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ABSTRAK 

Anggun Dwi Lestari, 2025. “Higher Order Thinking Skills of Speaking Videos in British 

Council’s LearnEnglish Website Based on Revised Bloom’s Taxonomy”. Program 

Studi Pendidikan Bahasa Inggris, Fakultas Keguruan dan Ilmu Pendidikan, 

Universitas Muhammadiyah Bengkulu. Pembimbing: Ririn Putri Ananda, M.Pd. 

Keterampilan berbicara merupakan aspek inti dalam pembelajaran bahasa Inggris yang 

tidak hanya menuntut kefasihan, tetapi juga kemampuan berpikir tingkat tinggi (Higher 

Order Thinking Skills/HOTS), yaitu menganalisis, mengevaluasi, dan mencipta. Penelitian 

ini bertujuan untuk mendeskripsikan representasi HOTS dalam video berbicara pada situs 

LearnEnglish. Penelitian menggunakan desain deskriptif kualitatif dengan analisis konten. 

Data diperoleh dari 20 video berbicara yang dipilih secara purposif pada level A1-B2 dan 

dianalisis menggunakan instrumen adaptasi, didukung dengan triangulasi melalui second 

coder dan wawancara ahli. Hasil penelitian menunjukkan bahwa HOTS muncul pada 

semua level, dengan aspek evaluate paling dominan di level A2 dan B1, sementara aspek 

create lebih menonjol pada level B2. Temuan ini menegaskan bahwa video LearnEnglish 

tidak hanya meningkatkan kemampuan berbahasa, tetapi juga mendorong berpikir kritis 

dan kreatif. Dengan demikian, integrasi HOTS dalam materi digital berbicara memperkaya 

pembelajaran berbicara serta memberi implikasi penting bagi guru, pengembang 

kurikulum, dan pembelajar. 

Kata Kunci: Higher Order Thinking Skills, Taksonomi Bloom Revisi, Video Berbicara, 

British Council, LearnEnglish 
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CHAPTER I 

INTRODUCTION 

 

1.1 Background of The Research 

Speaking is widely recognized as one of the most essential skills in second 

language acquisition (SLA). Unlike receptive skills such as reading and listening, 

speaking is a productive skill that demands real-time articulation, negotiation of 

meaning, and interactive responsiveness. According to Maxnun et al. (2024), 

speaking proficiency reflects a learner’s ability to spontaneously organize thoughts, 

select appropriate vocabulary, and apply grammatical structures under 

communicative pressure. This skill is crucial not only for social interaction but also 

for academic discussions, oral examinations, and professional communication. 

Mardiana et al. (2025) highlight that oral fluency is closely linked to cognitive 

flexibility, especially the ability to connect ideas logically and maintain coherence. 

Similarly, Nenohai et al. (2024) emphasize that effective speaking requires both 

linguistic competence and metacognitive awareness, such as the ability to monitor, 

evaluate, and revise spoken output. Therefore, developing speaking skills should 

move beyond rote memorization and pronunciation drills, incorporating deeper 

levels of cognitive engagement. 

In line with evolving educational goals, there is growing emphasis on the 

integration of Higher Order Thinking Skills (HOTS) in language instruction. 

HOTS, as defined in the Revised Bloom’s Taxonomy by Anderson and Krathwohl 

(2001), consist of three upper-order cognitive processes: analyzing, evaluating, and 

creating. These processes are essential for learners to engage in critical discussion, 

logical reasoning, and the production of original ideas. Lidiporu and Sumarni 

(2022) note that when learners are involved in reflective and evaluative speaking 

tasks, their communication becomes more meaningful and goal-directed. Tuela and 

Palar (2022) further state that HOTS enhances learners’ ability to adjust their speech 
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based on audience, context, and communicative intent-resulting in more effective 

and nuanced oral performance. 

The integration of HOTS into speaking instruction has demonstrated 

positive outcomes in learners’ oral fluency, critical thinking, and confidence. 

Research indicates that speaking tasks that involve decision making, problem 

solving, and argument construction lead to deeper engagement and sustained 

interaction (Hollett & Cassalia, 2022). Riza and Setyarini (2020) also suggest that 

HOTS-based speaking instruction promotes learner autonomy and encourages 

structured, persuasive expression. These findings underscore the importance of 

embedding higher-level cognitive demands into speaking practice to support both 

linguistic and cognitive growth. 

Technological advancement has further enhanced the potential for HOTS-

oriented language instruction. The rise of digital media and video-based platforms 

provides multimodal input that supports language development through visual, 

auditory, and contextual cues. Aprianto (2022) states that video content allows 

learners to observe authentic language use and reflect critically on real-life 

interactions. Scaria et al. (2024) highlight that such media afford opportunities for 

learners to process language more deeply, promoting reflection and interpretation 

key components of HOTS. 

Among the various digital platforms, the British Council’s LearnEnglish 

website has emerged as a globally recognized and accessible resource for English 

learners. The site features structured speaking videos covering communicative 

functions such as expressing opinions, making suggestions, and solving problems. 

According to British Council (2023), these videos are designed to model authentic 

dialogue and promote communicative competence. Shafira et al. (2025) highlight 

that the platform’s dialogue-based scenarios, interactive tasks, and discussion 

prompts are well-aligned with HOTS-based learning approaches. Widiastuti and 

Mbato (2025) also emphasize that these speaking videos are not only linguistically 

rich but also cognitively stimulating making them valuable tools for fostering 

higher-order thinking. 

However, despite the increasing popularity of video-based learning and 

growing interest in HOTS, limited research has been conducted to investigate how 
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HOTS are embedded in speaking-focused video content especially in widely used 

platforms like LearnEnglish. Misrom et al. (2020) observe that although media can 

facilitate cognitive skills such as reasoning and evaluation, few studies have 

analyzed these aspects in the context of speaking instruction. Lidiporu and Sumarni 

(2022) also note that most HOTS research has focused on reading and writing, while 

speaking remains underexplored. 

Therefore, this study specifically examines how Higher Order Thinking 

Skills namely analyzing, evaluating, and creating are represented and embedded in 

selected speaking videos from the British Council’s LearnEnglish website. The 

analysis is guided by the cognitive process dimensions of the Revised Bloom’s 

Taxonomy, providing a structured framework for evaluating the depth of thinking 

encouraged in these digital learning materials. 

This study is significant for several reasons. First, it selects 20 purposively 

chosen videos from the LearnEnglish platform that target real-world speaking 

functions and structured communication. Saed et al. (2021) argue that evaluating 

curated digital materials is crucial for understanding instructional quality in today’s 

multimedia classrooms. Second, this research employs qualitative content analysis 

to identify the presence and type of HOTS embedded in the videos, offering a 

systematic framework for analyzing cognitive depth in multimodal content 

(Sirilakshmi et al., 2024). Third, it contributes to bridging the gap between theory 

and practice by exploring HOTS integration in authentic, technology-based 

language learning environments (Tuela & Palar, 2022). 

The relevance of this study lies in its alignment with the goals of 21st-

century education, which prioritize not only language proficiency but also critical 

thinking, adaptability, and innovation. Hulu et al. (2024) assert that integrating 

HOTS in language education fosters independent learning and cognitive 

empowerment—skills essential in today’s information-driven society. Furthermore, 

Siagian and Ifan Iskandar (2020) note that combining digital literacy with cognitive 

skill development allows learners to engage critically with content across diverse 

contexts. 

In the context of EFL learning in Indonesia, where many learners have 

limited access to authentic speaking opportunities, the integration of HOTS within 



4 
 

 
 

accessible, video-based resources offers a practical and pedagogically sound 

solution. British Council’s LearnEnglish speaking videos freely available, well-

structured, and communicatively relevant can serve as valuable tools to enhance 

both fluency and critical speaking performance. Thus, this study aims to contribute 

both theoretical insights and practical implications for improving speaking 

instruction through the integration of Higher Order Thinking Skills in digital 

learning environments. 

1.2 Research Questions 

1. How are Higher Order Thinking Skills (HOTS) represented in the speaking 

videos on the British Council’s LearnEnglish website based on the Revised 

Bloom’s Taxonomy? 

1.3 Research Objectives 

1. To describe the presence and characteristics of Higher Order Thinking Skills 

(HOTS) in the speaking videos on the British Council’s LearnEnglish 

website based on the Revised Bloom’s Taxonomy. 

1.4 Significance of The Research 

1. Theoretical Significance 

This study provides a descriptive insight into how digital learning materials 

particularly speaking videos can reflect the principles of Higher Order Thinking 

Skills as outlined in the Revised Bloom’s Taxonomy. It helps expand the academic 

discussion around the integration of cognitive skills in language learning resources. 

2. Practical Significance 

1. For English Teachers: This study can guide teachers in selecting or utilizing 

speaking video materials that support the development of learners’ critical 

thinking and communicative competence. 

2. For Content Creators and Curriculum Developers: The findings offer useful 

input on how to design video-based speaking materials that incorporate 

deeper thinking processes. 

3. For Learners: This study highlights the value of engaging with speaking 

tasks that encourage not only fluency but also thoughtful and purposeful 

communication. 
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4. For Future Research: It provides a reference for those interested in exploring 

the role of digital video content in fostering HOTS in language education 

contexts. 

1.5 Limitation of The Research 

This study is limited to examining the presence of Higher Order Thinking 

Skills (HOTS) within the speaking video content available on the British Council’s 

LearnEnglish website, as categorized by the Revised Bloom’s Taxonomy. The focus 

is solely on the content of the videos, without involving learner responses, 

performance assessments, or comparisons across language proficiency levels. 

Additionally, the study does not address other language skills such as reading, 

writing, or listening. 

1.6 Definition of Key Terms 

1. Higher Order Thinking Skills (HOTS): Refers to the top three levels of 

Revised Bloom’s Taxonomy analyzing, evaluating, and creating used to 

assess cognitive demand in the video content. 

2. Speaking Video Materials: Audio-visual materials aimed at developing 

speaking skills, specifically those available on the British Council’s 

LearnEnglish website. 

3. British Council’s LearnEnglish Website: An online platform offering free 

English learning resources, which serves as the source of video data for this 

study. 

4. Revised Bloom’s Taxonomy: A cognitive framework by Anderson and 

Krathwohl (2001) consisting of six levels, with emphasis in this study on 

the higher-order levels: analyzing, evaluating, and creating. 

 


