of academic
aud colloqv.ual language. Colloquial language is nceeded in

ion: the cl usually provides formal
materials that formal In this
case, teachers' guidance in providing students with

contextual media on language learning colloquial language
can also be acquired in a formal class sctting (Imamovié-

Topci¢ & Weger, 2017).

A z Words
Fleven parnc-p:mm pe1ce|ved that unfamiliar words in
poctry could lary by finding

be able to train their figurative competence (P
Samuel: 2007).

Students can understand figurative language by
analyzing the literal n i of the before
transforming the meaning behind the sentences by deriving
an interpretation (Gibbs et al.. 1993). Therefore. a process of
vocabulary interpretation is based on its literal meaning and
hidden An ar from a r revealed.
"Students will remember the new words that exist in the
poctry because of the unique and beautiful words that have
hidden meaning which is challenging to be analyzed by
them" (P. F20). It that ive could
also attract students' learning process. Figurative language is

a way to ry and cognitive
processes in leamlng

2 Co r
Colloquial language means informal English. ofien used in
daily n (T 2020). Col i can be

found in poetry since this lltcrary work is a medium to
or cxpre In its use as

language in daily communication. eleven participants
perceived that vocabulary in poetry could be practiced in
daily ion for the A 1 1

".... with difficult words we will be able to increase our

iliar words in poetry. A participant viewed. "The
teacher can teach the students by asking them to read a book.
--.. and ask them to open their dictionary to find the meaning
of the words..." (P. F8). On the other hand, a contradictory
argument was found. Knight (1994) argues that a dictionary
is di aged from a word's mcaning: its usc is
suggested only as a last ool in finding the word's meaning.
It causes a di ion during di

Lin et al. (2017) suggest providing A R S S
text in order to give students a chance to analyze the
meaning of unfamiliar words directly. Based on the
argumecntation above., it doecs not mecan that using a
dictionary to analyze word meaning distracts learning. but it
is a tool to imp . Further, relating to
the contextual text. poctry provides contextual text that
students can read and guess unfamiliar words before they
find them in the dictionary.

The other participant perceived that the ... ‘Engage
Study. and Active' method supports teaching vocabulary i
EFL classrooms. ... in the 'study’ stage, students analyze the
poctry by underlining and listing the types of vocabulary
they found in poetry. In ‘active’ phase, students find the
meaning of word of poetry that their friend read in the front
of the cla: (P. F30). It can be scen that the respondent
highlighted students’ active leaming. Finding unfamiliar
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April 2024 / Volume 9 / Is

119



NI Komang Ane Suwastini, Putu Rahmayant

Prospective FFL teachers” perception toward teaching English vocabulary

s or ary supp ilities and prop a that might be ‘wrong'
learming (Loper C. nnmlllo, 1995). The students actively rather than mive the wight' ans in to be
create  their while confirm  their 1y (< 1997). It means the students must

interpretation of an unfamiliar word they found.

Word Use
Tn the recent teaching activities about word use. teachers
usually went straight 1o the textbook sources in using words
and them into On the other hand, Cushing
(2018) reveals that teachers have started to use literary work
in teaching word use, 1y s and
collocation. which the present study highlighted. Cushing
(2018) explains that poetry hits the chance in teaching
from as o in the
conceptual context of poctry that is "puzzled." which gives
students right and wrong answers. In short. poetry gives

accurate word use to be by the
in its i 5. The
expenstion dlibws The s OF BEey. (6 Tadiliare aratmrmar

learning.

=

to Brown (2011). activities in analyzing
srammatical function arc explaining the pattern in a
sent

construet their structure by using the word by the possibility
of using various words to produce several lines in poctry.
In leaming word use, some possibilities can be caused by

for such as i

used in a word. types of words to be used. and where. when.

and how often this word is used (Brown. 2011). It engages

creativity and critical thin srammar lecarning throush

poetry from those A of i
and 1gze might occur

during thia process (Stwastini & Drewei. 2023: Suwastini st
al., 2023: Zhong, 2018). Leaming about language use
recalling and using multiple aspects of a word that contain
receptive and productive vocabulary. Zhong (2018) explains

that s e is the ability to recall
1tipl of word dge in and
while i ze is the ability to use

multiple aspects of word knowledge in writing and speaking.
Thus. poctry as the medium for leaming srammar offers an
o on other i skills.

in Using Ct

c i rord and the item:

e e e ks o “”"* el o ‘: Brown (2011) states that although EFL students have already

book by Master (2017) di the of many uscfil g e ICIE ¥
strucrures make their for the

srammar, such as a group of words, the verb tense system.
nouns. adverbs. and = those
elements will improve the grammatical competence of
sludau; Aulhculn, material is an effective teaching medium

Arindora et _al.
(2021) Snwasmu, Arvawan ct al. (2023). and Suwastini &
Dewi (2023) arguc that poctry can give direct exposure to
srammatical. lexical. and

poetry analysis: it also supports effective Sraians laarming
before students have the automatic production of their
sentences. They can analyze the use of srammatical
functions before they produce and use the grammatical rules.

Six out of ecighty-seven respondents perceived that
poetry could improve students’ grammar. Some views could
be highli about the a and ies in

words. Therefore., Brown adds that it is crucial to increase
the ze o i where can use any

words together to create an and i
A participant said. "Through analyzing poetry. the students’
language awarcness and critical thinking skills have
improved.” (P. D9). Tt mcans that through poctry analysis.
students are trained to be aware of the use of words. G
(2021) argues that collocation in poetry is unique because it
is a deviation seen as an aesthetic device. Further.
collocation can be defined as an arbitrary or conventional
combination of words that can be divided info lexical and
Eutagi et al.. 2008: lluang & ©

2021: Moehkardi, 2002).

Relating to the types of word combinations. in learning
v poeuy. they must decide the correct

to improve students’ grammar. The first r
"The activity of acquiring the things that happcn-:d in poctry

will imp and their ability to know
sentence structure P. B25). he other respondent
P ived. "The can use ic. reader .
forr approaches to tcach a lexical item or

srammatical structure so the students can have a meaningful
comtext.” (P. 1i7). Concerning this. strategy in teaching
grammar is based on teachers’ view on "what grammar i
(Cameron, 1997). Students can be helped to discover its use
for themselves if they are allowed to apply different

of words. her it is a lexical collocation or
srammatical collocation, to form a correct meaning. Besides,
they also need to consider the aesthetic derivation of
particular collocations in poetry. A respondent said,
“Teaching students to read and evaluate each word of a text
can also use short poetry. .... it is aimed for students to be
able to understand the meaning of the poctry they make." (P.
D25). Based on that argumentation. it might be hard for the
students to decide the derivation in the literary work. but
teachers must be able to give their students a suitable level
of poetry. Brown (201 1) supports that in giving exercises for
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Ni Komang Arie Suwastini, Putu Rahmayanti

7 April 2024 / Volurme 9 / Issue 1

EFL teachers.

toward teaching English vocabulary

colocation, teachers give flexible variety and let the students
feel the helpful group of words. Further, 'Brown (201 l ) adds

students' level. They will learn vocabulary in a short text
with rich features. Thus, they learn all elements of

that ofa 1 are i 1

when placed in a meaningful sequence. As poetry contains
contextual meaning, Nanda and Susanto (2011) highlight
that poetry exposes various norms of language use and
awareness through its uniqueness.

This research implies using poetry and songs to improve

v within contextual sources.

‘While vocabulary helps students comprehend receptive
skills (i.e., reading and listening), it also helps students'
productive skills (i.e. speaking and writing). More
specifically, using poetry in EFL class could positively
affect students' writing skills because of the improved

students' vocabulary, especially in English
education. Moreover, referring to related articles from
Suwastini et al. (2023) and Suwastini & Dewi (2023), poetry
is also considered to improve speaking and reading skills.
Considering that vocab is very crucial for supporting
speaking and reading skills. the arguments of the two studies
above underlie the argument for the importance of involving
poetry in EFL textbooks in Indonesia. At the university
level. especially in the English Education Study Program.
prospective EFL teachers need to know how to use poetry to

compr and the tion of the complex written
text. As writing is the practice of jotting down ideas. having
ideas from understanding poems can support students’
writing proce: In the meantime, exposure to the complex
use of English in a poem could improve students’ eloquence
in their writing, affecting the quality of their writing results.
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2) Artificial Intelligence in English Language Teaching: Fostering Joint Enterprise
in Online Communities
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Artificial Intelligence in Engl

h Language Teaching

Value of Teacher Presence orcover., these Faccbook  groups  ser as

COlL‘\bO‘t‘!!lVe plnlronns XO'I lﬂ)Pl"onllﬂ Ped‘\ﬁoi!lc‘“ su-ateme .
Discussions Emerging Technologies and ChatGPT for Tt (2022) for
Teachers groups emphasize the vital role of tencher presence profossional (Ievelu]nuenl ProeEmi . Teathaie " tars
alongside AI tools in education. Teachers agree that \vlnle AI resources and experiences. pointing toward an evolving
enhances teaching and learming, their human spproach that combines traditional and novel

crucial for best outcomes. In Emerging Technologies group.
DDE questioned Al's impact on leaming quality: “Pupils
might prefer the robot. but what impact does it have on the
quality of their learning overall?” highlighting the necessity
of teacher n\lidnnce TLA observed the importance of teacher

AT “The was
Very sood, but the stadent needed my help 1o understand o
feedback." In ChatGPT for Teachers group. PM suressed the
teacher's crucial role in evaluati even

strategies. This aspect of Joint Enterprise is crucial, as it
i scorol Hisalas S collutoratve leaming and problem-
solving among teachers, which is also supported by empirical
evidence from Vazhayil et al. (2019).

The discussions within mue moups ore not merely
platforms for : 1 v ctive spaces
where teachers u'nucally el e collaboratively
produce . his the  basic

of VCoP by i rich

per
with Al assistance: "it [m] jmperative that the teacher does
the mmkum MKE that “the understanding of the

that the
the person

S and ¢
performing should be assessed by

on
cthics, cvidence-basod practices. and the complex role of
in Th i 1 hint

pa Iu.uhnly

s for future scholarly i
ce

discussions assert the irreplaceable va of teacher: involvement.
integrated classrooms. recognizing their role in providing In > an Challenges
nuanced  understanding,  interaction. and  guidance. discussions related 1o AI ools 14 these Fm..ehonk groups
indamental for effective teaching and learning. encapsulate ar. journey of teachers within the
framework  of  Joint  Enterprise. ju\u'ney is
D! 58 for C and C = characterized by mutual ethical i
and a col ort to challenges. integral to
The di se in open oups vividl efrf 1y har AT while
the Joint Enterprise aspect or Virtual Communities of prcservlnn the core vnlucs and cmcacy of the teaching
ractice (VCoP), pa and on. Th rdeavor highlights the critica

challenges associated with d:le mtegranon of Al tools in (ole of coxnm\.\nlty-dllven efforts in navigating the
education. This 1 mere ies of AT in ion, ensuring that
adoption of new a broader these technologies enrich the learning cxpcrlcnce in
commmitment to address the mul 1 cthical, i ali; with  the 1 princi of effective
and ion. teaching.

Tenchers within these mroups have collectively voiced
concerns about over-reliance on tools. echoing the CONCLUSION
VCoP's concept of Joint Enterprise that emphasizes shared
norms and collective goals. Fears of Al replacing human The present study enriches the theoretical framework of
intellectual effort in leaming processes and potentially taking Virtual Communities  of sctice  (VCoP), particularly

teacher roles reflect a unified stance among teachers toward
preserving the integrity and efficacy of

within the ELT field as it increasingly intersects with AT

¥
particularly ‘concerning data

of Joint Enterprise. waditionally

The
Ethical considerations, understood as the shared domain of interest among
privacy and the for tools, have © 2 o sar S
been at the of these di Teachers critically s (Wenger et _al. 2002), has been

cal
of
Carpenter

dichotomize ethical issues, cont
deliberation that
policy (h“m.m.mim.

uting to o collective et
oy n

This approach aligns with

expanded in the context of this study. It now encompasses
not only the collective goal of intcgrating Al tools into

teaching practice but also a shared commitment to ethical

:\nd Frutka 15)'s findings on the role of online rations and critical awarcness in the usc of thesc
n fostering Collnborative THD. aaie
Simultaneously, there is = lanced view towards

educational technology. with collective calls
validation of AT (ool efficacy. T1
ine with Selwyn (2016)"

for empirical

these groups also stress the irreplaceable role of humen

chers in ensuri ional mtelligence and personalized
nndesmmnding. factors et 10 bo, fally seplicand. by AT
technologies.

Journml of Fnglis v /e

Ietiewser g esesse -~

3) Blended learning intervention on the students’

This study's findings highlight that Joint Enterprisc,
a key element of Virtual Communities of Practice (VCoP),
is evident in the diverse roles assumed by community
T

embers. These roles include those who share information,
and leamners.
of

seek knowledge. cr
enhances the richness
particularly in discussion

This varicty of roles
community's interactions,
round AT tools.

the
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achievement with different personality traits

Balais Husain, Sn Setyarini Abasa

. Pupung i

Blended learming intervention on the students” reading comprehension

ceording 1o my mood and withour any pressure from rhe Th consistent with (Kheirzadch & Birgani
teacher.  (p6.7). 2018). The | findings of this study indicate that blended
learning has a substantial positive impact on the reading

A multi-way instructional model and the advantages it
ofgers

which ad
face instruction. had been deemed feasible by some sludenls
for usc in the instuctional proccss.

comprehension Tranian
Therefore.

ignificance OF GUNZINE

of Fosal

sh languasc learncrs.
suesses  the

ey model

the learni

% pr 3
Kheirzadeh Birgani (2018) did not consider personality

T belteve this merhod is ’"xhlv « 7e, p ) traits as one of the external factors that significanty affect
& a Iy with i in i i when using
rechnological learning™ (p 1. ln), the blended learning model. Although the results of thi
% - study are identical to those of previous studies. students'
Tod s it 7 diod is Detiar fHiar performance in ading comprehension improves afte
one-way instructional models D) the learning model.
, s AL e 202
% anitng S, emding s iao dc“-r":nl‘l:cr previ. risludy by R Zhou & Chen (2020
Wayl s Uctonsl syElcn. auide ledriung ol chgagihg and Vort i ditiie (B pendeiine 15 vk revealod m.u two-way
b o . learning was more cffective than
SZace oo Iamning UL (100 ICh pre e, argued that face-to-face and online systems should be
mnkmg it difficulr for me 1o ompwlmnd 'I'P marerial applicd cqually to cncourage smdents’ flexibility and
P 4 that . which independence during Llnuualic shiﬂs in study schedules
T dominated by the use of applltalron tools, allows me 1o during the syllabus assists
explore the knowledge I have and express my ideas wirhour Sradonts I ermanizing their sehedules CHEvely. On the
being embarrassed by having 1o meel face-to-face with other hand. reading assignments are less appealing fo
classmates or teachers "(p6.5). studcnts than, onlinc ; and

. rhis s rwo main
Seace-ro- (lppll‘( ation-based. This
stemn is inmriguing because, during the face-io-

Sace learning process. the teacher divides students into larse

Sace  and

videos. 1t differs from the feedback provided by students in
the most recent study. Where application-dominated learning
is p-eruable to face- m-race learning. which miggers student

this model

epeatiti Maoa that this

or pair groups so thar I can share knowledge abour the ome

matertal. In contrasi, the material is packaged very well system reduces anxiety and does not involve direct pressure

when using the s so that it from the teacher during the a

senerares grear curiosin: abour i subject marter” (p7.S). Dus 1o {he hn.nh‘hulh of the internet network. blended
dth system is generally well-

could L

=
y hy lecarning with a synchronous

Oher sudents reported that the blended leamning model
the poor

o iea can also be uuplexuemed

¥ Indeed. Al (2019) found that students are
A that the v of the ed are = v siastic abour i digital tools for
asynchronous. allowing. me (o satn l.nawlulgn. evern when language learning. It Was in line with the study had been
my interner connection is poor’ (pS.S) conducted by Basr al., who voiced out that

et 2021).
techmology coul ahanc!

T originare in a rural area, and blended learning based on educational < e the students' 1ICT
an  assnchronous svstem accommodates mn study  needs skills. Tn recent years Fducational technology has scen a
espire an 9. 8) slight increase. and it is regarded as flourishing and well-

Bascd on the ngs. it was known that the averasc
't

ted for the 1

s 2016:
Zhou ct al.. 2020).

age C et al.,

n
learning outcomes of inixed ted and

students who use blended learning were higher compared to
those of mixed i who use

PHOAAT Sabith LERthins
in cvaluating smudent progress and defermining approp:
&

1lecarning Tintor cven Mough both =Mifing el x the et i ey e l'he
had different learning outcomes. these learning models were e e X0 i o L. 20185
generally regarded ffective due to the N-gain score .IW", ekl e e
being less than 40%. As scen from the interview result, 2 y oL ok S iy Talaxi
Ple"dgd.oll‘:s;'““"“ modals. Wwere. regarded, as "“.‘l':;:é:‘i insn‘uction. Teacher involvement is the most effective
3 = = % i = e mediator in blended lcarmming (Mnller & Wualf, 2022).
i 3 < e k, > Incorporating digital educational tools into the classroon
= . oy ® to more
oy ] and ity thus, the teacher's role shifis from a dominant lecturer to a
suide. or etal.. 2020)
Journal of Fnglish Fducators < = umaIia A IAANdeX Phpyces 34 Aprt 2024/ Volume 9 / txsue 1
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A previous study on mixed learning in secondary and
higher education has identified four cnucal success t’lCIOI

Blended learning intervention on the students’ reading comprehension .........

connected. Significant factors affecting the efficacy of e-
learning have been identified as learmmer characteristics

(1) the sigmificance of teacher (2) the 1 (Varela et al., 2012). Personality has a sigmificant impact on
tools’ technical operation. (3) the pr s effecti in  the of online leaming in terms of overall academic
terms of student achicvement. (4) the significance of  outcomcs. retention rates, and lcarmer satisfaction with

recogmizing blended learning as little more th
incorporating technology into instruction unless it i
and teacher-dirccted. nadllloual
and digital classroom instruction (Vaughan, 2014).

Several studies have been conducted to understand better
how personality type affects learning. Personality type can
impact a student's leamning proce: Tntroverts are more
likely than extroverts to apply what they have learned in one
class to another and achieve higher grades., which allows
students to work at their own pace. Introverted individuals
outperform extroverted individuals. Inroverts may exhibit

aut the y for solitary work. and the
ability to produce xdcas independently (Bc 74,11 et
2015). In a series of threaded discussions. Lee & Lee (20
the between  different personamy
types (extroverts. introverts, and mixed). According to the
findings. extroverted and mixed proup participants posted
igni 1y more than introverted groups. The
findings show that extrovert-only and introvert-and-introvert
groups  interacted ore  socially. intemctively, and
cognitively than groups with only introverted members. In
addition, the mixed groups had a higher level
metacognitive interaction than the other groups.

Furthermore, another finding revealed that the average
lcarning of i te who usc
learning differ from those of extroverted students Who use

of

onh 1e and mixed approach-based struction (Bolliger &
2012). A study Keller & Karau (2013)
dlscovcr::d a significant corrclation between lcarner
personality and online learning perceptions based on
engagement, value. overall evaluation,
anxiety/fr Fe for online courses. Thu
the personality factor is considered critical for
learning.

Despite the researcher’s best efforts to avoid bias in this
study. this research has a number of flaws. Th
focuses on improvi s' reading
the dimensions of

online

= s
introvert and cxtrovert personality:
ambivert students arce excluded. In addition. the rescarcher
did not include control variables in the measurement of
variables. thereby choosing to leave open the possibility that
cxtcrnal factors caused the cﬂll:ulanon results to be biased. It
is perhaps that future similar

will i not in nus study.

CONCLUSION
To sum up. According to the learning model
can provide cnhanced learning results for introverted

students even though this leaming approach is generally less
cffective. The blended leaming paradigm also has various

traditional learning models. Many facto:
success or failure. Students may ravor
setting if their personality that p

incorporating face-to-face and online u:lstrucnon is prefexred
by some n tudents may prefer a
hybrid approach, while others may prefer a more flexible
approach incorporating face-to-face and omline instruction.
Harmonics with Keshavarz & Hulus' statement (2019). thc')’

ors to
onc cducational

flexibility. the capacny to mcct the
demands of d i
mcrcascd student abilities. cfﬂcicucy: and

lity. The ue of 1 i is
based on the idea that these findings can be used to inform
the design of learning lels that nal factors
lnﬂuenclng leaming improvement. addition, blended
e an asynchronous system application can

technology

said that students’ personality influence their les
profirendts; “Extrovert ‘students_typically: ‘fovor  blended
lcarning. while introvert students do not. Teachers should be
cautious not to force xnrrovcncd students with diverse
learning preferences o in blended learning.

Indeed. Kinm et (7017)_ elarifies that two principal
factors determine Ihe effectiveness of blended learming:

student characteristics and learning design through advanced
technologies.

i to the findi of Manal (2021). Introverts
preferred online courses, while extroverts and perceivers
preferred classroom instruction. Extroverted are more likely
to miss out on social interactions when taking classcs online.
Introverts cited anxiety as a reason for their tense state
during class. According to rescarch. online leaming was
morc appecaling to intuitive than in traditional classroom
settings (Daughenbau et _al.. 2002). Although srudents

dLL()‘l'l‘lll(x‘altt the leaming nccd.\ of \lu(l:nl\ regardless of

or Moreover, the
blended learmning model aims to equip students to leam
through virtual devices in order to pique their interest in the
taught matcrial. Thus. this lcarmning modecl inspircs tcachers
and learning developers to design and develop inmovative
teaching media and encourages changes in the preparation of
tcaching matcrials that significantly impact pcdagogical
quality.
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The Profile of EFL Students’ Critical Thinking Skills

Inssysti Fitriyssh Asrirmawati, Jurmsarist Jurmsrisati

Messuring Critical Thinking Skills through Wiiting Performance

14 FWN 3 3 2 2
15 SAS 4 3 3 2
16 RT 3 3 3 3
17 RNA 3 3 3 3
18  SAL 3 o 3 3
19 TZH 3 3 3 2
20 TAW 3 3 3 2
21 IRP 4 3 3 3
22 YHA 3 3 2 >
23 Alf 2 3 2 1.5
24 AW 3 3 2 1
25 HEP 2 3 2 1
26 HPL 2 3 3 1
27 JRE 2.5 3 3 2
28 MAH 3 3 3 2
29 MIA 3 3 2 1
30 RE 4 3 4 3
31 MRd 3 3 3 2
2 MRS < 3 3 2
33 1K 3 3 2 1
31 EODS 3 3 3 2
3s 3 2 1
36 GAH 3 3 3 2
37 AF 3 3 3 2
38  ASM 3 3 3 2
39 DWW 3 3 3 3
10 AP 2 3 3 2
Mean 303 318 2.85 2.33
Score

Table 6 indicates that the mean score for analysis is 3.03
which is classified as high while the mean score for
solution is 3.18 that is classified as high. too. Then. the
mean score for argument is 2.85 which is catcgorized as
medium whereas the mean score for evidence is 2.33
which is categorized as low.

The critical thinking skills of the subjects of the
study were measuwred through a writing test with four
indicators derived from (Facione. 2015) namely the depth

represent their skills in thinking critically pertaining to their
skills in analyzing the cct of a problem.
ing a viable ion. pr g logic ar and
supporting their arguments with sufficient evidence.
Specifically. the subjects showed high level of critical
thinking in analyzing the 1c indicated by the score 3.03
and providing viable solution indicated by the score 3.18.
They were able to distinguish the cause and the effect of the
real-life issues in werland socictics. For instance, the
> i the in ing the soci
aware of the cleanliness of the rivers in Banjarmasin and
thus they proposed the government not only to provide
various trash bins but also to remind the society through
and . Some of the
subjects wrote that giving punishment e people who litter
in the rivers might not be effective. These aspects were
taken into their consideration and thus they provided viable
solutions  such  as a the
for clean
and rivers. This that the subj
Conse of thé Aty rivers and. they, consider the conseausnce
also. As stated by (Lai & Viecring. 2012) and (Eacione.
2015), one indicator of being able to think critically is the
ability to analyze a problem and the cansal relationship o
cach factor. The possible reason for this is the use of real-
life issues as the topics that they write enable them to
explain what causes the problem and the cffcets that the
problem brings to socicty. As revealed in studies,
familiarity on the topic of writing may cnhance students’
writing performance (Lin, 2018).
Ilowever. in the component of providing argument
the subjects showed medium level of ability while in the
of p had low level
of skill. Their were not
supported with sufficient evidence. For example. in an
essay that the subject argzued on the use of punishment as an
effective way to reduce people littering the rivers. the writer
did not provide information about the real situations nor
The writer did

cause

expert’s judgement abo\lt the punishment.

of sis of the the ity of the
proposed. the de.-pﬂl of the argument, and the credibility of
the evi The F test on critical
thinking ;Lills that has been camried out shows that the
ects of the study perform medium level of critical
thinking skills as shown by the mean score of the test that
11.8. The use of performance test in this study is in line
with the theory that using task to

students” cal thinking skills is appropriate as it can
produce a reliable depiction of students® skills (Braun et
al.. 2020: Oser & Biedermann. 2019). This is to say that
the subjects’ scores in essay writing in this researc

[}

not his = the of the
i and the real condmon in the socicty. Another
example is from an essay that supports the idea of

increasing the socialization through sctting up banners in
public places. The writer of the essay did not provide
sufficient cvidenee showing that socialization can incrcase
society awareness: the writer uses his personal judgment in
convincing the readers. This may be duc to the lack of skills
in using evidence as the support of writer's arguments or
the time limit the students had in writing the essay.
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As asserted by (Lin. 2018). cxplaining writer’s
reason by providing cvidence to support it is a way of
reasoning in writing arguments which requires one’s
skills in thinking critically.

Henceforth, the subjects of the study were students
of English as a foreign language: therefore. their lack of
English proficiency may be the possible reason for their
lack of skills in providing ar and evid in their
essays. As suggested by previous research, students”

iency plays ial role in showing their
critical tl'unklng <kills like verbal reasoning (Lun et al
2010) and providing sufficient evidence from resources
that support their critical-thi per ce (Manalo &
Sheppard, 2016). Critical thinking demands working
memory which requires adequate language proficiency
that enables good use of cognitive skills as critical
thinking skills Manalo & She; 2016). Therefore,

n

teachers need to their
their critical skills for training
on systematic analytic and opcu—x.un.ldcd (Snvder &

Snyder. 2008) and through interactions that make them

enquiry. question css and reasons

(Zhao et al. 2016). These. at the same time, are given

suﬂlgxcul attention wl.ulc they facilitate their students in
their skills.

CONCLUSION

‘The findings reveal that the subjects” critical thinking skill
is categorized as medium. Particularly, they have a high
level of critical thinking in the aspects of analyzing the
issue and providing viable solutions. It indicates that they
are able to distinguish the cause of a problem and the
consequences as well and considering the causes and
consequences when they propose a solunon However,
their skill in provi whereas the
skill in providing the cvidence is low. These findings
suggest that the subjects need to be trained in developing
their skills in providing arguments and sufficient cvidence
through questioning, discussion. and reading relevant
sources. It also implics that the study program nceds to
develop a teaching model that facilitates the students to
Pm(,ucc their  critical tlxmkmg skills through cnquiry
ject-bas and Based
learning. chcr(hclcss this study imvolves a limited
number of subjects, that is 40 students from two classes of
Academic Writing Course. Therefore, further research
Iving larger is in order to gain
more comprehensive findings on EFIL. students’ critical
thinking skills level.

2 ar is

Measuring

tical Thinking Skills through Witing Performance
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The Efficacy of Blended Learning in Enhancing Oral Proficiency in Aviation.

These results show that there is a difference in pretest and students in the cxperimental group. This finding
postiest scores, as evidenced by the memn and standard the ek of

deviation. after weatment with 1 i the utili of online teaching resources such as E-
strategics. Table 15 provides a detailed depiction of these Module i ion Test. in i

fndings. showing sismificant differences in (he pretest and
posttest scores for all <

. This may occur
due to the heightened leaming desire pmeng = students when

vocabulary, fluency. and i iom) except they are exposed to the same ed ona throush
for the internction component. which has # value of 0.005, . such und s
slightly higher than the alpha level These results sussmest I'he aforement s~ are comsistent with
that there is indeed a notable disparity between the pretest ¥ s s i 20
and  posttest res following with 1 " 2021: Asaad Il = 020a). These
learning strategies. studies have demonstrated the efficacy of blended lears
1 embamcing Unglish  speaking as
of skills = B a imprs in overall smadent skills
pnnl (Fece to-face) ana I'hese studies collectively o

experimental sroup
cnhancements in average scores across various components.
resulting in an overall increasc from 66.20 to 78.00 in mean

blended lcarning and its =
In the 1 e plays a
role in ing 5 i skills.
External ¥ the K viation

speaking  ability scores from  pre-test  fo  post-test
ifi ik were observed in iati
(0.5933). stucmre (1.18). vocabulary (2. 35;3)_ fluency

Test on an online platform. hc!ps

(2.34). and i .36, . This digital 2 to
improvement of 11.80%. Converscly. the control sroup errors i 2
exhibited marginal improvements. with slight increases in and p g i while
pronunciation (0.0367). structure (0.0733). peer open of i
(0.1467). Muency (0.1467). comprehension (0.1467). and Ao e ion of the 1: and online
interaction (0.1233). The mean score on the pre-test for the iviti boosts i to oral i a
control mroup was 65.2000. which slightly increased to Asxy = in the
659333 on the post-test, reflecting a Class i effect =,
of only 0.7333%%. The results of the paired t-test indi a more This
statistically significant difference between the pre-test and ive ins A fosters

post-test scores. The obtained significance value of 0.000 is and es 1o a student setting.
less than half of the alpha level of 0.02 ugmesting a FEffective  pedagosmical approache are  essential  for

highly  significant  difference implies the

moti focus on the =

intervention. likely
methodologies, has had a substantial impact on
participants’ spcaking abilitiecs. The mean and

the

progress. and critical
approaches drive learner motivation and involvement in the

deviation obmined from the paired t-test analysis further T i i active, and
support  this ¥ = of  siznificant ins ¥ -
improvements across cach of the v with course matcrial, fostering a scnsc of
test. ownership over their learning. Online tools cnhance
students’ ability to idecas 2! and i
The findings of the study indi a isticall them i . Di in i can be
5 1 in the e scores of o i ivation. .
the pre-i and post- . and to review and revise
implementation  phases of the blended lemming (BL) their work. Combining  in and  online activities
. The st-i i speaking ability score was ion and i
found 1o be higher than the pre-intervention score. skills, creating an engaging leaming environmer
that the of the BL had a
i on the ing ability 2 of
Journal of Engist Educt sciety fjemns umside o id/index phpdees Aprit 2024 / Vol @ 7 tnse 1
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6) A sociocultural analysis of teachers’ belief changes: A case of two teach-abroad
EFL teachers

Sahiruddin Sahiruddin, Yudhi Anifani, Clinton Chidiebere Anyanwu,
Jati Suryanto

A sociocultural analysis of teachers’ belief changes: A case of two teach-

a number of influencing variables which facilitate the
processes of TA teachers® belief changes during the TA
program can be identified. As new EFL teachers and
members of the TA ity, the TA hers d in
professional teaching practice in this new context with
special assistance from mentors. teaching forums, and

discussions wuh other teachers enhanced their conception
and i of hi In spite of the rather short
duration of the TA program. the TA teachers were provided

teacher belief changes using a longitudinal study involving
TA participants in EFL and L2 contexts.
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with Yy oppor to parti in different

learning oppormunities and events, such as mentoring
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CONCLUSION

In this inquiry. we have endeavored
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development program in early childhood on explicit
vocabulary instruction across the curriculum. Earh
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h boli ar ¥ between the TA nglish teachers’ ] in arwanese
iy ana G = e g, theis elementary schools. Svszem, 38(1) 41-49.
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agentive to L
of EFL teaching goals.
The study's findings suggest pedagogical implications
for improving EFL teacher education. First. EFL teachers’
belief changes can be seen as their agentive efforts to
transform their EFL hing process. O sharing
opportunities should be given to EFL teachers to actively
contribute to various socio-cultural activities, such as the TA
program and mentoring programs with a professional
teacher from different sociocultural backgrounds. This study

their z:xlslmg beliefs

Chong. S.. & Low. E.-L. (2009). W].\y I want to teach and
how I feel about teaching—formation of teacher
identity from pre-service fo the beginning teacher
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performance. This study indicates that unless teachers

personalize the importance of TA learning based on their
dynamic EFL teaching beliefs and goals, they may struggle
to succeed in the TA environment. Thus. before going
abroad, EFL teachers need to intensively engage with the
TA community in setting clear teaching goals in order to
attain satisfactory and successful TA experiences.

Tlus case study is not without its limitations. The

DeVillar, R. A.. & Jiang, B. (2012). From student teaching
abroad to teaching in the US classroom: Effects of
global expericnces on local instructional practice.
Teacher Education Quarterly, 39(3). 7—24.
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Feryok, A.. & Pryde. M. (2012). Images as orienting
activity: using theory to inform classroom practices.
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parti * belief tr: and devel are
reflected in a short period of time in the TA program. We
are also aware that our qualitative case study only explores
two TA teacher participants in a particular TA EFL context.
Therefore, the transferability of the findings should be
interpreted cautiously within  similar EFL contexts.
Therefore, we recommend further studies to investigate EFL

s i
1d A (2019). Navigating ﬁnd negonanng borders:
Western pre service teachers” experiences of teaching
n setting. Zeaching and
Teacher E(lu( ation, 82, 96—105
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7) Mixed methods approach in researching EFL learners motivation

Mixed methods app! n

EFL leamers®

Criterion measurcs,

The ideal L2 sell
Ought-to-L.2 sclf
Attitudes to classroom learning
Self assessment of proficiency

: Lamb & Arisandy. 2018, Indoncsia
6. Jafari Pazoki & Alemi, 2020, Tran

The ideal T.2 self

Ought-to-1.2 self
T.earning conditions
Instrumentality
Promotion motivation
Tearning experience

7. Ma, Wanmaruk, Lei, 2019, Thailand.

Leaming motivation

Willingness to communicate
Integrative motivation
Instrumental motivation

8. Lec & Lee. 2019, South Korca.

The ideal L2 sclf

Ought-to-1.2 self
Willingness to communicate inside the class

Willi

to ide the class

Intrinsic motivation.

Extrinsic motivation
Personal reasons
Nature of language

Ye, 2020, China

Intrinsic motivation.

Extrinsic motivation
Amotivation

Kazakhstan.

agambet, 202

Sudent:

attitudes

Reading motivation

12. Tsai. 2020, Taiwan.

Vocabulary learning performance

Instructional materials motivation

E3% Ghounane. 2020, Algeria

Learners” motivation

Leamers® perception

Cong-Tem, 2020, Vietnam.
15. Zarei, Ahour, Seifoori, 2020, Iran.

1.2 listening motivation
Criterion measures

The ideal T.2 self
Ought-to-L2 self
Attitudes to learning English

16. 5
Pakistan

Farid, &

Lcamners' anxicty
Motivation

Demotivation

The present S| review i © Provi the
current state of the art on the use of mixed methods to
investigate 1:1-1_ lcamz:rs mnnvanom In repards of how

ods . several
aspects will be addressed in the up-.oun'ug paragraphs.

ing rescarch toward children and young people.
addition, as a researchers may find it difficult to
understand chudrcn s position (Punch. 2002). Those aspects
may be the causes of ldgk ol' >lud.lc> IOWdl"(.‘ children”
motivation on EFL le: archer can

Firstly. it can be seen that most studies are conducted
university students. Unfortunately. there is a lack of studics
toward younger EFL. leammers such as ones in early
childhood age ranges. In this sensc, young learners refer to
language learners from 4 to 12 years old. Several factors
might be the reasons. Graham et al._ (2015) argue that there
are some ethical challenges. dilemmas and issues when

bstacles by caret‘ully reviewing the ethical
considerations of involving children in their studies (Graham
et _al., 2015). In addition, researchers can develop good
rapports with children and use appropriate rescarch methods
that can help children to be more at ease to communicate
(Punch. 2002). By conducting those steps, there might be
more studies toward EFL younger learners’ motivation.

sicia ac
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Mixesdd rmesthocds app! in

EFL learners

hose

especially ones that apply mixed-methods as their
the nostly used an explanatory
sequential design compared to other types of mixced-mcthod
design. In this regard. Peacock (2022) argues that using an
explanatory sequential design allows the researchers in
language learning field to improve the comprehension
i In light of

mixed-method
motivation as

bratad th: sclected studies might opt a
approach because they consider learners’
something complex.

instr questi
most preferable method. However, using
questionnaires in rescarch needs to be done with caution. It

seem

By i . the may gain more
insightful results.

In rcgards of motivational variables, sclected studics
have included diverse variables from inwrinsic motivation to
the ideal L2 self Lach variable was proposed by different
theories towaxd H’L that

motivation have employed
different th:orl:s in order to < the

Nevertheless, there is still lack of research toward
motivation and writing skills. As one of important English
skills. it seems important to explore more about writing
skills and motivation. Furthermore. it scems interesting to
investigate n.: effects of technology integra I

is because as argued by Gilham (2008). quest has
bLeen abused as no other single has ever
it can lead to
unmotivated
an.

it. Despite being favored due to simplicity.
problems

such as unrcliable and
of

ward > writing skills. It is il

use of (ech.nology has been indicated to result in the

motiv of1 s 11, 2013). It can be

said that in spitc of the diversity of theorics and variables

roscarchod in selocted studics. there is stll a room for more
of

Y

511 & Taguchi 2010).

Nevertheloss. it is Bot without meris. Q can i
reach a large population and garner a statistical power (Jones
al. 2013). somecthing which to be

may be difficult
achieved by other instruments. In order to overcome its
wes itis i for to a pilot
study before distributing the questionnaires and perform a
thorough analysis of results to ensure the validity of research

Jones_et_al.. 2013). cless, the res s should
consider using other research instruments such as
observation or j the may gain

more diverse results on El " motivation.

In regards of the
= o a

L. learner:

Despite
learners” motivation using mixed-method approach. cach
selected study is totally different. Beath (2010) argues that
investigating  motivation of different types of learners.
settings and variables is |n1p0rn\nt beeause it will provide

more insights on EFL learners otivation. The results of
stud. i the d in on EFL
learners™ motivation, s the i of

toward motivation and u.e ability ufxnuuvdllun 1© be paired
with varions variables

to the
ion toward EFL learners: writing skills.

Contribution to Mixed Mecthods Research
MG, pedd sl maly RebvidEs. Hacpor WrGERAion Iwail e
use of EFL
motivation. The present study Tound that =« mixed-mmothod
approach is rarely used to investigate E learners’
motivation. There should be more research which apply a
mixed-method to examine EFL leamers’ motivation because
it may help resenn:hcrs fo gain insights on a complex
uch order to attract more

mixed-method

mixcd-method approaches to cxamine EFL
motivation.

CONCLUSION

The results of present study suggest that when using mixed-
methods approach fo investigate EFL learners’ motivation,

locations. Besides that. ﬂle results of prcs¢nt sl’udy suggcst
that an s b

most < i
scquential approach. In this scnsc, cxplanatory sequential
approach refers to an approach in which the researcher
follows up the quantitative results with qua‘lu’anvc data
while an v one where

s mostly paired questi s with i . In
addition, the results indicate that researchers mostly use an
explanatory sequential design when using mixed-methods
approach. In (his sense. mixed-methods approach is used to

the nature of
the

pEi i a i a

various variables of i
& .

lhnl studies in

that, the

d different theorics to analyze their

locations

u.: basis of d of
quantitative instru 2017). prmliisc.
Despite the diffe _in the of how quantitative being in ai
and qualitative are ed to the partici . they are and using different theoretical bm:kgrolmds selected studies
considered casier to be implemented because they “facilitate were mostly toward university students. causing a lack of
the C ida. 2017). Nevertheless, the EF m

it e e o methodolosgical
issues such as whether quantitative or qualitative approach
which has more emphasis in the study. decide the sequence
ofdata collection and how to integrate both approaches.

studies toward the results
show that there is a lack of studies toward motivation and
writing skills. Future studies need to be conducted on
younger EFL learners and include the analysis of all
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8) English Learning Management System (ELMS) in the post-pandemic era:

Comparative study

Esti Junining, Herawati, Nuria Setiarini

English Learning Management System (F1 MS) in the post-pandemic era

Questions asked by the authors include:

1. The implementation of the English Learning

Management System (ELMS) during the pandemic

will be most cfficicnt as lcaming can be accessed

anywhere, and anytime.

By using ELMS, the cost will be most

compared to traditional face to face learning

3. ELMS makes lecture activities such as quizzes. tasks,
lecture material. and interactive discussions between
lecturers and students will be easier.

cheaper

. ELMS is an casy way for students to submit tasks, and
data analysis, gain information, and yet the system
somewhat becomes a personal assistant for students
to avoid lateness or forgetfulness.

6. By using TLMS, smdents will find it easy to find
lecture material and compose the material for the next
lecture program.

7. ELMS is a lcarning system that uses cutting cdge
which p s learning more efficiently,
as they provide pictures. videos. including audio and

4. ELMS is the most powerful online application during AIiaston
the pandemic.
The results of the survey are illustrated in table 2.
TABLE 2 | The result of the survey
Question
1 2 3 4 s 6 7

Very Agree 127 121 153 141 147 113 151
Apgree 33 21 7 19 13 34 o
Less Agree o 18 o o o 13 o
Disagree o o o o o o o
Very Disagree o o o o o o o

RESULTS AND DISCUSSION

Related to the first research quesnon on the influence of
. on nent, this

finding revealed that TIndonesian students at higher
educational levels are aware of ELMS usage. In line with
(Lin_ct_al.. 2018), the cuwrent rescarch findings showed
FIMS has positive responses in terms of behavioral,

i . and = < answers to
“Strongly agree” pointed out by most of the participants in
those three phases could reflect the successful ELMS rather
than the face-to-face method. EILMS is classified as a system
that can be adapted and reused casily according to the

student’s cwrent needs. Tt can be simplified 1o the
advantages of ELMS as one-way access to all the
information includes flexibility, ¢ ized i

tr i training and i learning
content. Beyond that, ELMS still covers a lot of I‘.\Ild\ in
Indonesia because the more traditional

mecthod may become a major problem for cducational
practitioners.

As for the second research question on how the usage of
ELMS in Indonesia. this current research found that
comparing the United States and Canada in QM (Kllliu.l

2 ): Saudi Arabia in Figure 2 (A s )
and South Africa in figpure 3 (Badaru & Adu 707 >2). there
were some ELMS systemns nominated as the most used in
Indonesia namely Google Cl1 hoology. Moodle.
and other ELMS as shown in figure 4A

ELMS Percentage in the US and Canada
(Kuran, Pedersen, & Elsner, 2017)

Other TATSs
2

706 Blackboard

Caunva = NMoodle
2009

FIGURE 1 | ELMSs in the US & Canada

In the US and Canada. the most common ELMS uscd is
Blackboard

ELMS Percentage in Saudi Arabia (Aldiab,
e ar, 2019)

Mooale

ard

Blackn.
soo

FIGURE 2 | ELMSs in Saudi Arabia
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9) Social media for improving the students’ vocabulary mastery in ESP Maritime

English

Dyah s tnaning=ih, Omurems [urwat, Ahmsd Muni

the students mastery in ESE

I_ Pretest shksperimsnt vo-l
™~ “and
rissing of -
Mean ©8.8337
rMedian &9.0000] i -
rMode 70.00 2
Std. Deviation 1. 78109 e g 7 \
rinimum &6 .00
rMascimum 7200 =

FIGURE 6 | Doncriptive Statiafic of Exporiment moup a preteat

« of the sroup’s
pretest in Figure 7 indicated that the curve leans closer to
scorc 70. this was because the score 70 dominates the scores
of the students.

Next is in fipure =. the of
the Experiment group that conveved the mecan is 77.53
mecdian is 78 with the deviation standard is 2.697.

Eestast  skspecizaent
a1

=i ~alid
Nfissine

P SRSy

Ddadian

mdod=

Std. Dawviation

Postest_eksperimen
FIGURE © | The histopmam of Experinent’ s moup posttest

After the explanation of the descriptive statistic abov
then the data were calculated 1o find the nommnal distribution
o tests arc normal T low i
Aismibution  control  sroup s he  Kolmogoroy-
smirmov test pointed that the value is 1,132 which is mreater

So. the data in control proup’s has normal

FIGURE 10 | One sample of Kolmoporov-smimov of Control
aroup s pretes
for Control

Meanwhile. P
miToy test result in s
tha

Kolmogoroy.

posttes

valuc is 0951 w is mreater
roup’s had
e rm——

of the
e curve leans closer o
c 78 dominatcs the scorcs of

um =i ndex php e
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As a result, Kolmogorov-smirmov test in Control group’s e s
pretest and posttest indicated the result 1.432 and 0.984 bttt
which were greater than 0.05. So. the data in control group’s Co— e R
has normal distribution.
Next is the Kolmogorov-smirnov test in Experiment i e | s s
group’s pretest and posttest. The figure 12 below is the test i S i e e )
distribution  of  Experiment sgroup’s  pretes The oo = === Y e e e e
Kohnogorov-smirnov test pointed that the value is 1,206 e wsoel sazrel oo cammsa| cams] sresed  aiieed
which is greater than 0.05. So. the data in Experiment Zen -
group’s pretest had a normal distribution. FIGURE 15 | The t-test of pretest and posttest in Control group
—— Then. in figure 16. the t-test of pretest and posttest in
e —l Experiment group were described.
rorma EammetecstS mMean o= 5333 s Samsiss Yose
Sta. Deviation 1 76109) ] -
Most Extreme Diffecances  Absoite 2a0f
Postve 182} o
Negatve - 24e] ) —
osmeanm-Smmoy Z 1.200} - PR PPN -l i) e [ (VOO0
froe s = e oo esas] w0 s3] 7 evesy
jarve. So. Etesed) 103 _—
FIGURE 12 | One of K smimov of f::‘.‘.:““'“ === el e e e
experiment group’s pretest FIGURE 16 | The t-test of pretest and posttest in Control group
While in the Kolmogorov-smirmov test for Experi Considering the si -value (sig <0.05) showed that
group’s in figure 13 that the result is 0.937. the two groups performed significantly different on the post-
So. since the pretest and postiest results were greater than v test which to the effectiveness of the
0.05. the data had a norm ation. social media for improving the vocabulary mastery.
F . paired t-test statistic was run to determine
— oD hetl vocabulary mastery of the participants has

> e changed before and after the treatment.

Norme! Bammmiscs! btrcaid 7T RIS Furthermore. the t-test comparing the pretest and posttest
Std. Deviation 2 69729 in control group revealed the sigmificant-value (sig <O. 05)

Most Extreme Oiferances  Absokste 101 which shmved that the Zain ¥ i
Fosaive 12 the signi i
PRI cad between the rwo eroups. the experiment sroup wh.lch used

the social media rcached more significant improvement

A e maritime English vocabulary mastery than the control gwup.
[axwon, S92 tated) e Those tests revealed that the social media had a
FIGURE 13 | One sample of K smim of experi gniﬁcnm impact in i the of the
roup's posttest who 1 d English language. This result similar

with the by ITanan et al. (2023) which

TFurthermore. figure 14, the fest of homogeneity of
variances was applied to reveal whether the pretest and
posttest data are homogeny. As described in fipure The
method of Levene test for pretest is 0,697 (sig=0.05) and the
posttest significancy is 0.773 (sig=0.05). Then. it can be
concluded that the data is homogenous.

Test of Homogeneity of Variances

reported that social media was crucial to learning English
because it pave students who were learning the lanpuage the
chance to get better at writing. reading. and other skills as
well as to expand their vocabulary by reading new texts and
phrase: 1ce this was the crucial media as a conmmmmication
tools in the new globalization period.

Statistic df1 oar2 Si
— — CONCLUSION
test 154] 1 25| &97 2
P The results of the study ind d that
Posttes oss 1 a6 773 acquisition improved when social media was used in ESP
FIGURE 14 | Test of oy of n and maritime English. The ESP Maritime English in this
control group’s pretest and posttest rescarch were about the Safcty of Life at Sca (SOLAS)
AR anaiVsing the data ﬁm“ pretest and posttest, the (- Which discussed about the importance of knowing the
test is used to know the the i n the safety equipment for different distres:
vocabulary mastery unprovemem The ﬂmg{e 15 showed the situation on board with several regulations about their
t-test of pretest and posttest in Control group. standard procedures. Then the social media sites like
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10) The Analysis of Pronouncing Post-Alveolar Fricative Faced by the English
Education Students of Tanjung pura University

Andra Sunats Pratameat, Clarry Sada, lkhsanudin Ikbsan udi o An Acoustic Study on Post-Alvcolar
Moreover. in the voiced pr i of the 26.7%. In the sscond formant. the disuibution of results
rst formant displayed scores of g e was as follows: 410.7% were classificd as Exccllent, 7.3% as
ategory. 14 in the Good category. 10 in the Fair category. Good. ir. 29% as Poor. 6% as Very Poor. and
12 in the Poor catcgory. 108 in the Very Poor catcgory, and 41.32% as Within T.imitation.
80 in the Within Limitation category. Regarding the second The findings indicate that 33% of the total number of
formant. there were 122 results categorised as Excellent. 22 participants falls under the Excecllent category. while 6%
as Good. § as Fair. 6 as Poor. 18 as Very Poor. and 124 as are classified under the Good category. The Fair and Poor
Wilhiu Limitation. categories both account for 3% of the smmple. respectively.
Then, the results of the voiced sounds revealed that the first Morcover, 212 of the sample falls under the Ve Toor
formant obiamed a high percentage of Excellent category ategory. while 3496 are classified under the Within
ratings at 25.3%, followed by Good at 4.7%. Fair at 3.3%, i (as in Table 5).
Poor at 4%%. Very Poor at 36%. and Within Limitation at
TABLE S | Total oiced
Excellent
Go
Fair
Total Percentage: Poor
Very Poor
Within Limitation
Lot
Discussions formant values were significantly lower than those of a
This study aims to ﬁ_ud he of post-alveolar native speaker. In conuast to the first formant (F1

fricative §

anj s ity in the a vear
O a0 Baned e e reacatan tin &s. it was found
that the majority of students stll found it difficult to

2) disparity.
hin Timitation® cafcgory demonstrared
2 values, while a comsiderable number of

pronounce the post-alveolar fricative. was indicated by also X2 values getting within the
me deviation of lhe of xceliont: indicati form that
to A tiv As closely approximated that of a Pative spealer:
n)enuoued in the background related © snldents' ability to Following collecting the per for each iati
two e show that of the par proceed with the categorization
: pr iations i from post-alveolar of the sroups thar arc considered ‘Acceprable’. The
to other The i i the ies  into
nllgx\ with what has hccn mentioned in the background, categories ranging from FExccllent to Fair. The previous
Which, staiss ar.sthdenia Rave diffienlly promouncmi Slaim is_srounded ‘o fhe usage of the Z-Scére tanse:
sounds cause they are not familiar with them. Th specifically ranging from -2 . This range serves as an
affected  students’ awareness of p as that the to be
icati int considered acceptable and fall within the standard values.
In tho first formant (FI) of voicecless sound, the majority of Catcgor ndividuals as "Not Acceptable” duc to their
< was &,las::ﬁed as ‘Very iations falling of the standard
Poor' and "Within I.imitation’. that rcpresents poor promumnciation,
deviation from the standard promunciation of & native particularly for those who are classified as Poor and Within
speaker. The results indicate that the students’ Limitation.
pronunciation in the second formant (F2) was primarily
characterised by the 'Within Limitation’ category. which TABLIE 6 | Acceptability (\ oiceless)

Suspcsts thes sho pardeipants Kiest valles surpasied tho
ange of formants obtained from the dard of deviation. Acceptable 40.5%
Tl.\e results revealed that the majority of the smudeats

poor roiced sound as well. as Not Acceptable 50.504
Gcmonstated by their classification in the ~Very Poor'
category for the frst formant (I'1). This sugzests that their
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11) Autonomous learning of English pronunciation through vlogs: evidence from
two Indonesian EFL students

Asni Siti Fatimah. Ita Nurul Fitna, Yuyus Saputra, Acop Gafar Auliya, Kemal
Demir

Autonomous learning of English pronunciation through viegs: cvidonce

For the practice irself, after I listen ro the English Viogs, I

ave with my friends, and that also
really helps me in r icing my z and my
intensity in practicing is nor only once or rwice to talk with
Sriends but every day I am forced to talk in English so that I
can get used to it oo (P 1)

e purpose of this study is to investizate how students
English pronunciation through Vlegs. The fndings

reveal that the participants employed a specific learning

Tha
leam

pr pr with peers. and teaching
pronunciation to others. These practices reflect the
pant’s usc of social stratcgics to rcinforce and apply

skills from Vlogs in her social

1gs of this research, four key themes
emerged how  students learn  English
pronunciation through vlogs. These themes are derived fom
the students’ actions and strategies as they utilize viogs as a

tactic: memorizing word pronunciation through repetition. learoing, moeditio, r“‘r"“""" byl Mhein Veniperienced. . Tiie
s et e Sl Tacviand strategics  identified  include  memory.  cogmitive.
the correct pronunciation of word csented in native compensation, and social stategies. The applxcauou of these
€ g” Pros strategies not only supports in thei

repetition as a memory s ratemy. which aligns with Oxford mmmcm::,‘l'l s;’:;;’s Mas) Whel potSntinly o] embayca dem
(1990) of v str: as direct methods  © o : PLISc SeetiECREs

aimed at storing and retrieving new linguistic information. 1y. == F
x Pk o1 S  faclie thas learning can support swudents throughout the learning
2 and their Szyszka (2015)

cnhances the memorization of pronunciation and is intcgral

Found that cffective English promumciation lemmers often

to the v by Oxford (1990). Thus. b . B - Dot

he pertics - — 1 to internalic and  SUSSd in practiccs such a3 :’stcnn’;g to recordings. A

2D A2 % movies. or music. speaking aloud or silently. imitating native
the skills from the Vlogs.

g e s e kers, on  pr 3 during tenming,

wtilize the English language from viogs i opportunities| for Emglish lmteraction, recognizing

Syl n while ifferent English accents, mentally rehenmsing pronunciation,

native i
pronmneiation through repetition. :and secording: their.own
These

and - soucmng teedback on their pronunciation. Morcover,

2018) investigated the impact of

pronunciation le:.uxuxlg_ tactics on the accuracy of Kurdish
LG

Z;”“ﬁ:'.‘ié"in:m ron dsscribed by Onford (1950). which  EF iz ) Igasncrs, Thsk Sty
ol e R revealed that Kurdish students’ wee of PLS, including
oF ihe taiiec it oI A personal practice for achicving native-like pronunciation.
ge zyszka Jnmne 5 silent repetition of difficult words. and recording and
that repetition (both silent and vocal). imitation of native sl S . 5 St

< : reviewing their own § . S "

spe TS or Ieachers pronunn:muoxL focusing on Taesi S Ty Thi 34 ith b %
akcoes;, i ot SPCE, Raniosteuing Do eseadineite, achueicy! SWbie sligesl VIR WS Covert
S : Ey : - o rehearsal model. which cn:phasnzcs the importance of

one's voice to assess pr arc key of the L 2 e i

outlined by Oxford (1990).

Additionally. the findings rovealed that_participants also e e Yoy Eeunataaanl_ (2 015" = Dl
employed.  tochuological ols vlogs Sheix b iscoverod fhet initation and the ysc of resources, such as
5 3 ot dictionaries and movies. were among the most frequently
technology aligns  with the compensation lon, & Wers Founa to. be
Accordu)g to Oxford (1990). compensation strategies assist P il dow
e Mlammnpe | Siective in_widing leamers’ 1
‘mowlc dsc by Tacilitating Axy By ey Morcover. nyi- 2022) utilized Parnal Least
lodBe o ! SomDe : O Squares (PLS) in a shadowing study and reported that three
thiat peuisatie tratep students confirmed the cffectivencss of this approach.
include 1n==lhod> for addressing gaps in  languase x s > . i
competence. such as using clecwonic devices and other L oo hronunciation. Thercfore, the implementation of
reference tools. The technological aids are integral to the snich strafegies: in  students! learaing proceescs hias: the
strategy. as outlined by Oxford (1990). e ntarie i ol S
Fur . the i that the participant
T Eagls % with offices ae a atem
of practicing prommciation leamed from vlogs. Thi CONCLUSION
approach. which invelved using English in social
interactions. aligns with the soci This of how tm‘l’eam

Enghsh pron“uc:anoﬁ ﬂ.\rough vlogs. The major
hat  par

According to Oxford (1990) so-:ml s ategicn: ShLOIEasS
methods through which stmudents acquire by
interacting with native speakers or using the target language
in social contexts. Szyszka (2017) further identified specific
social strategies. such as requesting feedback on
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various
acquire pron\lnc tion skills via vlogs. Specifically. srudcnrs
utilized s the
Pronnndiatizn f Raw Nvosds shcountered I English Viegs.
enhancing their ability to recall both vocabulary and correct
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Literary genres in Englizh textbooks for Senior High School

= .

arm": and the Indoncsian
Lantasy ale "Ba wang Merah aa Bawang Putih." The poety
menre is represented through song lyrics in the Grade 10 and
b:ade 12 textbooks. The ade 10 textbook includes the

"You've Got a Fricnd."

TABLE 4 | Title and Country of Origin Literary Genre in

Text X

Country of

En song. while the Grade 12 Biosmphy Gt Nyak Dicn Tndoncsia
lexlboo.k features "Lleal the World."
All fiction menre ferms in the Grade 11 textbook wer B.J. Habibic Tndonesia
clearly labeled under the literary gemre of fGotion. uu,lud:.ug The Fs.nnl\_ of Tndoncsia
Litale. fairy tale. legend. and fmtasy. In contrast. the grade Suraba:
10 doc= not v the rerm Nrecting My Tdol Tndonesia
re™ op! x re-be ek ne
Count™ and “narrative texer. Farthormore, the PoSry sonre Fiction T.egend The Tegend of The Tndonesia
was mentioned only once in the Grade 12 textbook Holy Stone
All nonfiction and fiction texts in the smdied textbooks The T.egend of TIndonesia
are short to medium in length. which is beneficial for N daung Snake
and N The Legend of Black Bulgaria
Stories can enhance students’ reading motivation in Sea (recent kid story)
< cir ise length allows reade: T zend of Indonesia
to focus on the . plot. and of the nerratives Crying Stone
(Cevlan. 2016: Tevdovska. 2016). Furthermore. the brevity Folktale Issumboshi Japan
and suaightforward plots of these stories can cultivate Kanchil Indonesia
iati for li them to Malin K i
explore more short stories (Ceylan. 2016). Strong Wind USA
The poetry genre was presented through song lyrics in FataR The Tion. the Witch.  TSA
and the Wardrobe
Animal Farm UK
Bawang Merah and Indonesia
Bawang Puth
o Fairy Tale  The Goose Girl German
sh studies (Lemns, 2018). Songs and mnusi = aid Tuss in Boots Tralian
smdents in  learning  Fnglis v (Al-cfeshar & Poetry Songz You've Got a Iriend usa
Baniabdelrahna 2020). 1. e Lyrics
and grammar (Vishnevsk: & Zhou. 2019). and improving Ileal The World usa
their iation and Li skills while foste:nnb a fun
and i Table 4 shows that a total of nincteen literary texts are

Kumar et al., 2022: Puwi et al., 2022).

Crltural and Interculiural Awareness

utilized across all textbooks, with ten texts (approximately
53%6) derived from the Indonesian context. This aligns with

Issue of Authenticiry,
The a limited

o

's_(2023) that should be
by i topics and themes

inal o : ot Ny hens to home countrics. However. the zoal of
Ve fomna that suisnsic 1erary teae e siond afTective for i i =
inter .
through literary works (Van, 2009) is chal to
Carena A Swalhe. 2000: Collie & Slater. 1287: Elotis. 2004+ 2 < %
; C with the ish textbooks studied.
hatib_ct __al_ 1 i 016 Swaffar 1999). e . o s
= L Most themes and topics ted to are
e S R g R g T L L
aurthentic texts (Sari, 2016) arc not fully recalized. Most of the % = 2 of
literary texts in the studied textbooks are rooted im 7 G 3 The Inc £omaose
diverus wonme of lieacy i Som 1

Tndoncsian confext and culture. While all Tndoncsian storics
and texts are well anslated. they do not provide students
with a gcnuine scnsc of the English language. For

to fulfill the culnwral
vhich crphasices

- =, i
model pru}voacd Ly Deach et al. (2021). v
the

all nomfiction: texis dre ot ithin an Indonosien contee. anthors, cnlrural ncnds, and spcc.ﬁc periods of Enslish

Although some Westemn stories are included in the fction  protofs

geare,, they” axe by the Furthermore, e limited exposure fo diverse eultural

stories. The only genre featuring original x_ugn.h texts is o sl deibes

POSATY. understanding of literary works or fo motivate them fo
< s E 27 5 .
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compared to their own. This aligns with the content or

cultural h model by Divsar and Tahriri
(2009). Additionally, the lack of exposure to vaned cultural

narratives diminishes the potential for culmral enr

language skills such as Reading (Comprehension),
Speaking, Writing, and Listening—underscore the benefits
of utilizing literary works in EFL classrooms fo cnhance
proficiency (Bobkina & I’)onnngne7.

as indicated by Collie and Slater (1987), who argue
“literature is perhaps best scen as a complement to other
materials used to increase the foreign learner's insight into
the country whose language is being learned.”

Research has shown that the use of authentic hterary

2014: Khan & Alasmari. 2018: Khatib et al.. 2011).

advantages of incorporating literary texts into the cun'iculum
are evident. as they infroduce greater variety into the
classroom and provide teachers with opportunities to prevent
monotony while offering students a taste of an author’s

ive style (Collie & Slater. 1987).

texts in EFL classrooms was more and
for university-level students in Aceh, I (Sari. 2016).
Authentic  literary texts enhance students’ learning

motivation compared to non-literary authentic texts, as they
provide significant opportunities for communicative use and
are d for in course books (Al-Saced &

activities

The structured listening activities begin with the final
chapter of the Grade 10 textbook. where they are presented
is in the context of a song discussion. In contrast, the Grade

11 k incor activities in all chapters.

Alenezi, 2021). However, the potential benefit of 1
from authentic llte'rary texts may not be fully reall7ed due to
the fact that the more than
half of literary content derived from the local or Indonesian
context.

Literary Activities and Tasks

Like other sections of the English for Senior High School
books in i the

literary genres also include a variety of related activities and

tasks. These encompass common EFL. activities such as

dev and 1 skills,
1 ide more specialized tasks 2 on literary works.
Each textbook level presents a unique number and

The Grade 10 and Grade 11
textbooks categorize activities into social functions. texr
structures, language features, topic-related activities, and
skill focus, as outlined in the content mapping of the
textbooks. Notably, both textbooks were authored by the
same writer. F <. the i in the Grade
11 textbook delineates two main components: linguistic
elements, which include vocabulary and grammar, and skill
focus, which 2 writing, and
speaking.

The chapters of the textbooks include elaborated
activities subdivided into specific sub-activities. The Grade

arrangement of activities.

including three chapters focused on literary genres.
Moreover, the final chapter of the Grade 12 textbook also
includes a listening section that features a song, which is
beneficial for increasing students’ motivation to learn
English (Al-efeshat & Baniabdelrahman, 2020: Chen et al.
2024: Kumar et al., 2022: Putri ct al . 2022: Vishnevskaia &

1L 20 These findings corroborate McKay's (2001)
assertion that literary works provide an ideal context for
improving listening skills. as they cxpose students to a
variety of speech qualities and dialects. However, this
benefit is most apparent when students listen to native
Engl speakers. Therefore, combining listening with
reading song lyrics seems to be the most activity approach.

Rcgardless. having a teacher rcad aloud during
storytelling can be highly beneficial for listening activities.
The textbooks indicate that most listening activities involve
the teacher reading aloud. with transcripts provided in the
teacher’s guide. Stephens and Brown (2000) suggest that
listening to a teacher read aloud can help students develop an
appreciation for the beauty of language. particularly its
rhythm and tone. while also aiding their ability to visualize
the story's characters. sctting. mood. and situation. The
analysis revealed that all textbooks studied rely heavily on
reading aloud for listening activities.

10 textbook comprises ten to eleven activities, sub-acti

ities,

and tasks, typically catcgorized as follows: Warmer.
Vocahulary Blulder Promumnciation Practice. Reading
Text

Gramumr Review. SPcakmg, Writing. and Reflection. Each
chapter in the Grade 11 textbook is structured into seven
parts: My Initial Understanding, Recading. Listening.
Grammar Focus, Writing, Speaking, and Reflection.
Additionally. the Gxade 12 textbook fea(ures activities such
as Warmer, Li Ve iation.
Vocabulary Exercise, Writing. speakmg, and Reflection.
Overall, the activities and tasks in the studied textbooks
reflect the advantages of incorporating literary works into
language instruction. A diverse array of engaging activities
can scrve as an cffective means of engaging lecarners who

Comy Activities
Reading comprehension exercises are included in each
chapter that addresses literary texts. These activitics involve
various tasks. In the Grade 10 textbook, the reading
exercises arc relatively simple, requiring students to read
texts and answer questions to d ate compr
In contrast, the Grade 11 textbook provides more
comprehensive reading tasks, focusing on text structure,
and of
expxessnon. and analysis of characters and setting in a story.
Several activities specifically address literary elements such
as characters, setung. and plo( As a result, these acnvnhes
help d their them
to think critically about causes rather than Jjust outcomes.
They also expose students to diverse lifestyles, promote

may lack expertise in literary analysis or have yet to develop  Sross-cultural, foster grcater respect for litcrature, an
motivate them to read more short stories (Ceylan. 2016).

an interest in reading literary texts in the target language

independently. Furthermore. the activitics associated with
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The reading activity is not inclided in the chapter on
songs (Chapter 11) in the Grade 12 textbook. As mentioned
earlier. songs in this study are classified under the poetry
genre. Ilowever. the =xlgap,1ng and inspiring nature of texts

Literary-Specific Knowledge
Other activities and l’asks

in the studied textbooks also
their skills and
lhcsc activities include pronunciation

in
lil:rury knowledgze.

like song Iyrics can stimuls them
achicve the dual goals of for pleasure and
for information (Khatib et al.. 2011).

FIGURE 2 | A Reading Activities in Bahasa Tngaris XT
Speaking and Wriring Activities
& % 2

both and writing
activities. The Grade 10 speaking ivities take
the form of dial i i and role-plays. Group

i for role-pl involve such as i
scenes, writing scripts. ing roles. and p “The
Grade 11 stor ¥ ions, story
analysis. storytellin,

vs . inside-outside circle story sharing. and
discussion: de 12 su
as explaining and discus: s
speaking activitics cffectively promote students’
skills. This finding aligns with Maley (2001). who noted that
role play, improvisation. creative writing, discussion,
questionnaires, and visuals can serve similar purposes when
teaching literature. In addition. Khan & Alasmari (2018)
concluded that role play. wlu:n approached as drama.
in the
fhem to ‘axpross themsclves using the langtiage of the
characters they portray.
In the writing activitics. the Grade 10 textbook includes
tasks such as rewriting. independent writing. and

text s sis,
Srammar review. and roflective Literary i
activities are integrated into the main tasks as well. For
instance, in the Grade 10 textbook. literary knowledge is
included as part of the "Text Structure” in Chapter 14. which
covers the story Strong Wind as an example of narrative text.
Students are asked to identify the structure of the story.
which i such as s. sctring, conflict,
plot (action). climax. and falling action. They are also

qui to the nd details of each section.
ly. the “s final a -
specific activity titled "You've Got a Friend.

There is a v where are asked
to paraphrasc the lyrics of a song. In this task, students first
interpret the meaning of the verses before rewriting them in
their own words. Lly. the Making Poems in
the which i 1o write based miven
topics. also qualifies as a literary exercise. Ifowever. a PDF
search of the textbook reveals that the word "literary™ is not
mentioned even once.

The Grade 11 textbook. which dedicates more than half
of its content to literary genres. includes activities and sub-
activities that promote literacy skills. as mentioned in the
sccond research question. This book features three literary
senres: legend, fGury tale, and fantasy. Despite the extensive
focus on literary genres. the term appears only
once. in a reading activity in Unit 1 abour legends. All
literary genres in this textbook are referred to as narrative
texts, described as imaginative works meant (o entertain or
amuse readers. In contrast, the Grade 12 textbook lacks
activities specifically designed to promote students’ literary
knowledge.

CONCLUSION
Despite challenges such as difficulty. length. and potential
boredom (Belete, 2021 Floris, 2004). the use of literary
works in EFI. ¢ ms x i d e
motivation,  providing  authoatic

i and _intercultural _awareness.

and

collaborative writing. In the Grade 11 textbook. the
activities are more comprehensive. covering drafling.
creating a story layout and planner, proofreading. revising.

refining. and publishing. The Grade 12 textook also
2 wu.h only one songz
lyric. the do not citing

improving language skills (Ghosn. 2002: Khatib ot al...
Van. 2009). The author Advanced I-nph<h for Senior ngh
School Grade 11 the si of

literary ‘Wotks fnw. lenguaso leaming: with 609 .of he
textbook’s contents comprising literary texts. This is

3 B e orioarong  followed by 53% in Englioh for Senior Ligh School Grade 10
Y. Y 2 and 996 in English: Student Book for Senior High School
snother mctivity mors on reading  Grads 12:°The literary genres represented in these textbooks
np ing ons and the fiction, t . and poetry.
lyri writing skills. rethele: of the analyzed textbooks
these © write by imitating  predominanily wtilized  the  term  “pemre.based  toxt
the original work’s theme, content, and style. and they also Thcti frrrative and pecoint texts, without introducing
foster u the analysis  and the term “literary” or “saswa". Consequendy. it is
interpretation of texts (Khan & Alasmari, 2018).

recommen that  the
i the

works p.cwmed in the
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13) English as a second language for health sciences undergraduates: Preferred

activities and motivational factors

Manori Jayasing!
Kotapols

Lakeesha Li Imendra

English as a second languasge for health sciences undergradustes.

improvamei sCEAgHAh spealing skills Tha fosnle o
a significant difference (p- 95% CD the

To their es such as activating
2 = o

internal end oxternsl u]onvanon in learners swtiving to
The majority of
the slud=n|> (n—”77 m) - 66) demonstrated high lcv=l> ur
1y.
found to be more prono\lnccd than demotivation stcrnnnng
1 F

in
memorizing scripts.
could be beneficial

micro-dialog s.

and utilizing authentic
_(Do,skovsknyn &

anxiety 1na beyond undergraduate e 1T study
conducted amons Sri Lankan students studying overseas

fro:
tHat amilita prefer free, relaxed \Chining EaBerEates. DVCE

many ps <
ion akills (B .. 2012).
toward the (mget language

weak in ur.ll

English-speaking programs. Idcntifying the sources of  can creatc a barrier between the lcarner and the languagc
inspiration and rh<cnul7|g=nlenl will facilitate the design of (0 & Abeywi n h -uudy identified
in similar contexts.  mnegative attitudes. i e o i

where proficiency in a Secorn language is highly valued in
professional practice and carcer advancement. Tt is cssential
that and are integral to enhancing
self-motivation and the willi t© D
speaking skills.

ocial and Academic Importance of Lnxh:h Proficiency

i Dractlo scssions. amony sore Teabondants. Al (hovats iy
was not the majority view, the researchers arguc that
fostering a positive alitude lowards Inglish should begin
early in the 1 iy

fears, anxicty, and ncgative attitudes toward Engllsh should
be a primary focus in (Seefa. 2017)

It is widel that % & Cultural and i fisrs sipAIficantly inTiGSacs
a1 od s & ey F e smdems- experiences m h.anung English. Cultural attitudes
sccond language clevates one’s social status and esteem. The e el el mpr sy

v of acquiring multiple languages to prepare for life
Sl hloytacnt 1h M thenty Rt comury has been
reflected among the participants in this suuly (Sorayys
Azar & Tanggaraju. 2020). The

engage in speaking agllvlllc> For instance. in some contexts.

a strong on ma eter students

from speaking due to the foar of making mistakes (Pabodha
Al his <

o
abilities  as

ama. 10 1). an hinder

Faten) thely  Sument E“E“Sh;fpj:k‘“r‘ssm ove iy Py s acticing  English in supportive
aatern ) P i Addmouauy, tnentitonal banlsis each af
inadequare resources, insufficient fraining for reachers. and

i “335.‘“5;“ 'iiﬁg'ﬁﬁc.’;ﬁfg e’ﬁﬁ“‘“g Sateicant gchfef. ve  lack o ppoT: _further i
B o e fncton - for the = 1a W 202 l) Many students
= - seported limited access conducive to

future job
of self-confidence.
scores.

and the pursuit of higher academic

t© envi ronmcnts
the

>y>lc.uuL issues wulnu sducational nhhluhuub (Seefa. 2017).
these effort to foster

A separate study conducted in Sri Lanka amons science 050 0iie culture that values commmication and o
i P P provi insti support_ that_ cncourages
recognized the importance of language proficiency for 2 it Iy

SHeage) leciie: Sorapisbinsion i
o i

| classroom interaction
(Navaz. 2013). 1

motivation.

factors such as dl:gn:-.x quir and m

Percnis, snd” fcachirs. playedl o lopisial Fole. n Hotiveting

undergraduates 1o engage in Duglish speaking.
£ i m

ar and Peer Pressure on Language

Zearning

T.ocal literature indicates that culturally embedded behaviors,
am

such as ragging (bullying). shyness. fear of speaking in

were re pronounced  public. contribute to passive behavior among students in
among schoolchildren lcarning English as fo ssrooms (Navaz, 2013). However, this study revealed that

. Krishnan et _al. (2013) reported that the mos the -nuly p()pulull()n was not significantly affected by
sigmificant motivational factor for these il was by from

parental encouragement. followed by social motivations.

P s in Ko I S
Speaking in a second language often tiggers feeling of
unease (Pabodha & Abeywickrama. 2021). Psychological

leachers By he fime this study commenced. reaang had
been c ated from the Faculty of Allicd Health Scn:ncc<
Further. wality the
impact of adopung an Enghsh accent and time constraints as
limiting factors in improving their Enalish-speaking skills,

factors such as anxiery. fear. and negmative attitudes
. social 1 . and
sigmi the (Seefa. 2017). = 5 x
Am the sud; lati 1f-driven d. tivation wa. e gid ot e
ong ‘ehs 1dy population. self-driven demotivation was  gnglish speaking among Health Scionces undergraduates.
abou( i i while  Zxtermal € in Languag 2
&, with ner . T P L. nacmnes EedsEE
e further ibuting to their fear of PP it use L and i ide the
speaking in public settings. as nificant i to L i
con ion skills (F S Abevwi 2021:
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Seefa, 2017: Wecrasooriva, 2021). Furthermore. students  students from the Faculty of Allicd Health Scicnces at the
face various external challenges. including a lack of  University of Rubuna. C‘onscqucn(ly. there may be sampling
resources. insufficient facilities. unqualified teachers.  bias. as s of p. students may differ
Tacfliciive TeRching: meihods, and Posr.GUALY (EaChing  ror tioss who il hiot thle p p._\rl in the study. Additionally.

Is (Qian & 4
contribute to thesc difficultics (Scefa, 2017). Additionally.
the predominant use of the native language for an extended
period relative to the target language has been recognized as
a barrier 1o (We i 2021).
Nevertheless, the majority par <
study did not agrcc that a lack of opportunitics. financial
resources. or materials hindered their ability to practice
B king English.

|h= online suwrvey could face potential challenges related to
ion bias. Al aniversity
prov.dcs robust internet coverage for all students. there
remains a slight possibility that -t znay not effectively reach
those who are less
To enhance the generahzabuny of these findings,
advisable to extend similar research to other ITealth Sciences
faculties. I.mplcmennng a stratified random sampling method
could further P of the

it is

* oppo iti for i Future inter on aking
i i the clas: m. faculty should practice sessions will be valuable for designing study
consider fncllltﬂt)ng conversation clubs. language cxchange  programs that motivate and cngage lecarncrs. Furthcrmorc.

programs. and workshops led by quahﬂed instructors additional studies are encouraged to explore the underlying
(Pabodk 20 ’l). causes of the apprehension :epoﬂed by smdeuts regarding
in 1 .1; .md access 1o B

to creating a effective these triggers will contribute gn.ﬁcnmly m increasing

lcarning environment (Cao, 2022: Chen, 2022: Secfa, 2017.  stadent participation in English practice
Shaalan, 2024). Facully involvement is essential. as trained
educators can oster a more interactive and S\-I‘Pl)o:ﬂve

5 that to CONCLUSION

spea without fear of M
rogular fecdback from instructors will help smudents build
confidence and enhance their language skills over time.

arnd I-; Zish i Z

This study aimed to identify the factors that motivate health
sciences undergraduates who are native speakers of Sinhala
and Tamil in

Sri lA'llkHll< as well as to detenmine their
ki

y. The rcs\llts lnchcatcd that sclf-motivation scrves

Inlnnﬁu: motivation is a crucial factor inf
achicvement and proficicney in speaking (Ihsan. 2016). A
nowble finding of this study is that most students are

Acivascfor mase grmddnts. WAtk Loy saotivaicine
including funire job oppor ” nd
confi

wch as f=.n- of

1y which presents
opportunity to dcslgn English practice sessions that alien  making mistakes, nervousness. and difficultics with grammar
with their expectations. However. researchers argue that hish  Were prevalent, students demonstrated a strong preference for
motivation does not with constructive feedback from teachers and a supportive
achievement (Chen, 2022). D & thi isz i Based on these insights. ﬁu.ully
cwricula of Health P a should i the 1 of and
preference for opporh in oral ion. authoritative  English-speaking programs  and  develop

in English during routine acaden:nc activities. Additionally. a
significant number of students favor weekly speaker clubs

strategics that align with students' intrinsic motivations and
interests.

= Tes ¥ on both professional Practical rcc x i providing more

and cveryday nceds. Topics such as humor, storics, films. flexible. ive 1 D> such as weekly

current events, and scientific fiction are likely to increase speaker clubs. during an
att speaking Many triven These also

1

in
also prefer iriven Engl
s, mock interviews. ive gam
approprinte approachcs and. teaching styles within a rolaxed
and upbeat classroom atmosphere may further foster interest
u.l lean.ung (Mansoa & Ishak Badarudin, 2011: Soravvaei

the importance of incor ted and §
topics. such as cheerful storics. movies. and professional
needs. which received strong preference from the majority of
students. By focusing on the creation of relaxed and
supportive environments with targeted learning activities,

araju. 2020). The results of this
when E

u.m point out
their mistakes. The majority also valuc opportunitics to read
Enelish newspapers and novels. as well as the presence of
friendly. helpful teachers and a

can and effectively
address barriers to English . The insi
derived from this
value. offering for the
rograms in similar educational contexts..

enviromment where everyone can speak freely.
Generalizability and Future Research Directions
While English has
instruction in nearly all_
Lanka. this study was

H:allh faculties

Sciences
i lc of

Journal of English Educators

ety /1ees.umsida.ac.id/index.php/jees

The findings of this study hold broader relevance for
cducational contexts that share similar linguisti
larly for health
learning in Enghsh as non-native speakers. Strategies such as
implementing  flexible s
conversation clubs, and or; ing workshops —
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14) Paradigm Shift of Online English
Assessment Systems

Language Platforms as Standardized

Karin San Saputra®, Sisilia Halimi, Yunria

Shift of Online Eng

1 anguage Platform as

Additionally. a strong commitment to al i < :
both financial and technical —is vital to cnsure ecffective
i i a i in the i o

an
digital platforms. Drawing on these considerations. recent
studies by Li (2021) and Tans (2021 offer valuable insights
into the practical
language platforms in higher educanon. Lo study, which

i i i ta and case studies.
indicates that students generally tound online English
learning platforms beneficial for their studie:

and online
ence, where asscsss
closely with the evolving language skills of
individual students.

reinforces

Morcover., Huda and ]
the momitoring system was sigm
various domains. including the assurance of teaching
quality and the enhancement of the teaching-lemming
process within sh as a Forcian Languasc (EFL)
1 s, as by the to the

However, Tans presents a contrasting 3
noting that during the some uni observed a
lack of sfudent initiative, resulfing in Inw lcarning cfficicncy.
This issue was further

i ial majority of teachcrs (exceoding
7056 18 Dotli Tastantes) o eessd subbort for Me existing
monitoring  and sy 9 . they
that both

mannge thoir study Hme cHoctvely and focling over whelmed
Ly the demands of online education. To address these
hust analyze these issues fo enhance

the nd
Criterin Do redefined and updatod to botter align with
current educational needs.

the application of online b g for w offer valuablc insights mlo

standardized and more effective online ing peri < the ing by

while si ing i and tools d:slp;ucd to track S ae or
reference

rectifying existing problems.

Finally, the authors
mechanisms serve as the eye:
them to track students®

contend  that monitoring
cars of educators, allo
s e siacics identify

progress in specific learning arcas. Th
specialized tools utilized in the United States. such as the
Dynamis Ciadicarsts of Baste Harly! Litecacy  Skills
DLBLELS) Crurri

are particularly in

strength and weakness, and facilitate timely
This real-tine insight into individual student progress
particularly invaluable in the context of

and literacy skills in English.

DIBELS primarily evaluates children’s
literacy skills essential for reading in

where the focus shifts to assessing and grading each
profici (1560) and Bachman &
Paliner (1996, cited in Schoonen. 2011) assert. the evaluation

English. In contrast. easyCBM. as explained by Deno
("OO?) and Keller-] Mnrguhﬁ, Shnplrn, & Hintze (2008).
as a curricul re that

of languagc skills involves i tasks.

o 3 and
srading. According to 1990),
the overarching goal is to provide decision-making
information within the learning process. which can be
categornzed Il.\(o wo lypes'

Gn nd s the
overall pr ogxmn (macro- evaluanou)

In  the inwmicate process of micro-evaluation.

v ahgn with the criteria

itoring
outlined by
scerecning,

prog rescarch.
evaluat ility. and achi I

continuous feedback provided by monitoring tools not only
ficilitates ongoing assessment but also aids educaters in
students  based on cvolving  languase
proficiency: i is a crucial element
Tn e SHcebay [OT Gvery EFT. cotres TNt BASaNAcy GF
feedback is determined not only by the srammatical aceuracy
but also by how the approach is perceived by both teachers
and the students (Huda & Fiten, 2022). This dynamic
approach to progress and grading that e are

students’ v of skills pertinent to their grade level.
Originally des|gt1ed for universal screening and ongoing
progress the vear.
casyCBM caprures incremental changes in performance
over time.

The authors draw a parallel berween these tools
and the contextual understanding of monitoring. positing

that the as oper: in practice closely
aligns with its ical in ion. C ly. the
authors assert that itoring falfill -
critical functions:

1. g o i A

t© systenlancally track Both indi
progres:

the n)enc\llo\ls observation of students' comprdmns.on.
ills over

xdual and collecnve
1Thi:

tine.

2. Tdentifving I.earnlng Caps: Through continuous
observation. c areas :

not static, and inter tailored
to the unique needs of each learner. In essence. the
integration o i i he i

chatle require additional
ipport. This identification raulu“es the tailoring of
instm address targeted
gaps in i 1 Y-

Journal of Er

Jlizh Educators Society / jees umsida ac idfindex php/jees s
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es: T

3. e ducators can
evaluate the efli f various Fnglish learning

Integrating monitoring into an_ online FEnglish

trz
implemented for un:hv-u:lual learners or the class at large.
Such are i 1 in T

approaches to better alipn with students' diverse learning
needs.

a. Formative “ < m ing

educators to deliver timely and constructive
This feedback is vital for assisting students in
mg their swengihs. weaknesses. and areas requiring
inl acq i n

empowers
feedback.

s. A E Y : Based on the insights
SAIE fiom somitoring Gutcomies, icducatons) can ddapt theix
instr tanls. or pacing to optimize
learning for their

6. Student E ing facilitates the

of student engagement levels

(ELT) sessions. This

ial  for fostering an  interactive and

participatory learning environment. which is essential for
effective lnng\mgc instruction.

platform the mcorpors tion of
humanistic technology isms and linguistically
driven performance to oversee and pt - learning
experience. The authors arti that

a
technology mechanism involves embedding  clements
within the platform that prioritize the human experience
of lecaming. This approach cncompasscs designing
features that are user-friendly. interactive. and responsive
to mdlvld’unl nceds. For instance. pcrscnallzcd feedback
tools. and
adaptive lcarning paths can be implemented to cffectively
engage learners.

This T with ¥ Leamning

Theory. which posits that meaningful learning

encompasses four key features: (1) engaging the whole
it an. i 1ly—in i

per: vy
activitics: (2) fostering learners’ initiative to cxplore and
discover driven by their i 3) pr i

the holistic development of lcarncrs® behavior. attitudes.
and y and (4) learners to assess the
attainability of their lcarning goals (Nye. 2000).The
authors propose several principles that  are often
iated with humanistic technology mechanisms in the

The ing ism fir 1y
range of techniques. including classroom obscrvations. both
formative and ive

inter: i peer

ions. and the intcgration of
latforms.  Ultimately, the
primary objective of monitoring within ELT is to facilitate
effective by pr ively and
addressing students’ lcarm.ng nccds and progress. This
comprehensive  approach es that instruction  is
responsive to the di b e cnite VoE learners. thereby
enhancing the overall educational experience.

Li (202 the ial impact of
monitoring on me quality of learning. proposing a model that
cncompasscs scveral key aspects. Firstly, it is imperative to
establish a clear learning goal to ensure that the learning
trajectory aligns with the intended objectives. Secondly.
quality standards must be defined for various components of
the learning process. Given that 1 o3
stages. it is crucial to ensure that each phase
the established standards. Li advocates for a

and monitoring system that
all di i of 1 ing quality. Such a
system facilitates improvement toward the set goals.

addresses identified deficiencies. and fosters efficient, high-
quality learning experiences. The authors underscore the
necessity for onlinc English language platforms to intcgrate

context of ELT:

1L User-Centred Design in ELT: This principle
emphasizes the importance of de:
and tools that address the specific needs and learning

his may involve

P lized
content. and intuitive mtu&\ccs that cater to varying
¥ iency levels ( et _al. 2021: MoEC, 201S5:
MOoEC, 2017,

2. Ethical Considerations in EL'T Technology: It is

ssential to ensure that online learning tools and platfors
in ELT prioritize the privacy of learners’ data. uphold
autonomy in leaming choices. and respect cultural
sensitivities in content delivery (Colak & Glendinning
2021).

3. Accessibility and Inclusivity in ELT
Technology: This principal advocates for the creation of
ELT platforms that are accessible to all learners.
including those with disabilities. This can be achieved by
implementing features such as screen readers, subtitles.
and alternative navigation options that accommodate
diverse learners (Alobaid, 2020).

a. Empathy in ELT Platform Design:

and challenges faced by

monitoring mechanisms that prioritize
and language-driven performance.

T i the i

lecamers. particularly in an online

Our argument h
stemming from the abrupt shift to online 1e.1mmg,

environment, is critical. Developing fools that foster

the cris:
emphasizine the importance of addressing
considerations rather n  merely  fc on

motivation. and a supportive learning
for effective lemming (Wang et al.

aspects during this transition.

tournal of English Educstons Society / jeeas urr

sictin s idfindex php/jees f&
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5. ility in ELT Tec : This principle
calls for adoptlon eco-friendly practices in the development
and deployment of ELT technology, aiming to reduce
environmental impact. For example, promoting the use of
digital materials over printed resources can contribute to

sustainability (Brown, 2024).

6. Continuous Improvement and Feedback in ELT
Platforms: Encouraging ongoing feedback from learners and
educators is vital for enhancing ELT tools, content, and
methodologies. This principle fosters an environment of
continuous improvement, ensuring that the tools remain

effective and relevant (Huda & Eiten, 2022).

7. Cultural Sensitivity in ELT Tools: Acknowledging
the diverse cultural backgrounds of language learners is
crucial. Ensuring that the content and examples used in ELT
platforms are culturally sensitive and inclusive helps avoid
biases or stereotypes (Idrus & Sohid, 2023).

The integration of monitoring mechanisms is closely
aligned with these principles, as it facilitates tailored user
experiences, ethical data usage, and support for diverse

learners. Together, these principles—along with a

i to it :mprovemem and cultural
sensitiviry- ibute to the d of more effective,
inclusive, and i lish L Teaching (ELT)

platforms. The feedback-driven nature of monitoring
mechanisms ensures that technology in ELT remains
respons:ve and sn.ppornve. thereby fostering an environment
of in education. This
alignment not only improves individual learning outcomes
but also enriches the overall educational experience for all
learners.

The authors define lmgmsnednve-u perﬁnmance as
the ion of I to
or improve various aspects of performance across different
domains. This concept often involves leveraging linguistic
techniques and \mderqrandmg langnage pattems to achieve
superior driven per
specifically pertains to Ihc language-specific aspects or
proficiency demonstrated by an individual within cach
context. In the realm of onlulc English 1
this term may >unllfy u l'o(.ua on the lmglusln.

This comprehensive strategy not only facilitates
individual learner development but also promotes a more
engaging and responsive educational experience.

The authors amphasize the importance of
monitoring success in online English language learning
by closely observing students’ linguistic behavior
throughout their learning journey. By employing a

isti hnol i and i on
linguistic-driven performance within this monitoring
framework, the approach seeks to establish a standardized
and systematic assessment system on the online English
language platform. This integration not only facilitates the
tracking of student progress but also enhances the overall
learning experience by providing tailored support and
feedback. ultimately contributing to more cffective
1 :quisition and proficiency devel

Challenges to Successful Monitoring
i (2022 lnghhghts the evohmou of oulme English
1 in universities, 2 the critical
role of quality assurance in English education. Citing the
work of Xiong and Ling (2010), he underscores that this
quality must adhere to scientific principles, which
aci and us
development. To maintain high-quality online English
lang\mge learning, it is essential to integrate emerging
ions and into its framework.
However, this endeavor presents several challenges that
must be addressed to ensure effective monitoring and

assessment.

The authors ndeunt‘y a critical 155\1e concen:ung the
oversight and ation of offering
English language programs. This highlights a significant
challenge that requires attention and resolution in the

of n ional in s that provide
English  language-related courses or  programs,
particularly in the New Normal Era As cducational
landscapes evolve due to ad hnology and
slun: in pcdagogl(,ul a'pptod(,hcs iusliluliuus must
s to ensure effective program

deliver: y and quahty assurance.

In cary i the itoring
abilities of teachers are

s and achiev 15 :)-\ell of paramount importance.
compr n ication skills. vi ary. According to Akbari and Allvar (2010, as cited in Nik
grammar, and overall pr Yy as Hashim ct_al. 2014), cffcctive monitoring of student
within Ihe online learning environment lalc: et al. 2024 progress cxlmds beyond mere adherence to syllabi and
employ iven approaches to instr it is for ensuring student
learning experiences. which may lude tailoring adva and g learning outcomes. The
methods to accommodate  diverse learning styles, authors define ing as the k ge. skills,

incorporating language-rich activities, and adapting materials
for improved comprehension. By integrating these
approaches, the platform can effectively monitor students’
progress, provide personalized support, and offer insights into

and competencies that students are expected to acquire by
the end of a course or program. Monitoring student
progress enables educators to assess whether these

linguistic performance, thereby enhancing the overall
effectiveness of online English language leaming.

are being met. It provides a framework
for evaluating students’ adherence to the established
standards and goals of the curriculum.

Journal of English Educators
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This process also allows teachers to wansition into the role of
ring  support

7 Jnstructional Barriers: This category includes
itni P as the lack of progress reports

pr of and the of \he
overall i Regular facilitates
the early identification of students who may be experiencing
academic challenges or falling behind in their studies. With
timely .mervcnnons. educators can offer additional support.
resource: alternative learning opportunitics to mitigate
Farther | difficultios.  Furtharmore, - teachers <o provide
formative feedback that guides students in identifying arca:
improvement i ing their slrc-nglh\, 1
feedback  loop  is i
@ A

subpar desigm. limited reference
materials. access and navigation challenges. insufficient
use of multimedia resources. inconsistent instructional
quality. information overload. lack of instructor presence
or interaction. and poor coordination among instructional
clements.

To cffectively address the aforementioned barricrs,
the strategic integration of monitoring mechanisms

3
i s e PRoTaE amaene becomes  crucial.  These monitoring  tools  can
3 ically track progress, adapt to diverse
leaming styles. and deliver real-ti
Despite the & i signi of rcomi 1 i 1. organizational
in online i platforms. ¥ . and i i By
challenges hinder their effective implementation. A critical i i
factor in this regard is the to carefully the 1y identify challenges faced by learna’s
readiness of these platforms. alongside proactively enablmg them to tailor inter to meet
anticipating potential barriers that may arise. The depiction of nceds. This proactive approach fosters a more responsive
scven barricrs. from M ia_(2003). and  cffective onling. Enalish  language  learning
these challenges as follows: nvi i and
. facilitating personalized leaming experiences. In essence.
1 These > issucs related to e A e 555
an.

time management. language
attitudes toward e-learning. Such barriers can affect learners’
motivation and engagement in online environments.

3. Learning Style Barriers: Different learners have
varied study preferences and learning styles. which can
influence their interaction with online platforms. The lack of

mitigate these barriers. ultimately conwibuting to the
overall success of online English language lcarning
ishi k for i

platforms. By a fr
and s can create  a
supportive learming that

fosters cultiwe of ongoing

achievement  and
i in 1

adaptability to diverse learning styles may hinder i
learning outcomes.

3. Situational Barrviers: Factors such as the duration of
1 ing i an al di i or i i
can sigmificantly impact the i i
mn detract from students' focus snd commitment to
their studies.

Organizational Barriers These include issues
related to organizational culture. insufficient time allocaled
for study. barriers
avallabﬂlty of online courses. registration challe.\ges lack of
awareness about available resources, and failure to involve all

relevant parties in the and

processcs.

5. £ rriers: CT related to the
i of p i (Ll\d S).

Connectivity issues. for users.

CONCLUSION

The digital transformation of education offers both
significant oppor iti and chall for

teachers. requiring a r of online English

As s adapt to

this paradigm shifl, ihe of robust

These i
must e not only user-friendly but also meticulously
th more

streamlined and effective assessment process.

The of online platforms in higher
cducation highlights the pressing need for standardized
asscssment systems and a shift in pcd.i\goglcal npproﬂ-:hcs
Prn’rnnﬂng to the

of s I ¥ ices  more

= a more i and i
pdy S

cffectively,

difficulties. limited technical support. data loss. and envir 2 2 ring.
associated with data transfer severely hinder the can le timely k and
functionality and usability of online platforms. targeted

and
6. Content  Barriers: Thcsc barriers  encompass Additi ly. the i ion _of
misaligned _student i the v with i D e fosters
relovance of the eontent to learers’ needs, the ificity of conti < improvement in tcachmg methodologics.
content, poor quality of ecducational matcrials. and
deficiencies in scoring and evaluation systems
Journal of English Educators Socicty / jeos umsida ac idindex php/jocs Oktobor 2024 / Volume 9 / Issuc 2
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15) Affective and cognitive correlates of reading comprehension: A structural

analysis

Elsa Alfiani. Holta
gl

Harpain Harpain, Yanuarius Yanu Dharmawan,
Darmeria M: kiatos

Angg
sl Sidiabalor, Kristol Lo

Asfective and

of reading

This study investigated the intricate interplay between

monvanou may not be sufficiently distinct from one another.

emotional and cognitive factors in reading compr These support the alternative hypothesls suggesting
expanding on the Simple View of Reading (SVR) theory.  a significant r mot and
SVR the sign of skills and p As ca by Baba _and
vocabulary mastery for di compr Ay (2021). students with lngh evels of motivation.
A ing to SVR, skills ]l'lve a (lual effect: first, particularly  inmrinsic motivation, tend to make deeper
they directly influence vocabul: and second. ions  with  text They immerse themselves in
through stery. they indi ing with s, and creatively,
compmh..nsmn The study’s irical results Which helps them use reading strategics more effectively and
these ing  strong  positive  successfully.
pnaac e bem’eeu decoding skills and vocabulary To ize. this study highlights the lex nature
e D skills for 12.3% of the of reading comprehension. emplmsnz:ng the significant
iati in di and 47.5% of the  contributions of cognitive uch as i
variation in vocabuhry knowledge Vocabulary proficiency.  abilities an v proficiency. i
in tun, for 75.2%% of the i i and i i 1 factor While decoding

as
in reading comprchcnslon. underscoring  its
critical role in improving reading ability. These results
support the alternative hypothesis. suggesting a significant
relationship between decoding. vocabulary mastery. and
compr Fur e. the findings align with
previous research. which highlights that the combination of
decoding and vocabulary skills plays a crucial role in
cnhancing English reading comprchension, particularly
among carly readers in multilingual contexts such as Kenya
(Wawire & Zuilkowski. 2021).

The study also ed i i and
motivational factors. focusing on family wealth. intrinsic
motivation. and extrinsic motivation. The coefficient value
for motivation items exceeded 0.70. indicaling a strong
comrelation between motivational factors and  external
influences on reading comprehension. The high factor
loading also suggests a significant association between items
rclated to rcading motivation and cxtrinsic motivation.
Surprisingly. the study revealed negative corrclation between
family income and reading comprehension. with specific

abilitics and vocabulary mastery were shown to strongly
predict high levels of reading comprehension, the study also

revealed intricate ions status
and motivation. both of which play pivotal roles in either
or comp . These

challenge certain tr: it and the
importance of i a ive instructional
approach that ln(cgralcs a diverse range of cognitive.

stratcgics to cffectively

foster reading conlprchcnsion skills.

This study highlights several important limitations that
warrant consideration in iture  research. First, the
assessment of extrinsic and intrinsic motivation relied on
questions that, while adequate for measuring general
agreement, lacked the to clearly differentiate
between these constructs gests the need for more
refined instruments that can better distinguish and accurately
measure different motivational factors. Additionally. the
study was limited to a single cducational institution. which

impact measured at 6%. Contrary fo previous s
which often links higher SES with stronger reading abilities,
this study revealed that increased family wealth does not
necessarily lead to improved reading comprehension s

rcstncts the gencralizability of the findings to other
Tuture studies should involve larger,

more diverse samples to provide a more comprehensive

under 3 of the relat the variables

Kills ied and to s the rel of the findi across
various ecducational settings. Furthermore, despite the

This supports the null hyponhcsm indicating no significant
influence or n family i and

. This aligns with carlicr rescarch.
such Michael and Kyriakides (2023). which that

n that higher income levels and greater
parental involvement contribute to a more curiched literacy

en this study found only a modest connection

while SES is often an P i its status (SES) and students’ reading

indicators can be i and  irrel in certain i . This S alone is not the

primary  determinant  of  differences  in  reading

study also i 1 the lexities of how  comprehension. Particularly. children from certain ethnic

on  in reading i Extrinsic  backgrounds may continue to struggle with reading

motivation showed a small but po\ltlvc association with  comp i i justments for SES. These findings

reading 296 of the variation. underscore the importance of further research into the
while intrinsic motivation had a slightly stronger impact. underlying causes of ies in i

targeted

and highlight the
i ional

contributing 3.7%. An AVE metric. which exceeded 0.5.
i the validity of both and

extrinsic motivation components. Additionally. the scales
strong ite reliability, sur ing the 0.7
threshold.  However, discriminant  validity  was

established. as the AVE values were lower than
cormrelations observed between these components.
indi hat the iten intrinsic a

s ac id/index phpljees
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need for the development of
to support all learners, regardless of
or ethnic
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year English as a second language students

Mzamani J Maluleke

Rlanding procasa and ganre approaches in 1eaching Acadamic writing

their language proficiency fom multiple perspectives This ulig‘u.s with Ilinkel (2013) recommmendation that
C(Hulstiin, 2011). The or levels of e i wtion can help str 1i students
i their  p. ent e their wri perfor: . The third theme explored

1y
(Desai. 2016).

Questionnaire

the cffectivencss of editing cssays before sub-mmng the final
e this issue.

o — — shily majority C5456) cxprossed concorns, noting fhat
i . S many of their pecte laclked sci inguisti to
roscarchios. alona with four lecturers from the Deparment of provide helpful foedback, On the other hand. 469 of the
English. to ensure the . incss of the data. it g il dewrae
The rosuite:;ftom e o S smdone Quality OF their cssays, One part Serhariod, SDnaring
. - the pcer cditing stage. we arc to rcad h1
T R g e i o e e e B
performance. The question mimed (o ascertain  whether ; 2
had recei any training writing. their 0o _8nd end up e e g R
familiarity with vari their
3 Loms 3 : . that peer k could be t cial.
s ol The” oo S S en oA ameya ized that d the chs peer sz
mdcr%h:touov; fve Py R S provided an opporfunity fo learn from one another and
ki ng Sl = clknowledzed the vahic of having their cssays reviewed by
e e e U s peers to cnhance their cditine process and  receive

o submitting the final draft: (4> the influence of
social and cultural factors on students’ written texts: and (5)
cvaluating whether there was any unprovement in the post-
test compared to the pro-test.
first  theme on
knowledge of utiliz the in e A
sismificant mmjority of the students (83%6) reported having
some understanding of the various stages of the process
apreoach, Anhough tisy offen encounserod iflcuitics dho &
knowledge of the topic. participant noted that
liah teachor in scedndary school mensioncd, “The

fourth theme cxamined the influence of social and
on
icipants

Lizx

asmeed th ting o
when menr
approaches significantly helped them understand what to
include in their essays ey mentioned that comparing the
symbolic and cultural valucs cmbedded in  different
languages cnabled them to use that information cffectively in
their  writing. IIviand orts  this notion.
crnphasizing that students ded 1o consciously
hich helps them comprehend

engazme h otarmet mer

rocess approach has five stages. but he preferred the 7
s L 5 B < how language creatcs ~within
traditional way of assigming essays in a conuolled A i) Moty v T i
envircmnent. . During. e  prodest, steden exe. Bt approachcs. participants were able to make noticcable
provided sufficient time 1o write multiple drafis. result n e i
et Lo P heae find: prov in their post-test cssays. One participant
align with Racelis and Matsuda (2013), who that ot aftexithe shared
nro lhc sconre framowork i s
i) The The information that we rec
theme the i of < and genre x

instruction.  All . thiat the importance of different
sessions on grammar should be s such i improve the quality of the es:

would HElp ehe S Bt Lo sl i Tan g dawhick

evaluation.
The above 3

that began to

Furthe nt{-g they -Lcog- ed their low levels of recosmize the nilarities belween the process and genre
1 ¥ that S allowed them to critically
teaching could facilitate 1o in  their 1 in Goth 5
abilities. Another participant pointed out ths Pt o e ibated 1 the 3HoE
As students. we expect lecturers to have several ses cssays
on grammar teaching to help us cope with the expected The final theme £ on
standard at university. I come from a rural village where o in their essays after receiving
the school have few resowrces and under qualified instruction.  All participants  ageed  that  throush  a
teachers who failed to cquip us to cope at inat of and
level peer collaboration. lhey mained o better understanding of
SR e Sk v ] how to write dne  pa shied  that
oot s SRS ES L b T o schost Saion rame,
il pace Pttty than critical and peer collaboratio:
the map and
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Mzamani J Maluleke

Blending process and genre approaches in teaching academic writing

university-level A also
acknowledged the improvement in their writing skills,
attributing it to the inclusion of cultural. social. and textual
practices in the teaching process. These clements helped

The findings of the _indicate  that snnlenn.
significantly improved their writing p

following the six steps as suggested by Yan (2005). wluch
include: preparation. modeline and reinforcing.

nnine.
joint constructing, independent constructing, and revision. In
d

study

them connect academic writing to their everyday realities.
and

rtici T i d that i struction
of genre conventions
sigmificantly improved the quality of their essays. Based on
these findings, the rescarcher evaluated both the process and

the pi progress on
v use and construction. showcasing their
ability to p clear based on di ion held
during the joint construction phase — an ability that w
in the p: (2020) supports the notion
that joint consmlcuon is particularly effective in refining

genre approaches. luding hat the blend eenre
holds

abilitics by addressing both hngmsnc accuracy and gcnrc
awareness.

written texts. Through this method. students are
paired with a peer to collaboratively revise their work.
focusing on improving both organizational structure and

he process-genre approach offers significant
for EST. ing both and 1tural
aspects. while guiding them through all the essential stages
of essay writing. Ferris and hcksmm4°02® assert that
"writing requires a great deal of and

The 1 « h. as
by Huang and Zhaug (2020y. allowed students greater
flexibility to integrate both models cffectively. This

not only facilitated the development of essential

linguistic knowledge.” which many first-year often
lack. Durine the interval between the pro-test and post-test.

writing  skills but also cmphasized the
txansﬁerabxhty of senre knowledge from the students’ native
of instruction. This

lecturers provided instruction on various writing
enabling students to shape their essays with attention to both

transfer plays a crucial 1ole in enhancing students' ability to

micro (e.g. grammar. vocabulary) and macro-level (e.g.. compose well-str texts in Furthermore, the

organization. cohecrence) writing skills. rurthcnnorc\ focus on revisiting and cditing duru)g thc mdcpcndcnt

interactive grarmmar i which active construction  phase

student participation. was incorporated. resulting  in importance of thorough sclf-cvaluation. By revising lhclr

improved linguistic accuracy Post-test essays demonstrated cssays before submission. they gained a deeper
age, better and i how to refine their writing. improving both

more . which had been the and v. This 2

problematic in the pre-test. The integration of the pr
genre approach allowed students to understand the social
purpose of language, equipping them fo write vs that
meet umiversity-level standards. This aligns with the
fmdmg.s of Huagg and Zhang (2020). who cmphasized that
th 2 ]

in writing ar essays.
The pre-test results clearly show that students have
varying levels of writing proficiency d\lc to their diverse

to produce more polished and
academically sound cssays. which arc key skills in higher
education.

backgs 2 to
1 the p zenre uppmuch. Thc |>olalcd use of

cither the process or genre approach alo; ma;
sufficient to address all the writing challenges faced by ESL

students. Despite slight differences between the two
approaches. both are critical in helping students develop
academic writing skills. Yan (2005) highlights that “this

approach allows students to study the relationship between
pwpose and form for a particular genre as they use the
recursive processes of prewriting. drafting. revision. an.
cdi\ing" (p. 20). The post-test rcsults revealed significant
s students 1y i steps from
the genre approach into the writing process. Iaves (2012)
cmphasizes that modeling writing is a crucial component for
helping students improve their texts. The hybrid process-
genre model, therefore, offers flexibility for writing
teachers, allowing them to sclect the most effective clements
from cach approach to scaffold students' academic writing
more effe v

CONCLUSION
Drawing from the data sources. it becomes cvident that
lecturers must  prioritize the of
writing, rather than assuming that all students
entering unxvcrsu-y possess eﬁecnve writing skills. As Green
(2013) iting is a ss
that i i and practice to peﬂect
This is pnrncnlarly important for students who come from
diverse li i and 1 backgrounds, as their
writing i varies signi . The intcgration of

both the process and genre approaches addresses this
challenge by framing writing as a social practice embedded
in the cultural contexts in which it is produced. as Hyland

(2016) This allows to
meaningfully with the social and commumnicative l'llnclions

of writing. rather than on
‘Additionally, attaining a sufficicnt level of academic writing
proficiency can only be achieved by applying teaching
methods and theories tailored to the specific needs of each
student group.
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Government

Englsh for

serve guests.

food. ¥ i i = is
tourist attractions. and answering visitors® quesuons Lhcreby in imp: ing i i i that
enhancing their practical skills in real-world scenarios tourists fecl welcomed throush high-quality scrvice

Role-playing has been employed as a practical method to
cquip government cmployees with not only theorctical
knowledze but also real-world application. ensuring they
understand how to implement these skills in public services
(Cheng Leam & Kong. 2019). The goal is for role-playing to

serve customers. tourism
oy their methods.
int i more cffcctive and friendly. This shift is
particularly important in _areas where employees previously
lacked sufficient skills. Through rolc—playlng.
improve how the:
more sppropriate and ofToctive communication

services. uding at hotels and restaurants (Geduld, 201
Martiner-Va arcia & de Pablo Va
2021).

is approach alizms with the zoal of empowering the

community and utilizing swrounding natural resources to

enhance the skill sets of workers. Role-playing is particularly

suited to this objective. as it addresses the specific needs of
employees in Setizi. As an effective and practical technique,
d b

the tourisin

(Cholifah, Asib, & Supamo. 2020). Moreover.

and hospitality waining provide the community with
best practices and
tourism

tangible examples of
delivering outstanding
services.

procedures for

and accommodation

Figure 2. Focus Group Discussion

Hospitality i icati is

ts and hospi >4 by

irough role playing acnvlncs Workers first
and of

practices in English dialogue. drawn from

providing a hands-on for imy = Fnglis a
skills. Direct is ial for rei the U
ions rol i a highly "‘= hotel

recommended teaching approach across various ficlds (Setive
Wahyuni & Wahyuni, 2023). Through this method.
sovernment workers and apply real-world
examples of the skills and acuvnues being taught.
he = offers
several recommendations (‘ux futire activitios: Specafically,
tourism _and hospitality training can be most cffcctive and
appropriate when wilored to the need's workers in tourism
areas. It is evident that residents require both types of training
to enhance their skills. The resulting impact is an improvement
in the promotion of and to tourist i
addition. role-playing plays a crucial role in these activitics. as
for the v

Haining, Handbsok: providad. Eallowing mis
2 .

Aiows o commnleafion rcgﬂrd ng hos
lula‘aLuve session revealed that partic
learning
a subject u:-uxy had not <
primarily entared oa how (o apply totiriam and hospitality
_such as g directions
airil Gey andl commmvnlcaling

ality topies. This
pants were highly
for tourism and hospitality.

sarding  speakin,
n:qncstcd directions to
destinations. These inquiries were
a focus group discussion. The findings

training when_ visitors to Setigi

specific luun;l

it is a highly

aring
di e primary objectiv. hospitality training

skills of workers in ctors. T can 2

major destination on both national and uncrnanona‘l scales i practices iato equip.the: community.writh practical alcills
hunan <« well-d in terms of and. . - orkeie! 1o déliver, effective
public service and  hospitality: Addxuonally. improving PUblic scryvices Bos SRl Sl
Engzlish T i for o the This hands-on  approach allows them (o  engaze
goal of establishing nature-based tourism with i i fully with “visitoxs. their
recognition (Isaacs, 2017: Demir &Zaimoghi, 2021). and b >k‘||>~ In swmmary. the
focus group th positive

Focus Group Discussion opinions regarding the leaming p‘rograrn.
The results of the tourism and itali

of Sid alcilla: cinci s the
workers regarding the qunhry of pnhhc service. s is
supported by feedback from focus moun discussions. where
many workers n nder ing of how to
Qliver axcellont Servito auslity for (he: ndvancomient, GF
tourism destinations in Setigi. It is evident that workers require
training in cxccllcﬂt public sarvice from academic sources to
further the: king skills and
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Table 1| Focus Group Di Results

The Workers' Opinions

“l would like to practice more as long as there is
consistency in the program and English skills should be
practiced too”

“7 have never tried 1o speak English in a such practical
way before, so 1 like to participate in it more"

‘It should be given not onlv to government employvees
but also all the grmhmte students who want to improve
their speaking skills

“I ca d all the dial asilv as I am

e
asusted with clear explanations and pictures”

“I think I can apphl it during the meeting with
Joreigners. The speaking practice seems acceprable to
me

“I like it when I can practice it with my colleagues

The results of the focus group discussion. presented in
Table 1. i that role-playing signi v the
learning achievements of the workers. This training program
was deemed successful as each activity was tailored to meet
the commnumity's specific needs. Several Key evaluations can
be summarized: first, conducting field observations prior to the
hospitality training program is cssential to identify existing
challenges, ensuring that the training is aligned with the
community’s goals and lcaming objectives. Sccond.
continuous planning and the provision of practical, applicable
training are crucial for sustaining these practices over time.
r\mue research could explore the s\ls!au\abl ty impact of
ation. For i |! would be
valuable to xnvcsngalc h, in i e the
of a b ity training , as this could
provide insights into the long-term effects on government
employees and the broader community. Conducting effective
long-term studies can enhance understanding of how such
training influences socictal dynamics over time. Participating
in English for administration activities, particularly those
incorporating hospitality (ralmng (cchnlqucs offers numerous
benefits. Individuals gain sat from r their
capacity to positively influence others and the community at
large. Additionally, they enhance their ability to communicate
effectively in English. particularly with terminology specific
to tourism and hospitality. Moreover, this engagement
motivates the community to develop both natural and human
resources, fostering the knowledge and skills necessary for

international recognition (. aratas,
2022) (Albmo 2017: Tuxn,cr 1d ] ala;, 2)

ion o for admi
with @, fbous o hoepitality  skills: ahd IRHghnge

communication—particularly English fluency—has led to
recommended future approaches for enhancing speaking skills
Labrador and Ramoén 20; Suganda. Zuraida. and
Kurniawan. 2020). Setigi. as a key player in the tourism and

hospitality sector in Gremk has :lgmﬁcfmrly benefited
from training activitics aimed at its workers. By improving
customer service and communication skills, Setigi is
poised to attract a larger num of visitors. establishing
itself as a leading international tourist destination in Gresik.
The arca boasts natural beauty and unique characteristics
that appeal to both local and international tourists.
‘Therefore, enhancing the skills and expertise of the local
community through hospitality and English
communication training programs is essential for sustained
growth (Wiraharja, Putri & Adyatma, 2023).

CONCLUSION
English for inistration-learning ities, integrated
with tourism and hospitality uaunng and cffective lcax‘nmg
techniques, aim to fulfil e community expectatiorn for
success in the hospitality and tourism secmm This
objective can be achieved through practical instruction in
English communication and comprehensive hospitality
training, primarily focused on transforming substandard
services into high-quality offerings that can enhance
promotion and attract foreign visitors. The creation of real-
world scenarios, combined with role- playing, supports
cffective communication methods and improves English-
specaking skills, allowing workers to practice appropriate
communication strategies with both international and local
wvisitors. Hospitality training actively engages government
workers in essential service areas, including guiding
visitors on tours, serving dishes. and providing thoughtful
responses to inquiries and feedback from guests.

Tourist destinations in Gresik are likely to attract
1more local and international visitors if they possess quality

nafural resources and well-developed human capital.

Achicving this requires collaborative efforts among

v’\riou= stakeholders, including the Gresik reglonal
local ics, tourism

h-gher education institutions. Such cooperation must be
mutually supportive to foster harmony and ecnsurc the
sustainability of tourism activities. Consequently, this
study recommends future research focused on enhancing
reading. listening. and writing skills as part of the
professional development of government employees in the
tourism sector.
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Comprehension Skills in Higher Education Students
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A% 2 Method for Enhancing Reading

== T z = 7 A
words  ean nificantly  aid  smdents  in
i 13 and other texts. However,

This Gnding with previou x

reported positive results, as smdents sigr

their scores on the reading comprehension tests (CHhahari &
K 2021 T

dcsy recomnizing its importance and bencfits, smdents Amirkha: is
still struggled to apply this strategy cffectively. This

all & during observati CKills than it i hod
and was corroborated by the interview results. (Sari. _2020). These i that are
< 5 itional ice is for supported by i the
to more © using this strategy. i i in as well as in answering

ollow-up  Action for An ILmproved Learming
nt

reported that
answering these questions become casicr after participating
in the SBI class. compared to before the intervention.
llowever. this study found that a few students did not
experience an improvement in their reading test scores. The

decrcasc in pcrtorrnancc was likely duc to their inconsistent

Ihe observation results sigmificd that several follow- i
actions needed 1o be kLI) to create a better learnir
i Thesc were drawn from both
observati and i g . as the
not fully the SBI 3 led

primarily focused on the overall teaching and lecarning
process (see Table 6).

TABLE 6| The fourth ctnerblng theme

for a morc conducive teachina-
lcarning proy

and Ic‘.&on aor vers
Clodes
odes

engaming leaming media
Providing prompred questions fo
encourage greater students

rstly. classroom rules and regulations should

establ thd to make the teaching-learning process more
Pt that no rules were

provided prior to reading tests 1 and 2. nor were any

both online and offline classes. Interview
that the online component t was le
hancing thoi \mdeﬂmndmg of the matcrial due to
personal  distractions. gnal interferences. and
octmicul issuce. Aw these Tactors are extomml (6 SIL, the
overall implementation of SBI in reading classes has been
shown to optimally improve the reading comprchension
skills of most students

The improvement of such skills is also con
with existi . which that SBT posi:

affects 3 i ion (Akkakoson, 2
Alkhawaldch,  2015:  Kavani & iadi; ar.
Neguven & Neuve: 2024). This vemnent

impro
ides with a direct approac
AT RN aue o IS i B

reading the shtirc! SH

who found har SBT

an
Thus. nuplememmg SBL in
for

reading scaros and overall comprohension siilla,
hois [stage Linvel coafribated jto) i

for other these rules

Soma help inform s abour the =5 s o °3
conduct. Secondly. duc to the high of

at the (s need to be made

o time effe v. The interviews
revealed that slowing down the lesson delivery pace is
the 7 .‘bxhly to follow (uoxn,,
ons should be

f\d(li(iunally. conclus;

ways. Firstly, they enhance

i organization of the matcrials, cheuring that they are well

comprehended as they are by>le.\ual1ci\uy structured. The

phases can > rev and  adjusted  based  on

Slataroom  condiions. Given that they arc desizncd to
x 4 i

an
2011> -the study reveals that the

roinforco . undorstanding.  Barthcrmors, | the e stutezy (Akkakoson,
integration of technolozy and a varicty of media should lasscns donotsolely focus on the contant end language, but
be maintained dud furthér O create 1s. the of erapifrabls Akl Iv fa
learning  expe: Tastly,  although smdents mportant to note that this
participated v\cll duc to the opportuniti i 3 1y with cffecti
should be utilized to init farther fhculties
and 1 - con jadi . 2018). As the
rei ic r arc
implementation of SBI in reading classes has ared to apply them when completing
t© ¥ in

¥
reading comprehension skills. The majority of students

scored better afier the SBI1 implementation

pr

specific reading tasks.

The obscrved improvement can be atribured 1o the

integration of technology within the context of SBI This
i ion fosters : i iviti

ivation and

line with the previous

that
These results are in
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Stategies Bused Coglivh Instuction as @ Method for Cohancing Resding.

mlegrauuu (Aluned. _2019: Momani._2020) and SBL

Despite the positive outcomes observed in students’
reading comprehension. this study has several limitations.

ar, 2018). the ; i First. the implementation of only six reading strategics over
and reading comprehension skills of EFL. colleg a rel 1y short may ict the depth of insights
Such an with the icit su ies . Tuture could benefit Gom i‘djuslm&. the
they have learned. instils greater confidence in 5 the specific sToomn
ability to comprehend texts and to & i and i i o i more
hereby motivating them to actively participate in the i 15 the 1i
learming g SS. 1y. SBI T res as  an were thr ougll G 1 F(n ms, which lacked an
i Pr for imy ing reading ¥ i exam mode and may have the v of
while 2 i and Funirce sn &'hn\lld consider wurilizi

engagcement in learning.

responscs.
sceure assessment plmfornw o

ng morc
risks. Tt
Tall

mmgme such

. to fectively
employ strategies appears to be closely linked to their

n r =

ith
..uadcu.ug nruglcs whu).x hc:s,lnla.la their awareness of Ihe
“This

sc
converting the online asscasments Into & papor bascd forraat
may serve as a practical alternative.
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students’ intrinsic motivation plays a eritical role in students' | skills | in . and
g,

influencing their eoffort
which

the Trequency with

they ar-ply the marscted swatcgics. and  their
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skil and (Knvnni K
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long term. smdents v vvho uri
importance of flexi

o
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CONCLUSION
Im the ion of the SBI framework in
LEFL sigmificantly . i
i nd the d of their 4
uoxnpxehmnsaon ARl Pumbes. 36 conuibites 18] thids
pr wih. iti SBI as a valuable
pedagogical nppronch n i 1 i By
i 1 1 i . SBI also
for carcer in a world. 1y
within the context uf csp.
3 for irup ing List i
h SBI1 i the i i of Yy to
more interactive and engaming learning
environment, which also supports the development of
indcnt&' 2 1st-cennuy skills. To facilitare this process, it is

thar tcachers borh 1 ana
pcdﬁgnsn:al oxpertisc. which can be achicved throush
and F < T

r:nd.lng r ifically
1

timne <onslnn.nt> [or learming.
r

while ensuring

are provi i
of SBI across various fields may yleld ﬁlrdxer insights to

reinforce these findings.
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EFL postgraduate students” adoption and expericnces of chatbot

my ideas more clearly. (S4)

I feel confident using this chatbot because it gives me
quick feedback and ideas. As for improvement, I do think
my academic writing has gorren berter with the charbot’s
help. It's not that the chatbot writes for me, but it helps
me organize my thoughts and explore different weays 1o
express ideas. (S5)

External Variables

The findi " attitudes toward the

use have been identified as critical determinants (Zou &
Huane. 2023: Mulkred et _al. _2023). The Value-Based
Adoption Model_further i . and p i

value as i risk

appears to be a less influcntial factor (Al-Abdullatif. 2023).
Additionally, external variables such as task-technology fit.
social network characteristics. and prior experience play a
crucial role in s ot al.

2024: Mukred et _al.. 2023). Moreover, trust in chatbot
deslpn meracaviey, andehical: conaldessriong ihne ‘boen

shown to influence t

usc of chatbots in academic writing present a largcly i

positive outlook. The majority of respondents (929%)  Scttines (Mohd Rahim et al.. 2022) L

expiasacd a favesabls perception |Of° vairions.  extecanl Despite their potential. chatbots have certain limitations.

Sarables, i D ochT J Sbijective Students often prefer manual approaches for tasks where

usability, and social influence, with an average score of  Shatbots arc less cffective. such as understanding complcx

165 R eover. dnfes A ess pate fonarded pies contexts or generaling creative content (Brinegar, 2023

cnjoyable, cfficicnt, Compm‘,blc S GOSAlY 3 O regarding their accuracy and reliability remain
Consistent with the findings of the present study,  MuiXed. emphasizing the need forr nEts

:xnnmg research highlights the increasing value of chatbots and further research (Algadi et al., 2023: et al.

Wiiting: T enerally 2024). As et _al_ (2024)

chatbots for their case of use. convenicnce. and ability to integrating Al tools into writing instruction requires  hybrid

¥ fast, per Tuang et al. 202 approach  that with  the
stiani. 2019). Chatbots are also Vamed o meu strateglc use of technology. Ongoing research is crucial to

responsiveness, accuracy. and 24/7 AriElin €t zaining decper undcrsmudmg both the potential and

al.. 2024). Additionally, they serve

of g Until then,
and are to view Al tools as

purposes, such as conversational practice, wntmg.
and vocabulary development (Brinegar, 2023: Huang
2021).

The findings of study align with Soodan et al. (2024).
who reported that 76% of respondents demonstrated high or
very high adoption levels of chatbots for academic writing.
However, the present study found that chatbot adoption was
primarily high during the carly stages of academic writing—
such as planning. literature review, drafting. revising.
cditing. and but lower in later
stages. including formatting, citing, and referencing. Similar
findings were reported by Algadi et al. (2023). who noted
that while chatbots were widely used for idea gencration.
research assistance, and proofr
to rely on them for formatting and citation tasks (Hutson et
al.. 2024). These results underscore the need for chatbots to
be adapted to the specific rcqulrclncnls of diffecrent stages of
academic writing and for us. o select tools that align with
their learning objectives (Bnnegér, 2023).

The utility of chatbots in literature review tasks has also
been widely For arge 1

complementsty sids rather than replacements for human
effor 2023: Altmiie et al.. 2023).

CONCLUSION

The findings of the present study highlight that while EFL
learners have widely various for

writi - parncula:ly m the stages of planning. literature
review. drafting. revising. cd:hng. and proofreading — their
use in 2z and asks limited d\le o
current h ical < strai. duate

perceive % walusble tools Tor writing
quality and effici . many in skeptical of

Al-generated content and prefer to retain personal control
over tasks such as editing and formatting. The study
underscores the importance of integrating user feedback into
the design of Al tools to better support various phascs of
academic writing, as well as the role of educators in helping
AL with critical thinking
oversight. Overall. the positive reception of chatbots

(LLMs) such as ChatGPT have demonstrated the potential to

streamline literatwre reviews in undersraduate T
improving efficiency while :aising concerns
and integrity (Aydin & Karaarslan,
Antu_et_al., 2023). The ‘hdllcngcx associated with
and generating accurate

citations. as identified in the present study. arc consistent
with findings by Wollny et al. (2021). R for

2022:

usage in academic writing, as reflected in the TAM

. fr i, a high likelihood of future ion.

regarding  albeit with caution due to the technology's current
limitations.

Despite the promising findings. this study has certain
limitations that should be acknowledged. The small sample
size of 25 postgraduate EFL students may restrict the

i of the findings to a broader population.

D ing roper
guidelines for responsible usage
i i + i i

and
(Gervacio, 2023). Factor
academic writing are well ted in the re. In
line with the Technology Acceptance Model (TAM).
perceived usefulness, ease of use. attiludes, and intention to

Y
Furthermore. the study primarily relies on self-reported data.
which may introduce biases in respondents’ attitudes and
behaviors use. Fur the exclusive
use of the ‘I’AM ﬁ'iunevvork may overlook other influential
factors in chatbot adoption for academic writing, such as
cultural dif e styles, or the quality
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20) Division or integration of labor: An exploration of four L2 students’
experiences in separated and integrated undergraduate composition courses

Mohamed Yacoub

Division or integration of labor: An exploration of four L2 students”

Mohamed appeared to struggle with cognitive engagement
in the composition course. demonstrating more
instrumental approach. While he may have participated
behaviorally to earn participation points and achieve a high
erade. his interest in deeply understanding the course
content appeared limited.

The

me 5: The F icipants’
i 1f-id

ificd as M it was
identity played a
role in their experiences within the composition program.
Malek. who enrolled in the mainstream section of ENG 202.
reported fecling uncomfortable during a classroom
o

Given that all parti

ussion in which some American classmates suggested
Theme EH The o of the 3 g -s 3
i i that certain religions promote violence. He stated. T felt like
& = they were talking about Islamn, and that did not make me feel
Perception of the curriculhum are central to the discussion of

versus course The
term curriculum is broad and encompasses a wide range of
omponents: therefore. it is important to clarify its meaning
within the context of this study. In this rescarch. curriculum
specifically refers to the reading materials and writing
assignments used in the . as
and discussed by the participants during the interviews:
er
n ition cl arc typically assigned
readings and are expected to reflect upon or respond to
them. Shahd expressed a lack of interest in some of the
assigned readings. stating. “‘somectimes. the topics are just
not interesting to me. Sometimes I find some of the readings
to not be relevant to what we're talking about, or maybe the
teacher sees it in way. ™ a more
positive ion of the Ile noted, “we read an
article about Martin Luther King and his speech. and we
dlgcstcd his speeches and 1 liked it because all what he said
voice and people should not be done
was a very interesting topic. It was
interesting to hear different opinions. I also learmned some
words that I did not know before.”
Perception of Writing Assignments
Recgarding the perception of  writing assignments.
participants® responses varied in terms of their views on
topic selection, the act of writing itself. and the workload or
v o Malek's instructor assigned
specific topics rather than allowing student choice. This

comfortable at all” (Malek’s
ded to thosc

His reluctance to

interview). When asked
Malck i
Ereule ) syl igge
al

that he (hd not.
sense of in i

Drefiiing that fomeons elke < JA6aIY & nob Muslin Doet o
would intervene, thereby offering a sense of support and
vulidnli()ﬂ.

this alek 1
seimeimber anmar fhag " Ha ahared sn e involving
one of his classmates who. whenever they worked together
in a group. would refer to him as “you, whatever your name
is.* Malek noted that this occurred more than once. When he
ev. 1 to and asked her why she did not
use his name. she replied. “'sorry I cannot pronounce your
name: it is hard.” Malek reflected. “if she really. you know.
does not know how to pronounce my name. she should ask
me how to pronounce it. but calling me “you, whatever your
name is® is racist in my opinion” (Malek's interview. 2019).
In contrast. Shahd. who completed high school in the United
States and took both ENG101 and ENG202 in mainstream

i appeared more able to respond to such situations

sections
and initiate discussions on topics she believed her classmates
should be aware of. She explained the difficulty many
Americans have in what is i
and what is cultural. In class discussions and group work,
Shahd would share of her Saudi Arabian culture,
clarifying mi i often perceived as
religious. For i she i 4 driving cars
and covering faces.” She said. “they [her classmates| get
cngaged in a

aligns with Shahd’s carlier comment: “maybe the teacher  cxcited to hcar that. and like we get
sees it in another way . If the teacher’s perception of a topic conversation and it becomes interesting.™
diverges from that of the students. it may reduce students” Similar to Shahd. Khalaf seems to initiate discussions

motivation to engage meaningfully with the writing task.

In terms of assignment structure and frequency. Malck
observed a difference between ENG 101 and ENG 202. In
ENG 202, the course was centered on developing a single
paper throughout the entire semester. whereas ENG 101
involved a variety of topics and multiple assignments.
Malck cxpressed a preference for the ENG 101 format.

about his religion and cultural backgrounds. He stated. I
think I stood out not only because I am a Muslim. but also
because 1 look different from everyone clse. My skin tone
looks completely different from everyone clse. For the most
part, most of the students are White, except for two classes,
there were two Black girls.”” Khalaf explained that being in
classes with Amecrican classmates presents a valuable

finding it more engaging. Conversely.
the curriculum, stating. *T think the curriculum is wealk™
While he acknowledged learning how to write a research
paper. he felt that the pacing was too slow. “the s we
take in 12 weeks we can study in 6 or 7 wecks only.” For

T mity for him to share his beliefs so that others can
gzain a clearer understanding of what Islam is - and what it is
not. He remarked, “most of the horrific acts or the hatred is
because of people’s lack of exposure to Muslims.” He
further noted that by sharing his personal experiences. he has

the for = down res a point on Islam for American peers.
components across The semester conmabuted to a sense of Khalaf identifies with his identity in class.
i He is aware of the presence of anti-Muslim sentiment and
rhetoric. which motivates him to help his classmate
overcome stereotypes and about
Journal of English Fducators Saciety ac: iddAndex phplecs 21 April 20265 / Volume 10 / kssue 1
Mohamed Yacout Division or integration of labor. An exploration of four L2 students’ ...
and Tslam. Notably, this concern "WT. sections, nor by I 3: the

M

This gonlr.nsl supports
with
for

Malek in his MWL ENG 1101 clas:
the that i
American classmates
students involved.
The debate on which stmicture is best suited for MWT.

can mutual bencﬁls

vield

MWL Sectionsand the Maainstronm Seciions

According to
mentioned the presence of bridging activities between the
different sections. This suggests that, at the institution where
the data were collected, the two section types of function in

students is contextually unrcsolved. Based on where the complete isolation from onc another. To address this, there
school is located and its intemational population. should be intentional cfforts to develop bridging activitics
universities should decide how that 1 across 1 and i

should be stmictured. These findings cannot speak to one of For in MWL

the two structures as “better” or “the best.” However. when col on joint projects with those in

the issuc of scparation or intcgration viewed from the sections. While such initiatives may present logistieal
angle of benefit, we can conclude that — in the context of my challenges such as scheduling conflicts. asscssment
findings — infegration is more beneficial for both MWL and alignment. and coordination between instructors

L1 students. It is good for MWL ideris these possibilities could lea innovative

the pes being

about them and can thus better correct the distorted image of
s and their . as in the casc of Muslim

students. Intcgration is also bcnctlcnal for the L1 stadents,

that foster between the two _groups.

Matsuda and Silva (1999) proposed an idea they referred to
trural as an

‘which could serve as a valuable model for creating

as <
option.™

who have the opportunity to work with international such bridges.
students and a bener understandi of them. In . — < ”
e e e S i e 2 Valorkeing Criticul Pedugony Practices s
fsnd ‘that ha fhciia 18 °ion taternational stadents, whil
Z ana = 24
nal to no attention is miven to the L1 local students o "Y'= el texts (Beck, 2005). A"‘°"*“‘“ o the
rticipants. such practices were notably absent from their

thonsatves. who are ao indispensable part of the debate and i e

cannot be ignored. The developed themes lead to the

PL 1:
Type

Enhancing Students” Agency in Selecting Section

en  asked whether they engaged with
complex topics such as race, diversity, or religious plurality,
Shahd responded. “Issues of diversity and race are important
s0 1 try to integrate them into my writing ™ although

not required to do so. Malck expressed a desire for

- 2 Z was i - i

more on and free speech in

advisors, friends, or prior knowledge. The rescarch suzgests First-Year Composition (FYC) courses. Similarly, Khalaf
that programs implementing both integrated and scparated. reported initiating conversations about rcligion with T

should types should create an inwoductory video that bricfly peers. Instructors can support critical pedagosy by
presents the two structures. hi his their difl . and incorporating narrative i self-

2
features interview with students ﬁr‘o:n both types of sections.
Academic advisors can then recommend that their advisces
wm.:h this videco before deciding which section fo join. Tn

ng so, student would be betrer informed and can regain
heir agency in selecting the course type that best suits them
This approach may serve as one way to restore students®
on-making agency.

king Placement Tests

flection on personal biases. and promoting research on

unfamiliar or challenging topics.

CONCLUSION

This study
students enrolled in under

courses, ENG 101 and ENG 202. By analyzing participan
develop pedagog,ml

the mnar: of four 1.2

that tests can be ineffective narratives. the study aimed to
for scveral reasons. Onc of the most significant is that i i for iti programs. particularly in
> linguistic fi sy should not be the sole relation to their two pri
determmining factor. Other nnportant counsiderations should and scparation. T rceccommend that further studics
include students” semsc of belonging, cultural and o d and ders g of
: Baek . :d\ pay multili student T s study included only
i Some " . more one female participant, hlghhghhug the nced for future
cﬁ'r:cnvcly when placed with T.1 pecers, wh-l.: others may research to amplify the voices of more women and explore
thrive in L2-only For le, Malek shared their unique experiences. Additionally, as all participants
that his P i i i were of Arab descent. future studies should aim to include
aneRaig bl st B 12 st but it students from d.vcrec linguistic and cultural backarounds.
allowed him to learn more Sbout American culture and e o, am/ T
et Lits A TRl S Toten appropriate in J-:r;l Yeax‘ Composition (FY O) courses cannot

¥
about his culture and religion.

be resolved by the findings of a single study — or even
several — because the issue is hizhly contextual. Factors such
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21) Navigating the undergraduate thesis journey: A qualitative exploration of
challenges, strategies, and skills among English department students

Endah i,
Komm

2 Rahayu, Bambang Yudi Gahyono, Utami Widiati, Nunung Suryati,
thom

extracts for cach theme. NVivo 15°s reporting features
were utilized to generate summaries of coding patterns
and theme distributions.
s i and Ethi

1C i

Navigating the undergraduate thesis journcy - A qualitative exploration of

associated with acquiring
al., 20:

and using academic vocabulary
(Nurkamto 1

Prihandoko et _al.. 2024). The

© ensure the credibility and lity of the
several swategics were employed: First, data triangulation
was implemented through the use of multiple data sources

interviews, focus groups. thesis drafts. and supervisor input

difficulty TP Iy in comprehending these terms but
also in applying them appropriately within  complex
In addition to v isiti face
difficulties in i izing. ethically
i noted that maintaining

cohcrence and adhcring to awribution norms contributes
slgnxtlcanﬂy to the stress associated with academic writing.
gkt ;

as APA or MLA. which demand a
nuanced understanding that many students Gnd challenging
C Ethical source integration is

— 1o checking was
conducted. whereby i i
hhdlng& to confirm thair nccuracy. Third, peer debricfine =

Hth: o Tetlne Sirationt styles. such
interpretations and minimize bias. Finally. an audit trail was

ailed of et al 2024).
. i the study. In cru
ition to ishi hiness. this study

to strict ethical guideline: uring data collection. informed
consent was obtained from all participants. and pseudonyms
were uscd to protcct th-:ir identitics. All data were sceurcly
stored o
conxndennahry By employmg Bnun and (‘larkes _(2006)
ethi

reflexiv cal
protocols  and . this  study
1 the ;. i and

i in the thes

undergraduate English majors.

riting experiences of

RESULTS AND DISCUSSION
The that EFIL.
in writing their theses,

various chall

I not only to aveid plagiarism but also to preserve the
original author’s intent. requiring both technical proficiency
and « Ulhag et 41 (n)v 3) and Nunes ctal
(2022) argue that an may
indicate lLimited nnnlyhcﬂl depth or a lack nf.mdmmndmg
of ic intearity §

challinge, for stidoats s dn mdkcvios
d cohesion in their writing. Many continue to
swuggle with stucturing ideas logically and consuvcting
mainly have
trouble ildi highli
difficultics in systematically organizing thonghrs, Coherence
involves eus\uuxg a logical progression between sentences

and while the se of
3

and
“When writing essays. my main difficulties are
and

y in  eve

explained.

the mult nature of writing

which can be classified into threc primary

linguistic. and -writing g ical challenges. The need to synthesize complex ideas within the
emotional barriers. and resour i : = of 3 o further intensifies the
navigate these challenges utilize vari apti K ds of thesis writing. ) .
strategics sclf- is for
tcchnolo,glcal tools. and support networks. This adapnvc dressing 5% challenges  in  academic
ntributes to the of key st (2024) that
FRAR AR skills. critical thinking. and systematically organize ideas (o support the main thesis and
time management. which are instrumental not only for mproucithe ovesnll e o el s o,
academn: achievement but also for future scholarly and play a critical rolc in  ecnhancing readers’
e : * g ing of (< & Aziza
underscore the importance of i jonal support sy = Participant 7 Ctarcd: “Creating thoughts. keeping
that 1 the 1 g hnical, and coherence. and properly using vocabulary
PEVERAISE Al e sde SERIT Etadsate: ovide constant difficulties for me.” illustrating the
persistent struggle to achicve clarity and cohc:ion. To
Challenges Faced by EFI. Students n-‘a"-"ain logical flow and facilitat
ZLinguistic and Writing Competence . riters must understand and apply strategxes tor achieving
Mastery of grammar. pulary, and discipline-specific al coherence. including the effective use of wransitions
linguistic stuctures is 1in . yet it % et al._2023: Lobo. 2023).
e chall s for Lnglish as a dditionally. ic writing requires the ability to
Foreigm Language (EFL) students. Participant 1 stated. § ~various while mai ini clarity. This
G ry. and i 1if < i e i to critically assess sources and
for me.” underscoring a common qu—ugglc among stud in i s S, el St S BRAT
adhering to formal . These i 3  indi 1 led with 1 Sad
while critical for establishing an academic tone. are often ;i i to i ~ Creating

difficult to master. Participant 4 noted. “Many formal words
used in this class are new to me,” indicating the challenges

systematic reference lists is crucial for maintaining academic
and ing wit C et

Journal of English Educators Socioty /166 Umekda ac IdANdox PRRIces 2e Apri 2026 [ Volume 10 /
Endan vuha Rahayu. Bambang Yud: Cahyono, Utami Widiati, Nunung Suryat. Navigating the undergraduate thesis journey: A qualitative exploration of ...
al.. 2023: Lobo. 2023). These i i i i the nature
i of in with i of this stress, nothing. “The worry of writing is made worse
demic ion ions. by the fear of not mecting the standards sct by my peers and
i isti is i for ¥ ing advisors.™ If left unaddressed, such challenges may
intellectual in i ite the challenges conuibute to a decline in both mental well-being and
faced by students. This allows them to articul perfor
ideas effe 1y and ingfully in A . stress ad 1y affects d king and
discussions. Addressing these barriers requires the the capacity to maintain focus. thereby hindering
i of instituti support that offer Many experience challenges in
targeted interventions — such as academic writing workshops organizing their ideas and sustaining concentration on their

with the skills

ks. Par 7 noted the emotional impact of

— to equip EFL for
i Soto-Rodrigucz ot

(Agricola ct al., 2020: sctbacks., asscrting. “Maintaining a good attitude in the face

of research and writing  set s challenging.”  This

reca? ctreet Eovorerti rers perspective  highlights that the iterative and often

=i sty e 1 unpredictable nature of thesis writing. whercin repeated
and un obstacles can exacerbate.

psychological and cmotional challenges. including sclf-
doubt. stress, and pressure to perform. Many students

i i of i . questioning their ability
to meet academic expectations. Participant 1 articulated this
emotional burden by questioning. “Am 1 really rcady for
such a college ?* —a
reflects the coxmnonly experienced phenoxnenon of unposter

Personalized support systems are ical in alleviating
psychological and emotional barriers faced during the thesis-
writing process. Mentorship, access to mental health
services, and stru : s play a pivotal
rolc in stengthening students’ cmotional resilience and
academic self-efficacy (Agricola et al.. 2020). 3

the signi of res

sy ct_al. (2022) highlight,

marking.
~Support systems were quite crucial to me. Meetings with

con. i them to
ot thote . e Clean o oF :Lcu my supervisor clarified my thesis and provided motivation.
do skl . 2 o ol Bigh Such structured guidance not only alleviates feelings of
L string sith the. Thor and
academic expectations cxnc:rh;ll: these psychological isolation but also equips students with the n “V"‘"°“
gz clarity nee to mnavigate
pressures. Participant 5 hallenge: T P s
wormried about making deadlines. whlch sometimes rnadc it
Tropossible for e o orite. well. illastrating i Insunlnonal interventions are cssential in addressing the
ey b w: and challcngcs inherent
. P
demand for timely. high-quality work can D st orhamt imhv“h

ability to focus and produce coherent academic writing.
The thesis-writing process often generates significant
i of i the stress and self-doubt
already experienced by many students. Prolonged periods of

solitary study. often devoid of interaction with peers or
access to supportive can exacerbate these

logical 1 noted that such
isolation adv:-rscly affected her mental health and

diminished her motivation to write. Thi of
disconnection may firther amplify other academic atruggles.
leading fo a decline in motivation and productivity. T}

interaction between ds and soci: Il
isolation creates a cyclical pattern that impairs students’
ability to maintain sustained focus. As Lobo (2023) asserts.
the isolation inherent in academic writing can undermine
perseverance and cmotional stability. This obscrvation is

sis T
efforts alone can achAeVeA

Dijatmika ot al (2022) and Lol

(2023) advocate for the integration of mental
within i institut g, izi

importance of culnvauug. environments that prioritize

student well-bei . chulﬂr “'mk h s focused on stress

Tosit and time management can
equip students with vital strategies to cope with academic
demands. In addition. the establishment of peer-based
ritiative: such  as  thesis-writing groups, can alleviate
feelings of isolation and foster a academic
community.

1e impact of thesis preparation
reinforces the need for i i and
readily available support systems. Participant 8°s reflection -
“Juggling thesis work with personal life wears me out and
makes me doubt my development™ — highlights the strain

consistent with Diat .ot al. (2022). :‘:f’ : ™S Students often face and underscores the necessity of

A e O = e 1 n of * holistic well-being. By

demands associated with thesis preparation. S gical .
Sireas sigeificanly st demal that students and enhance

functioning and may also lead to various physical L oiein® Srviromments hat

manifestations. Lobo (2023) 1!!(‘1 Ulhaq et al. (2023) indicate -

that stress resulting from ic press and T ical Con:

as symptoms such as fatigue. headaches. and digestive  Access to i a a

issucs. all of which further hinder students’ ability to

an
considcrable challenge for English as a Forcign Language
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Navigating the undergraduate thesis journey: A qualitative exploration of

(EFL) sludculs in higher educanou These constraints are
multi d access to both physical
and digital materials, lnsufﬁclent technical proﬁclency. and

prepared for its implementation (Miranty et al.. 2023).
Cloud-based storage systems, which promote collaboration
and accessibility across devices. are often underutilized. as

d face difficulties in 1 ly i i these tools

challenges in navigating u:lstltutlonal platfonus. Parti
1 expressed concern over the
language materials, stating, “The Volume of English
materials T neceded to learn was overwhelming.™ This
observation underscores a broader issue of resowrce
accessibility. as many students rely on online databases that
are often restricted by paywalls. limiting their ability to
obtain essential academic references (Deiniatur et al.. 2024).
In addition. physical library collections are frequently
inadequate, necessitating a heavy reliance on alternative
digital cource;. As Partlclpant 4 nmed the llbrary s limited
reference h ially
on online resources.

In addition to resource limitations, technical barriers
further complicate academic tasks for EFL students. Many
students exhibit limited familiarity with essential digital
tools, such as SPSS for statistical analysis and reference
management software like Mendeley or Zotero. Participant 6
reported, I used SPSS for data analysis, but it requued

into their research workflows.

The combined effects of resource and technical
limitations highlight the critical necessity for institutional
interventions to enhance access to academic resources and
unprove technical literacy among EFL srudents, lhe

tion of op: . the or;
of workshops on digital tools such as SPSS and reference
management software. and the optimization of institutional
platforms can effectively add these  cl
Furthermore, fostering collaborative environments that
encourage peer support — such as through study groups or
mentorship programs — may help mitigate the impacts of
resource scarcity and technical difficulties.

Strategies Employed: Adaptive Approaches to Success
self- 3

Undergraduate students often face significant challenges in
thesis writing. requiring the adoption of structured self-
to ensure success. These techniques

tutorial support and help from coll in the St

department.” This lack of proficiency hampers research
efficiency and increases dependency on external assistance.
Furthermore, inadequate training in the use of institutional
learning managcment systems (LMS) exacerbates these
difficulties. 5 described these

question marks that lack explanation.” underscoring the
need for clearer user instructions and improved technical
support.

Digital uncertainty., characterized by challenges in
adapting to new technological tools, adds a layer of
complexity to students’ academic progress. This uncertainty
affects their ability to complete advanced rescarch tasks
efficiently. Deiniatur _and Cahyono (2024) found that
inadequate digital literacy in EFL students impedes their
ability to synthesize information from diverse sources,
organize research materials digitally. and navigate online
platforms effectively. Participant 7 highlighted this issue.
stating:

A hall

is t rnv ideas into
demically / and dle Sor
readers. Often, I compose and cut out text to achieve
balance and clarity in my work. I frequenths edit and
refine text to attain balance and clarity in my work.™

help students balance academic responsibilities, personal
commitments, and mental well-being. Participant 1
emphasized the importance of time allocation, noting. *'I set
aside specific hours each day for thesis work to better
manage my time.” This or; allows d
to maintain consistency and avoid procrastination. Tools
such as progress trackers. achievement charts, and project
management So: are rther enhance productivity by
breaking the thesis into ble tasks (Lobo. 2023).
Time-blocking techniques and structured daily schedules
have proven to e effective in enhancing focus and
productivity. Participant 2 stated, I use a daily calendar to
better manage my time. I devote my mornings to TOEFL
prep and my evenings to thesis research.” This systematic
approach enables students to meet academic objectives while

sitnul other responsibilities.
Furthermore, the use of visualization tools, such as Gantt
charts or digital applications, reinforces motivation by

offering tangible evidence of progress (Nurkamto et al
2022).

Mental health practices are essential for sustaining
cognitive resilience alongside effective time management
strategies. Participant 8 stated, “T wait until I'm emotionally
ready to write and complete chapters in a focused manner.”
This underscores the significance of recognizing emotional

_ These  challenges  emphasize the importance of  readiness as a key factor influcncing productivity. Proactive
prioritizing  digital literacy within If-care including regular physical exercise,
programs. mindfulness practices, and relaxation techniques, are

Additionally, time constraints related to technological effective in mitigating stress and preventing burnout (Lobo
adaptation impede the effective execution of research. 2023). Integrating leisure activities with academic
Participant 8 noted that balancing thesis preparation with responsibilities promotes mental rejuvenation, allowing
other r ilities p d significant chall d to intai ined over time.
primarily due to limited time for mastering new tools. While Support systems also play a crucial role in facilitating
technology has the potential to enhance teaching and sis iting Partici 3 the

learning processes, many EFL students are inadequately

importance of such systems, noting, "I had a few meetings
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with my supervisor. These cloud for enline exams and communication with supervisors
facilitatc borrer talks and  clarify my  thesis Resular and 1y, Part 3 adj to remote
with sup s offers both i i Itati tati "My thesis is mainly done

and i of . with drafls sent via WhatsApp."
i i . peer DD zroups  provide . online i play a vital role in
itional by i ati learning ing research ilities and eu.s\ulug alignment with
i where can share cha]lcngc< and supervisory expertise. Deini that
T llective ics (i d al academic profiles in  identifying

consnnues an
Developing a clear
work

A
cssontial sclf managemcnt | stratcpy.
and

=2
plan cnhdnc:s writing uamy i

arch topics that correspond supervisors'
Shecializations. Participant 5 utilized this approact
insight into my s

et_al

¥ s
her C 1 profile. k sat
3 iali software for data analysis also coustitutes a

202%>. Participant 5 emphasized the ei‘l‘ecnveness of such
spproach: T crested s systam o Which T'switch betwesn
+

critical ponent in thesi: evelopment. Participant 6
demonstrated adaptability and initiative: "T used SPSS for

2 usec this
to manage my worklo g These techmq\les allow students
to prioritize tasks cffectively, suppos .tont progress

data by tutorials on YouTube and
help from colleagues in the Statistics department.” This
cxample reflects the creative integration of digital lcarning
tools and peer support in addressing technical challenges and

toward thesis completion.
2 the i

ion of self- v
enificant] uri L i focus and effciency is essential in
Sriting periods. Cahvono and Rahayu (2020) that i it . Website blockers effectively
fosters pers and a  reduce online distr cnabling to intai
sense of gra e Both of Which are critical for mai i during H einiatur et
i the iting  j . By 024). Simi 2 kein; ions with i
integrating i inz ntegration and advanced scarch functionalitics have
el DAl peAbtica sapBort s. and s ed ol how organize and document their
planming—students _are better cquipped to mnavigate the ‘hese digital ivity tools workflow
complexities of thesis it with and  efficiency and support in the management of complex
v papy research tasks.
R IR TS B o ,Fext-tospecch _software offers additional support for
Technology offers cssential s jons to 2 Y ing otect
o : A grammatical errors and assess the appropriateness of
chan:np,cs. of academic writing, particularly for EFT. i oo o Ml b v
tudents engaged in_thesis development. Al-driven tools — foom : £ n S e
mcn as Grammarly, ProwritingAid. and ChatGPT provide < ; N ey

style. and academic tone.
quality and fostering greater
1 et al.. 2023).
Participant 1 noted that "Conversational GPT helps me
determine my smdy topic. T use AT to understand scientific
Journals."
Reference management systems also play a pivoral role
in streamlining rescarch organization and citation practices.

L students

in gremmar, vocabulary. and fuency wnong

(Cahvono et al. These technological strategics not
only -hallenges but
also equ for i with lving

Btatonl preciices 1o Academic and profasslonal Sontente:

&
The thesis writing process for undergraduate EFT. students

to Nunes et al. (2022). like rclle< henv-nly on robust support networks that help address
and Zotero allow students to focus more on the of = s and These
their by atting  and supervisory i ips. peer col i
bibli 1 i 8 i 1 i instituti Jana i systems. all of
inil Eier i remtoil & WhAlkApn Eioie Shat fwitl By which  coll 1 foster i and caderic
pervisor and my fellow mentees. My supervisor asked us achievement.
o inatall Mendeley. ™ Supervisory eng,agefneu( is a critical determinant of
Digital s aC ions and have thesis timely
i and collnlmrﬂtlon in on studcnt performance. offcr targoted suidance on complex
academic ws—umg, Svaifudin ot al. (2018) that
cloud access  to kmnto st al. 2022: Rahayu ot al.
materials across 2024: Sabanm et _al., 2024). Parti he
collaborative efficiency and fexibility. This adaptability Value of such support: "My supervisor helped me sl.sy
proved crucial for Participant 2. who noted. "I utilize the focused on the study ion and find
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Navigating the undergraduate thesis journey: A qualitative exploration of

This l‘nentorshlp enables EFL smdents to navigate intricate Cr dep: 1 i offers access to
d while ing a positive and  specialized knowledge vond the i demi
supportive (Di: i et al., 2022: iscipli Participe 6 noted that they sought assistance
Prihandoko et al. "0‘»‘4) Moreover, the integration of from outside their primary academic environment: "I used
technology supervisory practices enhances SPSS for data analysis, accompanied by tutorials on

into
an

(Cahvono ct al.
> 2 al., 2024), thereby improving students’ self-
efficacy and metacognitive awareness.

Peer support networks significantly enhance academic
performance and rescarch capabilitics. Deiniatur_ct_al.

YouTube and help from Lollct\gucs in the Statistics
department.” This not only
enriches the research methodology bul al;o strengthens the
analytical frameworks.

Essential Skills D P -

A ic Writing

(2024) and S and B:Nu ("()19) that
thesis writing groups on pr of ility

and idea exchange, effectively fostering motivation among
participants. Participant 1 reflected on this experience: "To
combat my insccurity. I joined a group that helped others
write their thesis. Talking about our problems and progress
boosted our confidence and motivation." Collaborative
environments facilitate constructive peer critique, promote
the refinement of ideas, and help identify weaknesses in
academic writing (Agr t al., p
2022). Moreover. peer often ds t
group structures. Participant 3 noted that
discussions with peers—particularly those who had already
their tk P owded cnnc':l |ns|ghn into
structural ions and ds.
Participant 6 engaged in "peer checking with friends smcl
older people I trust to give me good feedback." These
interactions not only improve students’ academic nnd
research competencies but also contribute to the ex

Kills

Thesis writing plays a crucial role in developing advanced
research skills that extend beyond the mere collection of
involves

identifying relevant
recognizing
research gaps, and critically evaluating existing knowledge
to construct a comprehensive theoretical framework.
Participant 3 highlighted the importance of research skills
acquired through reading scholarly journals, noting that they
were vital for establishing a solid theoretical foundation for
the thesis. This underscores the value of deep engagement
with academic literature in promoting intellectual growth
ancing students' ability to tackle complex academic

information. This process

must ig an e body of literature to
their chosen topics and generate novel ideas.
Participant 2 remarked. “I read relevant material. which

includes a lot of journals and articles. Pan:icipant a

of their professional networks (Lobo. 2023: Prihandoko et
al., 2024).
Institutional resources provide structured support that
complements peer collaboration and supervisory guidance.
Writing centers conmbute lo improving the clan(y‘
coherence, and demic writing (Dj

d the signifi of
“A lot of reading helped me understand the suchc! better
and find answers to the questions I had.” These insights
illustrate that engaging with a broad range of academic
sources not only strengthens the theoretical framework but
also nurtures the critical thinking skills essential for thesis

et al., 2022), while hbrary—led workshops develop students”
rescarch strategics and database navigation skills — both
essential for conducting comprehensive literature reviews
(MNwkamto et al., 2022). Additionally. departmental advisors
assist students in interpreting and adhering to institutional
requirements (Agricola et al.. 2020). Participant 5 shared
their experience: discussed my concerns abont writing my
thesis with from other

& ived

Rcst:m].\ skills are luudm.u:ulal to ﬂt.adcl.un, writing,
the ysis  of es, the
integration of diverse and the ion of well-
supported arguments. Participant 6 stated. I spent a lot of
time reading previous research, especially theses from the
library. to get used to the study process and figure out the
best way to approach my chosen topic.” Participant 7
the ce of identifying rescarch gaps: *1

instructors with ional
quality and overall

This proactive
both

academic performance.

Emotional also plays a critical role in the thesis-writing
process. Support from family members. partners. and friends
provides reassurance during periods of stress and self-doubt.
Participant 8 stated. "My family. my girlfiiend, and iy
friends helped me with money and gave me support when I
felt down." Participant 7 similarly remarked: "I also talked
about the difficulties 1 encountered while completing my
thesis with friends and family.” Such emotional support
helps students maintain motivation, mental well-being, and

carefully looked into my problem by reading a lot of
scientific papers. This method helped me find problems with
my study.” This approach facilitated the identification of
challenges within the research. This analysis demonstrates
'hat engagmg in thorough research activities fosters critical

t skills in their ability to pinpoint
2aps in existing knowledge and enabling them to make

ful contr to their fiel:
ision and ad] to

"L snldents Who oﬁen

> &
academic standards. particularly fof
face challenges related to
explained, -1 read carefully everything 1 could find on the

% 5 4
perspective  thr the process iof thesle  oue e T iRois, focnsing ou nntionaliand forsign jourhanla:
completion.

The thorough examination of credible sources is crucial for
Journal of English Educators Society / jees umsida ac idAndex php/jees 33 Apnil 2026 [ Volume 10 /1ssue 1

£ndan vulia Rahayu, Bambang Yudi Cahyono, Utami Widiati, Nunung Suryat,

Navigating the undergraduate thesis journey: A qualitative exploration of ..

developing a coherent and effective sis and al. (2023) and Nunes et al. (2022). this fosters active
institutions can enhance students’ research skills by offe'rn.\g with texts., students to
styles. and  deepens their
and ethical iderations in ic writing (Agricola et under of both linguistic structurcs and subject-
al.. Nurkamto et al., 2022). specific content.
iti to Idennfymg eaps a critical i
express their ideas clearly. i ing their of high f skills in  academic writing.
into a well-organized stucturc. Participant 1 Participant 3 hlghlughtcd that critical thinking is cssenti:
initial as fi and maps in existing
iz, i i i % se = of @ i
materials eventually improved her writing skills. Systematic The ability t© idcn(ify such gaps o
ion of to citati their i within
and organization of references using tools such as Zotero or 1i se. R this ive. S stated:
Mendeley are essential for efficient knowledge synthesis and “To read journals, find research gaps, and process

the promotion of academic integrity (Deiniamr ot al.. 2024:
Syaifudin et al., 2018
The rescarch skills cultivated during the thesis-writing
the

ou need to be able to think critically.™

addition to source evaluation. critical thinkKing
significantly contributes to the structural cohcrence of thesis
yyriting. Participant 4 emphasized the role of critical thinking

extend
students for l:l‘eluug lesaoming and  future
ritical

ideas across various chapters to ensure clarity

challenges. with
Fodts o inteiloctanl capacity roquired o addrces complex
issues. generate original ideas. and conwibute

d w“l“n the thes: his structural fum.
Sovmots 1omisal rrbuicaRion’ and enbRncos sreamnta
the Simil:

to disciplinary knowledge. These competencies not
support the of

also  serve

ic and 1

Critical Thinking
Critical thinking is skill for EFL undergraduate
students engaged in . encompassing a mnge of
cognitive Teocoass requnrcd for academic rescarch. This
skill of he
and the integration of

unly

as for

a vital

construction e mgu‘u arguments,

arly.
Participant 6 affinmed that critical thinking is essential for
integrating ideas across sections and maintaining the clarity

logic of the thesis.
Moreover. the effective use of theoretical frameworks
arcatly fac by analytical
: "Critical thinking helps me connect my problems to a

wide range of examples and situations and use theor

Soatoctly tn vay staes Tiis mEiliS: o, sEnly. thotsofical
constructs  appropriately  is particularly  valuable in
i iscipli s ting  this  view. as

Participant 8 noted: "I can conncet my topic to different

across P a = Y s
situations and cases and use theories well in my study
> : St o because I can think critically "
Cak 202 i 2 202.
mapping. collabornnvc pmblcm—«olwng, and lnqulry—bswcd et_al. (2023) and st_al._(2024)
e O A o illustrate that an intesrative nppronch to critical thinking
> creative i . 1 ¢
> Fiin
;g;ﬁ?lrcKT"?mljggn:’;Lh“ _ SUDport the, dec o';“‘;;:;;“;f uinderstanding of language, litcrature, and. culture, This
assumptions, and the critical appraisal of cvidence. while :f’“g‘“"vc £ - leamers o) i Dunese
encouraging a stance of constructive skepticism. hin: e ey PRIVIng =
The practical application of eritieal thinking is evident 9 TS SEinw
throughout the thesxs 'S P! Y
1t nature: Time Management
ariar and  cri hinking skills are — Time is  an i skill  for EFL
o hesize k ledze from unders: d who must navigate the multifaccted

n my re: . 7 evaluare
and reach conclusions.”
This compreheuswe approach students  to
iz the o while
maintaining intellectual i

ahd presenr cledr‘

allows

demands of thesis writing. In today’s academic landscape.
where smdents often jugsle multiple responsibilities both
within and beyond the university setting. the implementation
of structured cune-alloc:\uou strategies is critical to ensuring
ful thesis @ - et al. 2024: Lobo

Time various

2023).

Source evaluation constitites a fundamental component
of critical B 21 d this by
stating: "To successfully get useful information from
research sources and make necessary changes, I need to be
able to wusc critical thinking skills to look at rescarch
materials and revise my work." As emphasized by Ulhaq et

project task pri
and the ability to adapt to unexpected challenges.
who proficiency  in  time
management ofteu adopt specific organizational systems.
Participant 1 described an effective approach:
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Data (11). “c 724h is used twice in reference to the
une topic Sofion. OF e Saclivepobal. This
T

Tk on part tine job. Ilcncc, they
o1 e, ot mak. ahoalked Ryt e
2>

il work like they wi
stomn with i

s
repetition may .kgm.v‘.ly Imapact atie oox and
b o piins the logmicnl

>y
flow of the argument.

“hrerice™ 2 logical

of the preceding smncmcnt, It links the .d ca that part-time
“Thus Jobs  provide 1o the
In this research. “r/ns™ was found in two . both that this < on to
occurring midiachtence. the work force. “7fem effectively ity 1o
(12> Unlike students who work while in college. many ekt 1o the demnmca of profesionnl 1 it of
work part-timc for the student if the shldcn( is fond of thc the sained P t L -
ob. In i ime. s ats also ta t_to work placement  of “hence P ProF L as i 11 -
tomet st - The - Py L i E : i jobs and i a
ing a to a pood of ] . the original sentence
Cowse very dilferent Gom the work. (P1J 014 131 1) could be = for clarity and fluency.
9 = - the use of “sence n);)hnsl7-.% that the writer

T Date CL2): xhe tea e signals a
i tha

in part-time work

the workforce—mnot
only hkely ot e slgluAlc:\ul .-dv.mm;xe of engamnsz in
ork during onc’s stu

c phrase “as a resu/r” is identified as a result-

w
“Z/u:s™ functions as a logical the a i
of workinz pari-time and  the resulting personal  and A @ vesunt

2 . The i icati is that In this study. t
collaboration in a rcal work cnvir zain

dvc-lnal and it occurs once in the 50 argsumentative

Vet eapesionsoithnt supposis ek mowiias, Siective

R

icall . the origins
ks clarity and 11 o x le. the phrase
resdancs also tnushr" e LMLl mlslig o amxiliney weats

G icderts cre alve taushi™). Additionally, the
clm-sc etims af course. very different from rthe work™ is
A Clearer construction would be:

texts analyzed. It is placed at the beginning of the sentence.
preceding the subject.
Many years
cverywhere. As a result,
lune. throar.

were never experienced in history befors

agzo. people were allowed to smoke
on_of elderly are
that

Ssareties

it
with  th health
faced by an entire zeneration of elderly people
is a resulr” cxplicidy

“rhues ro 2o L which is very
Ly s IV el gy Sof T reet crrecriecricens. -~ ¥
13) Ax ix the case with a time job., when another consequence
position opens up in a z whe suffer from various cancers.
apply. thus movines up throush the sanks. i 1= & i

encouraged to
PTI_193 Bl _2).
1 Data (l ESS SrFreesTT

the adverb indicates a causal or
: N 7

wo ideas. In  this

implying that the
i a to te
According to
resule” often

increase in cancer cases among the clderly.
2019

it that
apply for an open position lcads to their

eehci boglnning of
marks the

a =.
where it d-cfreet

©
upward carcer
the

mobility. “7/usT creates a logical

= a sentence-theme marker 1o

cncouragement to apply and the carcer ¥ ishli inking adverbial helps rcaders
It sigmals 1o the reader that what isoa st idens are not merely related, but
derived from the ing the
of the armmnent. 1t amplies  that  such Res = sre dms i establishingg
i 3 i o o 2 ionsk ideas.

= where the objective is o persuade the
cular viewpoint. these adverbinls e Mectively

claims. thus
this res ; . in

the n

et within 1 (ngnlu/nli()I Fhe of
the e ~ after the cader of a par
clause (“current enw/oves: nnm' Yie
) and before the clause ) 2 clarity of
rarn, hich “ihe i

relationship.
Hence
In this rescarch. “/ience” appoars only once in the data. and
it occurs at of th by
strachire Suliect - Modal Varb.

(14) Part time job give the students a lot of benefits. for

in the ar; texts
by EEL 1 s 1hi inz alizns with
previcus sudies. which slsc Sund that resultative or causal
Bl sasiatiols are I

were the most

cssays. by iti i adverbials
(Oktaviant & Sarasze. 2022) Smumrly. Leng & Choe (2016)
obscrved that FL lcarncrs tend to overusc causal

example they become aware that when they zet =ad dverbi "’ L e e Jrce By,
el oof Ervtids Eelo RS == Abril 2028 / Vot 10 7 baar 1
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often relying on a limited ted p.

In detail. the result-linking adverbxal *“s0” is the most
frequently used by Indonesian EFL learners in writing
argumentative texts. This finding aligns with that of
Japanese EFL learners, who also overuse linking adverbials
like “so™ in their writing at a statistically significant level
compared to native k (Ahmad & Wey (2020):
Nakayama, 2021). The overuse and inappropriate use of the

connective “so” by Korean EFL students in essay writing

may be attributed to their unawareness of stylistic
dif between k and written English. as well as
the influence of EFL teaching materials (Ryoo, 2007).

llowever accordmg to Biber et al. (1999), linking adverbials
such as *so” are commonly used in conversational contexts
by native speakers. Regarding the data collection process,
Ishikawa (2013) noted that participants were given only 20—
40 minutes to write the argumentative text. This time
constraint may have influenced the students’ writing style.
as they lended to write whatever ideas came to mind related
to the Additionally, students often ignored
i likely b they were thinking in a manner
similar to how they would speak. As a result, their writings
had a more informal, speech-like quality. This finding
supports Ryoo’s (2007) conclusions.
In this research. the researchers also observed

to a wide range of options or the nuances of their usage
(Ryoo. 2007). This limited exposure may lead to a
preference for simpler or more commonly used linking
adverbials.

Regarding placement, result-linking adverbials were
most frequently found at the beginning of sentences. These
adverbials are commonly used to indicate a cause-ﬂnd—effecl
relati hip, which is a ft aspect of ive
writing. ln this research, Indonesian EFL students
predominantly use them to introduce cnnc]us\ons derived
from previous or ar m a
natural choice for linking ideas in their texts. This pattern
contrasts with native speakers’ use of linking adverbials to
express cause-and-effect in their arguments (Dutra et al.

2019). The initial position of these adverbials suggests that
the writer directly introduces a result or conclusion in the
text (Biber et al., 1999; Dutra et al.. 2019). This finding is
consistent with the observations of Nakayvama (2021) and
Ryoo (2007). Placing result-linking adverbials at the
beginning of a sentence draws the reader’s attention to the
causal or resultative nature of the statement, thereby
clarifying the connection between arguments. Beginning a
sentence with a linking adverbial may also enhance the flow
of the essay, providing a slnooth trarnl\lnn from the previous

and helpi in the

of linking adverbial structures following modal verbs.
Modal verbs combined with linking adverbials convey
recommendations or obligations arising ﬁom the situations
they describe. This ination ary

writing by presenting evidence or reasoning, which in tum
creates suggestions, actions, or consequences, allowing
students to construct more persuasive arguments. Dutra et al.
(2019) mention that the result-linking adverbial “thus,™
when followed by a phrase. signals evidence in support of a
previous statement. For example, “Thus, it can reasonabl
explain why religion is losing its power to answer...”" (Dutra
et al., 2019). Furthermore, the bi n of “so™ foll d
by “will" can express a logical consequence or lead to a
g an idea. However. there is no
clear indication of a consistent use of modal verbs after
linking adverbials, as this depends on the style and message
the students intend to convey in their text.

*So™ is a relatively simple and familiar term for students
at the B1 and B2 levels. It is often one of the first linking
words taught in English language cowrses due to its

i forward i and use in everyday
conversation. Students may find **so” easier to understand to
use d to more 1 linking adverbials such as
“therefore.” “thus,” and *c h (Ryoo, 2007). This
helps explain why these more sophxsncaled linking
adverbials are less frequent in argumentative texts written by
Indonesian EFL learners. Indonesian EFL students may have
a limited vocabulary. which can restrict their ability to use
more advanced linking words like "therpjore.“

ive

thus guiding the reader through the writer's thought process.
A specific analysis conducted by Dutra et al. (2019)
found that Brazilian university students use linking
adverbials differently from English and British university
students particularly in terms of syntactic position and
Their findi led that linking adverbials
such as “‘so™., “therefore™. and “‘thus> were primarily used in
the sentence-initial position, which aligns with the findings
of Malichatun and Hardjanto (2020). In contrast, native
university students predominantly used to link adverbials
like *“so.” “‘therefore.” and “‘thus” in the sentence-medml
position (Dutra et al., 2019). Dutra et al. (2019)
that this difference could be attributed to teaching instruction
and first language interference. It may also be influenced by
the formation of writing habits (Nakayama, 2021: Ryoo.
2007). Students may develop such habits based on their
learning experiences as they practice writing. If they find
that beginning sentences with linking adverbials is an
effective way to express their ideas, they may continue to do
so out of habit. This could be explained by the lexical
priming theory proposed by Hoey (2005). which suggests
that every word has tendencies toward certain linguistic
features, and repeated exposure to these features in different
contexts leads individuals to acquire such tendencies. Hoey
(2005) further explains that lexical priming also applies to
sentence positions: “every word is primed to occur in, or
avoid, certain po.slnons' within the discourse: the.se are its
textual colli; s. It is p ble that I EFL
learners were primed to use linking adverbials in the

“consequently.” “henca and “as a resulr.”
they tend to rely on simpler terms, with “so™ bemg lnore
with

itial position and avoid other sentence posxnons

This initial phen is y observed in

familiar to them. Although they may be

ive written in non-native written English (Rvoo

some linking adverbials. they might not have been cxposed

2007).
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s emmays by

Data (11), is used twice in reference to the
same topic or as a r fon_ of the ecarlier point. This
tex i and

“consequenth

they will work like they work on
will accustom with it and do not
2

art time job. Hence, they
et shocked how hard the

=
repetition may ueganvely impact the
© and dxsx‘upnng the logical

Y
flow of the argument.
Thus
i :m; reseAn,h_ “thus™
nid-sentence.
(125 ML Atodents WS WS R A SRS iy
work part-time for the student if the student is fond of the
job. In workina part-time. smudents also taught 1o work
= ork. the

within office, _thus
of

was found in (wo sentences. both

world of work is. (PTJ_035
this “hence™ a logical

of the preceding statement. It links the idea that part-time

jobs p: with t© the
ion that this i facilitates their

the workforce. “Hence” effectively signals that the ability -
adjust to the demands of professional life is a direct result of
the cxperienee mained throush part-time employment. The
placement of “hence” is appropriate. as it follows a
discussion of the bencfits of part-time jobs and introduccs a
. the original scntence

zood worker.

a
course very from the work. PTJ_O14_B1_1)

In Data (12)4 the term “7/nss™ signals a cause-and-effect
relatic i that in part-time work

:
“77u:s” functions as a logical
of working part-time and

the

¥ £

collaboration in a real work environment, students gain

valable experience that supports their Srowity s effective
the

strucmure could be revised for improved clarity and fluency.
Funhcrmorc_ the use of “/sence™ emphasizes that the writer
the workforce —not
only Tikely sl significant advantage of engaging in
part-time work during ones studies.
As a result
In this study., the phrase “as a resu/” is identified as a result-
linking adverbial, and it oceurs once in the 50 argumentative
texts analyzed. It is placed at the beginning of the sentence,
prc.:cding the subjcct.
5) Many years ago. people were allowed to smoke
evexywhere As’n result, an entire generation of elderly are
lung. Umoat_mouth. and 1 that

were never in history before ci

s. “thus” s
ally acceptable, the original sentence structure
s clarity and i ision. For le. the phrase
Sianis BEso e hT TS Hlely iisaths e s ary verb
are™ (i.e.. “students are also faught™). it ly. the
clause “because, of course, very different from the work™ is
i - bi A clearer would be:
“thus educating them (o become good workers, which is very
different from other tpes of learning exg rces.

(13) ‘As is the case with a full-time job. when anomcr
position opens up in a
encouraged to apply.
(PTI_198_B1_2).

In Data (13).

popular. (SMIK_004_131_1)
The phrase “as a resul”
between the two In this

a causal relati
it

the
with  the health
consequences faced by an entire generation of clderly people

context. it
apply for an open
mobility.

. current who ﬁer from various cancers. “As a resul/r” explicitly

thus movin; hroush the. xanks. d-effect r ip. implying that the

i i i directly led to the

the adverb “7hus™ indicates a causal or increase in cancer cases among the elderly. According to

i i two ideas. In thi i & Wiji (2019). “as a resul’” often

that i mp to of in i iting.

position leads to their upward carcer of d-effect

“7hus” creates a logical comnection between the a sentence-theme marker to
encouragement to apply and the resulting carcer progression. highlight rcsults. This linking adverbial helps  readers

1t signals to the reader that whar

hat the two

ideas are not mercly rclated, but

derived from the thereby ing the causally linked.
coherence of the argument. It implics that such Result-linking s are instn in camhnchms
cncouragement  dircctly  contributes  to Z d-cffect relationships  between ideas.
advancemont (within the of izati he of wilting. whers the objective is to porsunde d'n:
t7es™ in i i after the reader of a particulir . these
main clause (“current elnplo‘veex meay be encouraged to commnect arguments and support claims, thus culmuuug Lhc
apply™) and before clause ing wup t7 7 clarity of the In this
which the d-e ffect adverbials were the et in lhc ar ive texts
written by T aligms with
previous studies. wluth e found um- 1c<uhnnve or causal
In this rescarch, “hence” appcars only once in the data, and in

it occurs at = of t

struchuse Subject + Modal Verb,
(14) Part time job give the students a lot of benefits. for

example they become aware that when they et zraduate

by the
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as

casays, followed by additive and adversative advecbials
(Oktavianti & Sarage. 2022). Similarly. Feng & Choe (2016)
observed that Chinese EFL learners tend to overuse causal
and sequential linking adverbials in argumentative essays.
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often relying on a limited number of prefabricated patterns.
In dctail. the result-linking adverbial “so™ is thc most
frequently used by Indonesian EFL learners in writing
argumentative texts. This finding aligns with that of
Japanese EFL learners. who also overuse linking adverbials
like “so™ in their writing at a statistically significant level
compared (o mnative s (Alunad (2020):
Nakavama, 2021). The overuse and inappropriate usc of the
connective “so” by Korean EFL. students in essay writing
may be atmributed to their unawareness of stylistic
differences between spoken and written English. as well as
the influence of EFL tcaching !ual:uuls (Ryoo. 2007).
However, according to Biber et al. (1999), linking adverbials
such as “so” are commonly used in conversauonal contexts
by native speakers. Regarding the data collection process,
Ishikawa (2013) noted that participants were given only 20—
40 minutes to write the argumentative text. This time
constraint may have influenced the students’ writing style.
as they tended to write whatever ideas came to mind related
to the topic. Additionally, students often ignored
jon. likely they were thinking in a manner
similar to how they would speak. As a result, their writings
had a morc informal. speech-like quality. This finding
supports Ryoo’s (2007) i

to a wide range of options or the nuances of their usage
(Ryoo. 2007). This limited cxposurc may lcad to a
preference for simpler or more commonly used linking
adverbials.

Regarding placement, result-linking adverbials were
most frequently found at the begmmng of sentences. These
adverbials are used t d- "(’:1.!

r aspccl of
writing. In research, Indonesian EFL :rudenn
predominantly use them to introduce conclusions derived
from previous or ar them a
natural choice for linking idecas in their texts. This pattermn
contrasts with native speakers” use of linking adverbials to
express cause-and-effect in their arguments (Dutra et al..
2019). The initial position of these adverbials suggests that
the writer directly introduces a result or conclusion in the
text (Biber ct al__ 1999: Dutra ct al___ _019) This finding is
conslstent with the observations of Nakayama (2021) and
Placing result-linking adverbials at the
g of a sentence draws the reader’s attention to the
causal or resultative nature of the statement, lheleby
clarifying the ion bet 11

sentence with a linking adverbial may also ihiano fhe now
of the essay. providing a smooth wransition from the previous

In this research, the researchers also observed i

of linking adverbial structures following modal verbs.

Modal verbs combined with linking adverbials convey

dations or obli arising from the situations

they describe. This combination strengthens argumentative

writing by presenting evidence or reasoning, which in furn

creates suggestions, actions, or conscquences. allowing
students to construct more persuasive arguments. Dutra et a

(2019) mention that the result-linking adverbial “thus.”
when followed by a phrase. si idence in of a

previous statement. For example, ““7hus, it can reasonabh:
explain why religion is losing its power to answer (Dutra
et al.. 2019). Furthcrmore, the combination of “so™ followed
by “will” s a logical or lead to a
conclusion, thereby restating an ldea IIowevel there is no
clear indication of a comnsistent use of modal verbs after
linking adverbials, as this depends on the style and message
the students intend to convey in their text.

**So” is a relatively simple and familiar term for students
at the B1 and B2 levels. It is often one of the first linking
words taught in English language courses duc to its
straightforward meaning and frequent use in everyday
conversation. Students may find “so™ easier to understand to
use d to more 1 linking adverbials such as
“therefore.” “thus.,” and “consequently”” (Ryoo, 2007). This
helps explain why these more sophisticated linking
adverbials are less frequent in argumentative texts written by
Indonesian EFL. learners. Indonesian EFL. students may have
a limited vocabulary, which can restrict their ability to use
more advanced  linking i therefore.

words like
“consequently.” “hence.” and “as a result.” Ce Iy,

coherence in the argument,
thus guld.u:xg the reader through the writer's thought process.
A specific analysis by Dutra ct al. (2019)
found that Brazilian university students use linking
adverbials differently from English and British university
students, particularly in terms of syntactic position and
i cir findi d that adverbials
such as “'so™, “therefore™, and “thus™ were primarily used in
the sentence-initial position, which aligns with the findings
of Malichatun and Hardjanto (2020). In contrast, native
umversny students predoxmnamly used to link adverbials
50, “therefore.” and ““thus” in the sentence-medial
poslhon (Dutra ct al.. 2019). Dutra ct_al (2019) suggested
that this difference could be attributed to teaching instruction
and first language interference. It may also be influenced by
the formation of writing habits aka 2021: Ryoo
2007). Students may develop such habits based on their
learning experiences as they practice writing. If they find
that beginning sentences with linking adverbials is an
effective way to express their ideas, they may continue to do
so out of habit. This could be cxplaincd by the lexical
priming theory proposed by Hoey (2005). which suggests
that every word has tendencies toward certain linguistic
features, and repeated exposure to these features in different
contexts leads individuals to acquire such tendencies. Ioey
(2005) further explains that lexical priming also applies (o
sentence positions: “every word is primed to occur in, or
avoid, rprmm ponnmn within the discourse: rhpw are its

rexrual e i that EFL
learners were primed to use linking adverbials in the
itial position and avoid other sentence positions.

they tend to rely on simpler terms, with “so” being more
familiar to them. Although they may be acquainted with
some linking adverbials, they might not have been exposed

This initial ph is ly observed in
non-native written in non-native written English (Ryoo.
2007).
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24) Exploring English language learning through online gaming: A case study of
two children

Siti Mafulsh, Mafluch Junsidy Mhirds, Sanwal | laider

Exploring English language learming thiough onfine gam

9. A case study

phrases in a context that is both nd The
fun nature of learning English throug.h online games makes it
casier for students to grasp the material. Furthermore, Child
A's bits to the

of a positive learning routine, which aligns with the findings
of Stoller & Nguven (2020) who suggested that learning

. online also  facilitat cabulary
acquisition. which may explain why Child A can answer
questions about English vocabulary more easily and speak
more fluently s is consistent with Achol and Akter (2022).
who stated mm online games positively impact speaking
skills. with

habits play a crucial role in improving learners'
performance. over. ine games typically i

D3
. Khxs finding contrasts with that of

1 effort. H
Daradkeh et al. (2024). who argued that experienced online

various interactive and visual elements that attract children’s

st the inclusion of

further them to =
lcarning Enslish. Many online games also feamre dictionarics
or translation tools that assist children in understanding new
words and phrases in English. As a result. children

In\plbve their Enzlish vocabulary throuzh online ames. This

which they believe the

gameplay cxpericnce.
In

could disrupt

elf- a result of
playing online games. This was observed when Child A lost
a gamec nnd then somght to understand why. She acnv:ly

with the of Antons et al., (2023).

who tound thar online gamecs increasc player cngagement.
play an i

Moreover. interest and online gaming habits can influence

a child's English language skills. as evidenced by C Acs

to Child 13. These

differences may also be affected by a child’s natural

in about the game instructions fron
YouTube g.amcr which hclpcd her identify the mistakes <h.:

hdd made. This form of ot onl;
gaming but also in broader learning contexts, From this
finding, it can concluded that by playing online games.
Child A was able to learn new things. This aligns with the
of t_al. (2024), who reported that

aptitude. which plays a sigmificant role in how ecasily they
acquire new languages. such as English. In addition. effective
learning n\cthods that align with individual leaming styles
can These
findinas mppon Ythosc of Ieade & al. (2015}, who asscrred
Tz erent learning styles affect learning achievement
Each smdent possesses a unique leaming style. and their
can their preferred way of

Temrning (Memeth ot al. 2
1 terms of the advantages of playing online games. this
study found that children's English subject scores improved
at sch 1 er claims by Domni

1i
2018) and Vnucke et al. . (2024). o as gued that i

computer-based gmames offer a novel and engaging way to
learn. Furthermore. the design and visual appeal of games
play a crucial role in player

Children are more likely. to enjoy playing when the game's
design is interest ng. Converscly.
they tend to lose interest when the mame design is p
reflected in Child B’s remark: “It is not good. I quit.”
sameplay. raf ot _al. (2023) found no
signi =zender di s in lcarning through computer-
based games in classroom settings. this study. which involved
two female participants, revealed differences in their gaming
habits and “This thal

more by individual 1eammg styles

is infh
Wwho spent excessive time plaving games vcnd to develop than by _p,cnd:r. This =
waits. In Zheng et_al, (2024 and i (2023, who drg\.led that ledx’.nu&
tm\nd ot dlgn’al ganu-bas-:d loarning has a poslnvc impact outcomes are shaped by learning styles rather than gender
nd “That may differences.

explam why the children in this snldy was able to improve

Child A and B demonstrate different preferences in
h

ademic performance in <

2 sh. Child A tends to utilize online game as a

=]
timne pl = online games. L in

13 for while Child B prefers
traditional methods such as reading textbooks. For Child B,
ames is primarily a form of relaxation rather than a
Despite these differences in learning
approaches, both children achicved similar academic results,

mamecplay also supports rcinforcement lcarning., as
izhli by (Antons et al. 2023: Zhens et al_ 2023: playing gz
etal., 2023). lear
Another advantage identified in this study is the
of children® tivation. Since ing Englisk
through online games. Child A has shown increased

motivation to leamn both at school and through the sames
themselves. This finding aligns with Butler et al. (2019). who
as

high scores in English at the end of the semester
This finding contrasts with the study by Naderi and Moafian
(2023). which reported that the non-digital leaming group
Sutperformed the digital group in academic achievement.

found that digital game-based learning

Th that the leaming stratesies may

on individual A D use of

influence on young learners’ motivation. Additi ly. both
Child A and B developed areater confidence, their
preferences in playing online games differ. Child A tends to n
respond immediately when asked estions in_English.

Yhereas Child B prefers to consult her textbook first. This
difference may be atn ed to the cosnitive tr:unlng
SmbeAncd in onling Eames Whers; playes. ars

z that Child A and 13 had
different experiences in leaming English through online

mes. is not only by
saming habits but also by the e gl M 4
when in online pames — whether for

think and respond quickly. This supports the findinss ot

reloxation or for acquiring fhew knowledse. The st of
ad

Schiele et _al. 025). who reported that
applications por ety S literacy skill acquisition.

seen in self-
reflective learning lhxough Snting: alsc Conbates o

Journal of English Educators Socioty /6o umsida ac IAndex php/Iecs

education students at IAIN Palopo

Dewi Furwans, Caroline Teress Linse, Nur Andriani, Nural Mifts
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Explonng students” bamiers in reading digrtal books: A case study of English

subsequently impedes their overall
and retention (Xie. 2021). The

and L i Action for IAIN

usc of ergonomic devices and limiting reading duration.
< and
Concentration problems are other barriers in reading di
books. Most students say they were distracted by social media
i or other active on their devices. In
the previous study. research by Alidin and Hartiningsih
2024) who cxamined barriers to reading comprehension
using the Question-Answer Relationship (Q. stratezy
found that barriers to a1 nain
ideas often become challenges. In this research. it was found
that distractions from social media notifications are also one

The findings of this s study present a nuanced understanding of

digital book adoption in higher education. revealing multiple
ihMGrdipendane | bitrices st eatend  beyomd  ainple
technological access. While digital books offer theoretical

advantages in terms of availability and searchability. their
practical implementation faces significant challenges related
to

physlologlcal cffects. cognitive i nd
rriers. These challenges are particularly acute in developing

of the main obstacles in dlguml reading This

has a impact on understanding the
matcrial containcd in the digital book. The results of this
research support the findings Rinaldy & Hartiningsih (2024),
who stated that imnpa
the main obstacles in understanding text. This discussion may
show that although the contexts and media used are different.
both Rinaldy s rescarch and this study

1 1t ts like where uneven
1 and ints amplify
i digital divides.
Scveral important implications emerge from
First, i i i 1wich as TAIN Palopo

"
comprehensive approach to digital resour

must adopt a

strategics to overcome

concentration. I Tomn the result interview.
using uch as off noti

23
seasions, which could bo a stratesy to redace distactons.
similar to using QAR as a strategy in improving reading

importance of ;peglﬁg inter
overcome their challenges.
Format Issue

ed concentration and lack of focus are at not just a
but also the i cognitive
aspeets fdlgnal xcadmg, Placncnl solutions
ighlight the nced for offering < an. access to students
barriers related to compr and that all 1 of the:
1 have access to the necessary tools for digital
i i during study learning. Immediate steps could also involve providing eye-
friendly reading devices, offering training in cffective digital
and =
similar study pointed to the cnvironments. These imitiatives would address  the
o help ical. ical. and itive barriers i ied in
this study.
. the of print that
complete transiti to digital fc may be premature.
Hybrid print-digital solutions could better serve student

Some smudents cxpericnce discomfort with the digital book
format, citing ues such as unappealing design  and
incompatibility with certain devices. In some instances, the
suidents. Ionad THAatetacHyS) feaniires o LS AiaITAL BOOS)
to be confusing or difficult
hindering rather than helping  their
2020). o
of Raihana (2022)
formatting and structure of digital teXts was very important to
improve the reading experience. Adapting the format to make
it more user friendly is necessary to reduce these barriers.
Secloeconomic Barriers
was a bmrier for some both in
Seites ana digital books. Several students said they had
difficulty accessing paid “digital Dooks. as well as economic
limitations
important to provide affordablc and
so thatd
s ridnTpars (Bt prs At pti Rl
SHookn and devices v ignificant barrier to their access
and use (Alsa 2020). This research also supports the
findings of Bafadhal (2021). who stated that cost

to navi _gatc.

thus
compr C

needs. For example, IAIN Palu‘po could integrate both digital
and print the format

tha their
could bridge the gap between traditional and dngnf-l lcarning

methods.  supporting  students® academic  reading
requirements.

ird. the i ic di of digital reading
barriers underscore the need for instinltional support
programs to cnsurc access to

and rc-xourcc

TATN Palopo could explore offoring subsidics
or o - of digital books
or devices. as well a: idi ﬁ'ee or di access to
cducational resources. These measures would help alleviate
the financial burden and cnsure that all students can engage

fully with digital learning materials.
This study offers valuable uxslgh
barriers
utilizing digital books. These challcngcs extend beyond mere
1

s into the multifuceted
and

were a significant factor in technology-based learning. From
interviews that have been conducted. respondents who have

al difficultics, cncompa gcngnlnvc psychologica
and i
inter: i — such as pmv,d.m_ subsidized devices and
i access. hybrid and
delivering targgeted support to disadvantaged  students —

problems with the digital book ¢ process were 1
for digital books that are not paid for or they even still buy
them if the digital book was needed.

like IAIN Palopo can mitigate these obstacles and

more inclusive and effective digital learning

“The findings underscore the importance of adopting a
comprehensive approach to digital education that considers
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26) Indonesian pre-service teachers’ changing beliefs about cognitive strategies
during online English practice

Ririn Pusparini, All Saukah, Widyastuti Indoncsian pre-service teachers” changing belicfs about cognitive stratogics

y 1 slow down my speech to help students to grasp key knowledae 1.3 4.2 59
points.

¢ I usc the target language to explain the materials in class. 3.5 3.1 .02

. I ask challenging questions during online classes. 3.4 3.6 .as

10. a1 a1 72

I show flexibility and give extra time to students for submitting s
i T

The results explicitly demonsnate that. out of the ten
by the participants. only two
exhibited st1nsucally s,gumcam differences (see Table 1).

range of topics within the curriculum often inﬂuenced
t© i tha i ere

at
mne-cousummg As a result. PSTs tended to perforln more as

ize rather than facilitators of learning

Although the: were during

tion, he dcludl i identl
u;: participants  with a clearer understanding
importance of H‘)plyl"g them in practice. This finding aligns
with Busch's (2010) assertion that -cmhmg experience during
practicum helps pre-service teachers (PSTs) connect their
theoretical learning in teacher :dlu:ﬂllon to real classroom
scmng.

orcovcr. thc study obscrved a significant change in mc
belief rcl od

<

(Clu:.ab.un el .|l, 2019).

1 terns of asking to the
result of the quest . which only a slight
difference between pre- and pm--prmuuun responses. were

with the during the

intervicws: While they claimicd to have. cn\plnycd the strategy

to stimulate student motivation and cngagement with the

material, only a fow acrually apphcd Ein practice. Several
thai often

iti (Table 1. No. 3). Thls
result is supponed by the initial interviews. in which many
participants reported that this strategy was motivating and
actively in ion. PSI:
explained her support for the sl’rﬂt:gy “Students have to
practice their English: hence, I will apply the strategy 1o give
time for them to use the language™
rever. the majority of the PSTs were found to be

acticum. As PSTS stated:

“The strategy rook much time while I had only nor more than

70 minutes 1o teach the class, then it was sufficient only for

explaining the materials and small discussion”™

he result also revealed that most participants appeared (o
1t

pe diffic in in
i i Many i silent. often tumning off
the microphones and cameras. Consequently. the
i oles i resulting in_a teacher-

part
Compoiled them to focus more on deltvering the material
rather than facilitating interactive activities.
parti .pm.u lcpurlcd that even \\'hcn they cuummged slud.cnl\
to ask
chnllcnglng
clarificd,
“After explaining the materials, I always asked snidents if
they had questions. However, I was always disappointed
because they ahways said “no” and even gave me no
response. As a result. I was the one who gave the
question.” (PST4. interview)

Additionally. PST1 emphasized the following:

“Because there was no question from students, the class
mentor gave me a question. Il was done 1o encourage
students to involve actively in a class or (o give an example

the: students oﬂcn rcrns]n:d silent. As P%‘lfl

centered rather than { learning en
It was dificult to i nd i onts in an
online class because most of them turned off the
microphone and camera. I even did nor know they stayed
with me or not during the meeting howrs.” (PST2.
intervievr).

‘he the beliefs and actual
practices of the PSTs highlights that, while they theoretically
supported the usc of actual communicative contexts and
problem-solving activities. in practice. they tended <o adopt
mor v allocating significant
time to explau:uug the materials. One major constraint was the
limited duration of each class session - PSTs effectively had
only 70—75 mi of time of the scheduled
90 minutes. as they needed to wait for all students to join the
online class. In some cases, more than 15 minutes were
zequived /bafiee oIl stdesis. wiers setively fnvolved This

led to a where the PSTs
the class emn aligns with the
findings of Sn[)lllrﬁ ct _al. !’()"()[ nnd Capan (2014), who

observed that tight schedules and the pressure to cover a wide

of how the question should be delivered.” (PST1,

interview)

A of studies (Chin & Osborne. 2008: Wu et al..
2023: Mcqueen. 2024) assert that students’ questions play a
crucial role in and fostering

scientific inquiry. However. the findings reveal that students®
reluctance to respond was a significant factor that discouraged
the Ps from implementing the strategy of asking
challenging questions. As Blaine (2019). notes. there is often
an implicit demarcation of space between teachers and
srudcnts in online classrooms. which makes it difficult for
teacher: and participation.
Conseq\lcntly. While the PSTs initially believed they would
be able to assess students’ understanding through the
sked, in ¥ . they came to rely more
eSS BN GRCSORS o scil iy AL SomEhiers

on studcnl.
themselve:
The reeults also reveal that cortain srategics underwent
only partia as not all par their belicfs
botween the pro. and post-online tn:achlng practices. For
instance. the belicf regarding the use of the target language in
the ated the pre-
and postupracticam stagos. The mrorview data indicate that
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the participants generally belicved that teachers should use
a 70% to R80% of classroom
instruction. PST3 described her teaching experience as
follows. “Z raught foreign language, and ro make srudenrs
Samiliar with the language, I had 1o use it frequenily in class
ile, after 2 their prmnuun the
PSTs reported that they uscd only 40%26-50% of English
during instruction. This reduction was primarily due to their
concems regarding * diffi in compr

79
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Indonesian pre-service teachers changing beliefs aboul cognitive simtegies

As cited by PST6:

“I need to spend more rime all the

Although I said before that I would slow down my speech,

7 changed it for I would slow down my speech if students

did nor ger the points of my instrucrions. (PST6.

interview)

In this regard. time cousu'unts again posed a significant
par the strategy of

the instr the classroom

2 down their spesch during classroom interaction.
v

1P A the role of oices in online teaching,

vidcos revealed that surprisingly. fower than half of the M (2020 i s ahioald DRt
pamclpants used English at a level approaching 50%. The vocal clarity and modulation over non-verbal cues such as
English — mno body 1 and phy Speaking

more than 25%% - whilc predominantly relying on the smdcn(s
first language (L1). PSTS explained. “students asked me ro
use 1.1 rather than the target language, especially when I
explained the materials”. In addition. PST4 cmphasized the
comprehension challenges faced by students. stating. "when 7
used the target language in explaining the materials, I ahways
asked students whether they understood or not, ‘and they
always said no.”

The study highlighn that students’ rejection and
reluctance to usc the target language may account for the
partial

in the part beliefs. The participants
i to fully i as
or instruction. as thcy perecived that smdcms Wonld strugglc
the Thi: igns with
L.-m(hnd et al. 5019 who reported hat while PSTs initially

cved that ‘using English would facilitate students:
often 1 silent
when English was used as the primary jmedium. Similarly.

Turnbull (2017)

eve
clearly and gently can facilitate students in noting cssential
lecl'ure points (Bao, 2020). Therefore. it is crucial for teachers
skills in their speech rate and voice
quahry to ensure effective learning in the online environment.
Similarly, some PSTs expressed a shared belief in the
cffcctivencss of using videco or audio materials as tcaching
media. The majority agreed that these media more
engaging than lcac.h:rq' voices alone and help capture
g during For PST2 and
PSTs noted, ~Sometimes videos can explaim the i
better than teachers.” Tlowever. in practice. some participants
did not use video nlatcnals during their tcaching scssions duc
o lities the videos and their
teaching pl..uum.\ Consequently, ll|=y relied primarily on
and is that the
e e teaching can be
hindered if the platforms do not adequately support suc
media.

eral studles suggest ﬂ:at during online teaching

the
language (1.1) for clarification

¥ should y in tasks

and provldmg access  to comcm

the first .qnd

purposes.  C 1y. emerges as a
i o students” i i

related to teachers® instructions and learning materials

(Kandilla et al.. 2011: Seymen, 2012).

Regarding the belief in slowing down speech during
online teaching practices, nearly all participants responded
positively during the interviews. This was further supported

the questionnaire results. which showed consistent
responses between the pre- and post-practice phases (Table 1.
N The participants emphasized that this belief was
particularly influenc: Ly the online teaching context.
Representing the group’s view, PST4 explained:

“Ir was online teaclnng. and bad inrernet connection
voice and

. D).

freq 2 . we only nsed our
Timited d of oz the
materials. T s, we could make students ll"d(’rSl‘d"d our
explanations by slowing down our speech.” (PST4
interview

However, a few participants stated that they would s
down their speech only when they percelved that snlden's
were having difficulty
Meanwhile, the classroom observation vldc(‘ﬁ rcvcnled that
only a few participants slowed their speech during teaching.
while the majority a pace. They

that they had i ded to slow down their speech,
time constraints compelled them to speak at a regular speed.

rather than focusing
n how well the i and deli
(chrch, ”012‘ Egbcl‘t, 2020). A.nothcr challenge that
* refusal or to utilize uneme!
St e € chvcerie bues oke quota expenses. This i
bosnme npparent when seme particpants seat video matorials
prior to scheduled class sessions, yet only a few students were
able to access the videos. To address this problem, it is
recommended that the Indoncsian  government
ucture and provide
ifficient facilities to support both students and teachers in
establishing effective online classes.
Among the five the
rﬂun\ reveal that the belicfs of some participants regarding
cognitive

lhe online wo beliefs yielded particularly
interesting findings: prowc‘hng online class recordings and
malki emergency prcparedness plans. Reg. the
provision of online that
these r =s benefit for any
reason. ensuring that they do ot fall bchmd “As PSTS
exp]1|ns.

was an online classroom, and not all students could
;om the class due to the electronic devices problem, the
unstable connection, and even no interner quora. Then,
classroom recording could be very useful for them.™
(PSTS5. interview)
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