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ABSTRAK 

 

Muhamad Gyan Refhisan, 2025. “The Benefit of Watching English Movies 

for English Students at Universitas  

Muhammadiyah Bengkulu”. Skripsi, Program 

Studi Pendidikan Bahasa Inggris FKIP 

Universitas Muhammadiyah Bengkulu. 

Pembimbing: Dr. Yupika Maryansyah, M.Pd. 

 

Penelitian ini dilatarbelakangi oleh peran media audiovisual, khususnya 

film berbahasa Inggris, yang semakin banyak dimanfaatkan mahasiswa untuk 

meningkatkan keterampilan bahasa. Tujuan penelitian ini adalah untuk 

mengetahui genre film berbahasa Inggris yang paling disukai mahasiswa serta 

mendeskripsikan manfaat yang mereka peroleh dalam pembelajaran bahasa 

Inggris melalui film. Penelitian ini menggunakan metode campuran (mixed-

method) dengan pendekatan kuantitatif dan kualitatif. Responden penelitian 

adalah 21 mahasiswa tingkat akhir Program Studi Pendidikan Bahasa Inggris 

Universitas Muhammadiyah Bengkulu. Data dikumpulkan melalui angket 

tertutup dan wawancara semi-terstruktur, kemudian dianalisis menggunakan 

statistik deskriptif untuk data kuantitatif dan analisis tematik untuk data 

kualitatif. 

Hasil penelitian menunjukkan bahwa drama, animasi, dan sitkom 

merupakan genre yang paling bermanfaat untuk penguasaan kosakata, 

pelafalan, dan pemahaman percakapan sehari-hari. Genre lain seperti komedi 

romantis, fantasi, dan dokumenter juga dianggap membantu, namun dengan 

tingkat manfaat yang lebih rendah. Sementara itu, genre aksi dan horor dinilai 

kurang efektif dalam pembelajaran bahasa. Temuan kualitatif mengungkap 

enam manfaat utama menonton film berbahasa Inggris, yaitu memperkaya 

kosakata, meningkatkan pelafalan dan intonasi, memperkuat pemahaman 

mendengar, meningkatkan kelancaran berbicara dan kepercayaan diri, 

membentuk kemandirian belajar, serta meningkatkan motivasi belajar melalui 

keterlibatan emosional. 
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Kesimpulan penelitian ini menegaskan bahwa menonton film berbahasa 

Inggris, khususnya dengan subtitle bahasa Inggris, dapat menjadi strategi 

pembelajaran yang efektif, menarik, dan aplikatif dalam konteks pembelajaran 

bahasa Inggris sebagai bahasa asing (EFL). 

Kata Kunci: film berbahasa Inggris, genre film, manfaat pembelajaran bahasa, 

mahasiswa EFL 
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CHAPTER I 

INTRODUCTION 

1.1 Background  

In the process of learning English as a foreign language, students often seek 

engaging and accessible alternatives to enhance their language skills beyond the 

traditional classroom setting. One popular option is watching English-language 

movies. These movies do not merely serve as entertainment, but also provide 

authentic and contextual exposure to the language, including vocabulary, 

pronunciation, expressions, and cultural elements. This exposure can stimulate 

learners’ interest and motivation, especially when the content matches their 

personal tastes and learning preferences. 

The wide availability of English movies across various types and genres 

such as drama, comedy, action, romance, documentaries, and animated films offers 

students the opportunity to select what suits them best. Different genres may benefit 

different aspects of language learning; for instance, dramas might enhance 

conversational language and emotional expression, while documentaries may offer 

structured and formal language exposure. Despite this diversity, there remains a 

lack of comprehensive understanding regarding which types of movies students 

consider the most useful for learning purposes. 

In addition, it is often reported that watching English movies can positively 

impact students’ speaking ability, vocabulary acquisition, pronunciation accuracy, 

and listening comprehension. These four areas are fundamental components of 

communicative competence in English. However, few studies have focused 

specifically on the link between the types of movies watched and the perceived 
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improvements in these skills. Therefore, this study aims to investigate which types 

of English movies are seen as the most beneficial for language development by 

English students and to explore how such exposure contributes to the improvement 

of their speaking, vocabulary, pronunciation, and listening skills. 

In English language education, the importance of using varied and engaging 

teaching strategies has become increasingly urgent. As the demands of the 21st-

century learning environment continue to grow, students are expected not only to 

master grammatical structures and vocabulary, but also to apply their English skills 

in authentic, meaningful contexts. However, in many traditional classrooms, 

learning tends to rely heavily on conventional methods such as memorization, 

translation exercises, textbook activities, and grammar-focused instruction. While 

these methods offer structure, they are often inadequate in helping students develop 

a deeper, more functional understanding of the language. This gap creates the need 

for more innovative, interactive, and student-centered approaches to support 

holistic language acquisition, especially among university-level English students 

(Fauji & Zuhriyah, 2022). 

In this regard, the integration of multimedia tools particularly English-

language movies offers a promising alternative that aligns with current pedagogical 

trends and students’ learning preferences. Movies present an abundant source of 

authentic language input, capturing real-life dialogues, diverse accents, natural 

intonation, slang expressions, and non-verbal communication. Unlike scripted 

textbook conversations, the language found in movies reflects everyday usage, 

making them a highly relevant and realistic source of exposure. Beyond linguistic 

value, movies also introduce students to cultural elements, such as customs, 
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traditions, and social norms, which are essential components of communicative 

competence (Laoli et al., 2025). 

Furthermore, one of the most powerful features that enhances the 

effectiveness of movies as a learning tool is the use of subtitles, especially English 

subtitles. Watching movies with English subtitles allows students to listen and read 

simultaneously, reinforcing their comprehension and facilitating retention. This 

dual-channel input helps students associate spoken and written forms of language, 

strengthens vocabulary recognition, improves pronunciation accuracy, and supports 

the internalization of grammatical structures. Subtitled movies also promote 

autonomous learning, as students can choose what to watch based on their interests, 

allowing them to engage with the language naturally and enjoyably. 

The theoretical foundation for this approach is grounded in Stephen 

Krashen’s Input Hypothesis, which posits that second language acquisition occurs 

most effectively when learners are exposed to input that is both comprehensible and 

slightly beyond their current level (i+1). According to Krashen (2020), the key to 

successful acquisition lies in the learner's ability to understand the message, not in 

memorizing grammatical rules. English movies, when accompanied by English 

subtitles, offer rich and meaningful input that is contextually embedded, 

emotionally engaging, and linguistically varied fulfilling the essential criteria for 

effective language input. 

Additionally, Lev Vygotsky’s Sociocultural Theory complements this 

approach by emphasizing the importance of social interaction and mediational tools 

in the learning process. According to Vygotsky (in Mahbub, 2021), students 

develop language skills through collaborative activities, cultural artifacts, and tools 
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that bridge the gap between current abilities and potential development, known as 

the Zone of Proximal Development (ZPD). In this context, movies act as cultural 

and linguistic tools that provide students with a scaffolded environment. When 

students watch, reflect on, and discuss movie content, they not only engage 

cognitively but also expand their communicative abilities through socially situated 

learning. 

Empirical studies provide strong support for these theoretical claims. A 

meta-analysis by Oktapiani (2023) revealed that English subtitles in movie-based 

learning significantly improve learners’ language performance, with an effect size 

of 0.64, indicating a moderate but meaningful impact. Similarly, Saputra et al. 

(2023) found that university students who regularly watched English movies 

experienced notable improvements in vocabulary acquisition, speaking fluency, 

listening comprehension, and overall language confidence. Moreover, Fauji and 

Zuhriyah (2022) reported that learners exposed to English films with subtitles 

performed better in oral communication tasks and demonstrated increased 

motivation toward language learning. 

However, not all subtitle use leads to the same outcomes. The type of 

subtitle used plays a crucial role in determining its effectiveness. Research by 

Kismoko and Roni (2021) indicates that native-language subtitles may hinder 

learning outcomes by shifting the learner’s focus away from the target language, 

encouraging passive consumption rather than active engagement. In contrast, 

English subtitles keep learners immersed in the target language, supporting more 

meaningful cognitive processing and language acquisition. 
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Considering the above theoretical and empirical evidence, it is clear that 

watching English movies offers a wide range of benefits for English students. These 

benefits extend beyond just linguistic development and include increased cultural 

awareness, stronger listening and reading skills, improved language retention, and 

heightened motivation. Furthermore, movie-based learning supports learner 

autonomy and aligns well with the digital habits of today’s students, making it a 

sustainable and accessible strategy for both formal and informal learning 

environments. 

Therefore, this study aims to explore the benefit of watching English movies 

for English students, focusing not only on specific language skills but on the broader 

impact such media can have on their language learning process. The research will 

examine how the combination of authentic audiovisual content and English 

subtitles contributes to learners’ linguistic competence, cultural understanding, and 

learning engagement. It is expected that the findings of this study will offer practical 

insights for language educators, curriculum designers, and educational 

policymakers in incorporating media-based strategies into English language 

instruction in higher education. 

1.2 Reseach questions 

The problems of the study were formulated as follows : 

1. What types of movies genres do students find most useful for language 

learning purposes? 

2. What are the benefits of watching English movies on students' English 

skills? 
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1.3 Limitation of the Research 

This research is limited to exploring the benefits of watching English movies 

for students in the English Study Program at Universitas Muhammadiyah 

Bengkulu. The study focuses on the types and genres of English movies students 

prefer to watch, their viewing habits, and how these contribute to their English 

language learning. It specifically examines the influence of watching English 

movies on vocabulary acquisition, listening comprehension, pronunciation 

awareness, and speaking confidence. However, this study does not cover other 

factors that may also influence English proficiency, such as formal instruction, 

reading materials, or social interaction in English. Furthermore, this research is 

restricted to undergraduate students and does not include learners from other 

institutions or education levels. 

1.4 Aims of the Research 

Based on this background, it is necessary to identify the following problems: 

1. To find out the types of English movie genres that students consider most 

useful for language learning purposes. 

2. To find out how watching English movies benefits students’ English 

language skills, including vocabulary, pronunciation, speaking fluency, and 

listening comprehension. 

1.5 Significance of the Research 

This research holds both theoretical and practical significance, with a stronger 

emphasis on its practical contributions to the field of English language learning. 

The findings are expected to inform and support the use of English movies as an 
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effective tool to enhance language skills, especially for university students in EFL 

(English as a Foreign Language) contexts. 

a. Practical Significance For English Students 

The most immediate and direct beneficiaries of this research are English 

Department students themselves. By revealing the specific benefits they gain 

from watching English movies such as improved vocabulary, clearer 

pronunciation, better listening comprehension, and increased speaking 

confidence this research encourages students to adopt English movies not only 

as a source of entertainment but also as a self-directed learning strategy. 

According to Gülveren (2023), students who engage with English audiovisual 

content are more confident and perform better in spontaneous speaking tasks. 

Additionally, Almurashi (2020) stated that movies can help learners internalize 

new vocabulary and expressions more naturally than memorization-based 

methods. 

• For English Lecturers and Language Instructors 

This study provides valuable insights for lecturers seeking to motivate 

students and diversify their teaching media. Movies can be recommended as 

supplementary learning tools, particularly outside the classroom, to reinforce 

formal instruction. Teachers may also suggest particular genres such as drama, 

romantic comedy, or documentary that offer contextualized language usage, 

idiomatic expressions, and exposure to authentic conversational patterns. As 

Herrera and Pineda (2022) highlighted, films help connect classroom learning 

with real-world usage, making language acquisition more relevant and engaging 

for students. 
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• For Curriculum Designers and Institutions 

Language education programs may consider integrating movie-based 

assignments or learning modules into the curriculum. This could take the form 

of film discussion sessions, vocabulary journals based on movies, or listening 

tasks using selected scenes. By incorporating movies into structured learning 

activities, institutions can help build students’ communicative competence 

more holistically. As suggested by Montero Perez (2022), such multimedia 

exposure supports bottom-up and top-down processing in listening and 

speaking development. 

• For Parents and Community Learning Initiatives 

Parents and communities engaged in supporting English education can use 

the findings of this research to promote productive media consumption habits. 

Encouraging learners to watch appropriate English films at home can foster a 

more immersive and supportive language environment beyond the classroom. 

• For Future Researchers 

This research may serve as a foundation for further investigations on the 

role of movies in EFL learning. Future researchers could compare different 

types of movies (e.g., animated vs. live-action), the impact of subtitles, or even 

examine how frequency of viewing influences proficiency. The practical 

observations in this study may guide future experimental or longitudinal 

designs. 

b. Theoretical Significance 

Theoretically, this research contributes to the understanding of multimedia-

assisted language learning, particularly in informal learning contexts. It 
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supports the principles of Krashen’s Input Hypothesis and Mayer’s Multimedia 

Learning Theory (2021), which highlight the importance of comprehensible 

input and dual-channel processing (visual and auditory) in second language 

acquisition. Moreover, it aligns with Peters et al. (2019) who argue that 

authentic materials, such as movies, are powerful sources of incidental 

vocabulary learning and cultural exposure. While the theoretical implications 

are valuable, the practical benefits for learners, teachers, and educational 

stakeholders are at the forefront of this study. 

1.6 Definition of Key Terms 

To provide clarity and prevent ambiguity, several key terms used in this study 

are defined as follows: 

• English Movies 

English movies refer to motion pictures or films in which English is the 

primary spoken language. These include but are not limited to Hollywood 

films, British productions, and English-language independent films. In this 

study, English movies serve as tools for language exposure, offering 

learners authentic input, idiomatic expressions, pragmatic usage, and varied 

accents that may not be available in textbooks or traditional classroom 

settings (Peters & Webb, 2018). 

• Benefit 

Benefit in this research refers to the perceived advantages or positive 

outcomes experienced by students in relation to their language learning 

development, particularly in the areas of vocabulary acquisition, listening 

ability, pronunciation, and speaking confidence. These benefits are drawn 
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from the consistent exposure to English through films, and reflect 

improvements in both comprehension and production skills (Herrera & 

Pineda, 2022). 

• English Students 

English students in this study refer to undergraduate students enrolled in the 

English Language Education Study Program at Universitas Muhammadiyah 

Bengkulu. These students are learning English as a foreign language and are 

required to develop proficiency in all language skills listening, speaking, 

reading, and writing as part of their academic curriculum. 

• Language Learning Skills 

Language learning skills refer to the four core components of English 

language proficiency: listening, speaking, reading, and writing. In this 

study, the focus is primarily on speaking-related skills, which include: 

o Vocabulary Acquisition: The process of learning and 

understanding new words and expressions. 

o Pronunciation: The ability to articulate words accurately and 

intelligibly. 

o Listening Comprehension: The capacity to understand spoken 

English in various accents and contexts. 

o Speaking Fluency and Confidence: The ability to express thoughts 

verbally in English with ease and assurance (Montero Perez, 2022; 

Gülveren, 2023). 

 

 


